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Abstract. An English for Specific Purposes (ESP) course aims to enable 
students to function effectively in their ever-changing, all the  more global 
professional environment. For such a course to be efficient, an ESP syllabus is to 
be constantly updated. This study focused on the design of the Reading module 
in an ESP course taught to the  1st-year students of Radio Engineering and 
Telecommunications Faculty at Zaporizhzhia National Technical University 
and students of the  Faculty of Economics at Taras Shevchenko National 
University of Kyiv. Students’ learning experience was outlined by them with 
the  help of the  questionnaires concerning before-, while- and post-reading 
strategies. Reading subskills to be improved were identified taking into account 
the results of the comparative analysis of the reading subskills that are assessed in 
international examinations for academic and occupational purposes (BULATS, 
GMAT, OET, TOEFL ITP, etc.). The  material for developing the  reading 
subskills was decided upon regarding a  set of text selection criteria. Then 
authentic and learning tasks were set. Finally, some practical recommendations 
for designing the Reading module in the ESP syllabus were given.

Key words: authentic text, English for Specific Purposes course, reading skill, 
reading strategy, reading subskill

INTRODUCTION

Reading is considered to be one of the  most important skills for educational 
and professional success, as it reinforces the  learner’s other skills (Alemi and 
Ebadi, 2010: 269-270). It both provides access to the  pool of data gathered by 
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the  experts in the  field of professional interest and comes into the  foreground 
in the  international examinations that are required for the  academic mobility 
programmes and when applying for a job.

An English for Specific Purposes (ESP) course is basically about helping 
students to build up their expertise while studying their specialism and doing 
their jobs using English. Thus, the need of the learners to be good at reading via 
extracting, analyzing and summarizing information is to be met.

The goal of this study is to work out the guidelines for designing the Reading 
module as a  component of the  ESP syllabus. To reach the  goal, the  most 
efficient reading strategies and the  activities for developing reading skills are 
to be identified here. To make the  learning process relevant to the  students’ 
professional needs, the texts are to be selected regarding a set of criteria.

LITERATURE REVIEW

Teaching reading in the  ESP courses has been the  subject of scientific interest 
from different perspectives: the  methodology for an ESP reading skills course 
designed for undergraduate medical students (Çelika and Topkayab, 2016), 
the  role of translation in developing the  reading comprehension skills of ESP 
learners (Rushwan, 2017), the  effects of pre-reading activities on reading 
comprehension of L2 learners of science and technology majors (Alemi and 
Ebadi, 2010).

For our study, it is important to note that teaching reading strategies is more 
efficient than traditional reading instruction (Reza, 2013: 19). Thus, the cognitive 
reading strategies most commonly used by EFL students have been identified 
(Ozek and Civelek, 2006; Ratna, 2014). In the scientific papers on this approach 
to teaching reading in ESP, the  reading strategies commonly used by ESP 
students of medical sciences have been examined (Omar, 2014), the  effect of 
strategies-based ESP instruction on developing male and female management 
students’ reading comprehension has been researched (Kashef, 2012).

However, teaching reading strategies to the  students of Radio Engineering, 
Telecommunications and Economic Studies in ESP courses requires particular 
attention with the increased popularity of international examinations in Ukraine. 
In our study, self-report questionnaires were applied as listed in Bezci (1998: 50-
51). It should be noted that these questionnaires were used along with the Think-
Aloud Protocols in the investigation by Ratna (2014), following Ozek and Civelek 
(2006). Four strategies used at high frequency were identified then, without 
giving any specific recommendations for their development. There were three 
texts adopted from Longman Preparation Course for TOEFL test (Ratna, 2014: 
6), but no other international examinations were in the focus of the researchers’ 
attention as far as teaching reading strategies is concerned.
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METHODS

Following Afflerbach, Pearson and Paris (2008: 368), we regard reading strategies 
as ‘deliberate, goal-directed attempts to control and modify the  reader’s efforts 
to decode text, understand words, and construct meanings of text’, while 
reading skills are considered to be ‘automatic actions that result in decoding and 
comprehension with speed, efficiency, and fluency and usually occur without 
awareness of the components or control involved’.

When designing an ESP course in Ukraine, several documents are to be 
regarded: English for Specific Purposes (ESP). National Curriculum for Universities 
(Bakaieva, et al. 2005) and the requirements of the  international examinations. 
The  examinations considered in the  paper are required abroad for entering 
a  university (e.g. for Master’s degree programmes) or applying for a  grant or 
a  job. In order to select or design relevant materials for teaching reading in an 
ESP course, we took into account the reading subskills tested in 11 international 
examinations in the  field of ESP, English for Academic Purposes (EAP) and 
Business English, and the types of tasks set to assess the reading skills. 

The  study focused on designing the  Reading module in an ESP course 
taught to the first-year students of Radio Engineering and Telecommunications 
Faculty at Zaporizhzhia National Technical University (ZNTU, now – National 
University ‘Zaporizhzhia Polytechnic’) and the  fist-year students of the  Faculty 
of Economics at Taras Shevchenko National University of Kyiv. There were 9 
and 11 people involved respectively. The study took place within one semester in 
the academic year of 2018-2019.

The reading comprehension subskills and types of tasks used in the following 
international Business English examinations were in the centre of our attention 
(see Appendix 1, Table 1): 

•	 B1 Business Preliminary;
•	 B2 Business Vantage;
•	 C1 Business Higher;
•	 BULATS (Business Language Testing Service);
•	 GMAT (Graduate Management Admission Test).
As it can be seen from Table 1 (Appendix 1), in all Business English 

examinations, but GMAT, such reading subskills as skimming and scanning are 
tested besides others.

Other international ESP and EAP examinations that we analyzed were as 
follows:

•	 TOEFL ITP (Test of English as a Foreign Language: Institutional Testing 
Program);

•	 OET (Occupational English Test);
•	 TOEIC (Test of English for International Communication);
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•	 IELTS Academic (International English Language Testing System: 
Academic);

•	 TOLES (Test of Legal English Skills): Foundation Exam, Higher Exam, 
Advanced Exam;

•	 PTE Academic (Pearson Test of English: Academic).
All of the  ESP and EAP examinations listed in this paper (see Appendix  1, 

Table 2) are similar in their testing such reading subskills as scanning and 
skimming. The prevalent majority of the examinations are also about being able 
to infer and deduce meaning from context; only PTE Academic differs by testing 
understanding the structure of the text in addition to scanning and skimming.

Taking into account the  reading objectives for B2 Level (Bachelor’s 
Language Proficiency) stated in the English for Specific Purposes (ESP). National 
Curriculum for Universities (Bakaieva et al., 2005: 37), and the  subskills tested 
in the  international examinations listed above, the  learning outcomes for 
the Reading module were as follows. 

By the end of the Reading module students will be able to 
•	 understand authentic texts related to the study or specialism areas (Radio 

Engineering and Telecommunications, Economic Studies respectively);
•	 identify writer’s attitudes and viewpoints in authentic texts related to 

academic or professional area;
•	 understand details in fairly complex instructions, specifications, 

advertising materials, articles;
•	 understand authentic academic and professional correspondence;
•	 comprehend different registers.
In order to reach the stated outcomes, authentic texts regarding a set of text 

selection criteria (e.g. authenticity, suitability of content, variety) were used (see 
Dudley and St. John, 2012: 96-99) and the following types of activities were used 
in the study:

•	 Predicting what the  text is about based on the  title  / first line of each 
paragraph

•	 Formulating the main idea(s) of the text
•	 Matching paragraphs with the headlines
•	 Rearranging the sentences / paragraphs
•	 Making a plan
•	 Filling in the gapped texts
•	 Doing a multiple-choice quiz
•	 Reading for specific information
•	 Identifying ‘True / False / Not Given’ statements
•	 Presenting the content in a mindmap 
•	 Jigsaw reading 
•	 Deciding which text the information comes from
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•	 Explaining unfamiliar words based on the context
•	 Classifying the words according to their meaning
•	 Classifying the words according to their grammatical category
•	 Inferring writer’s view.
One or two activities out of the list were designed for a particular text related 

to the students’ specialism.
Students’ learning experience was outlined with the help of the questionnaires 

(listed in Bezci, 1998: 50-51) that concern the  exploitation of pre-, while-, and 
post-reading strategies. At the  beginning and the  end of the  term, the  students 
were asked to identify the  frequency with which they use a  particular reading 
strategy (Appendix 2). The  students had to tick the  box which is true of them 
opposite to each reading strategy: ‘Always true of me’, ‘Usually true of me’, 
‘Sometimes true of me’, ‘Rarely true of me’, ‘Never true of me’.

The  results of the  survey are presented in Tables 1 and 2 below. Top five 
strategies in each category (pre-, while- and post-reading strategies) were 
selected.

RESULTS AND DISCUSSION

Our study has proved the efficiency of focusing on reading strategies and using 
the  kinds of activities typical of the  international examinations in the  ESP 
courses for the  first-year students of Radio Engineering, Telecommunications 
and Economic Studies. This claim can be supported by the fact that the students’ 
preferences for the  reading strategies changed after we made emphasis on the 
activities used in the  international examinations while designing the Reading 
module for our ESP courses. 

The  analysis of the  Rating of the  reading strategies used by the  students of 
Radio Engineering and Telecommunications Faculty at ZNTU before and after 
the experimental study (Table 1) has revealed the following findings. 

As far as the  pre-reading strategies are concerned, before the  approach to 
teaching reading was changed with the focus on reading strategies, the students 
of ZNTU relied mostly on the  gist reading to get the  main idea. Their next 
priorities were resorting to the  visuals to get a  better understanding of the  text 
and predicting the content based on the title. Less popular was relating the topic 
of the  text to their background knowledge and reading the  first line of every 
paragraph to understand what the text was about.

When considering while-reading strategies, the  students admitted looking 
up some important words in the  dictionary quite often. In order to understand 
the  meaning of a  particular sentence, they frequently considered the  other 
sentences in the  paragraph. Rereading a  sentence was the  third strategy in 
the ranking. Less frequently, the students made guesses about what would come 
next based on the information already given in the text. A few students relied on 
having the picture of the events in the text in mind. 
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Table 1	 Rating of the reading strategies used by the students of Radio Engineering 
and Telecommunications Faculty at ZNTU before and after the experimental study

Pre-reading strategies 
(before the experimental study)

Pre-reading strategies 
(after the experimental study)

1.	 Reading over the text quickly to get 
the main idea (44% ‘Always true of me’, 
33% ‘Usually true of me’)

2.	 Looking at illustrations/pictures and 
guessing how they relate to the text 
(22% ‘Always true of me’, 44% ‘Usually 
true of me’)

3.	 Reading the title and imagining what 
the text might be about (11% ‘Always 
true of me’, 44% ‘Usually true of me’)

4.	 Thinking about previous knowledge 
about the topic of the text (11% ‘Always 
true of me’, 22% ‘Usually true of me, 
56% ‘Sometimes true of me’)

5.	 Reading the first line of every paragraph 
to understand what the text is about 
(11% ‘Usually true of me’, 56% 
‘Sometimes true of me’)

1.	 Looking at illustrations/pictures and 
guessing how they relate to the text 
(57% ‘Always true of me’, 29% ‘Usually 
true of me’)

2.	 Reading the title and imagining what 
the text might be about (43% ‘Always 
true of me’, 43% ‘Usually true of me’)

3.	 Reading over the text quickly to get 
the main idea (gist) (14% ‘Always true 
of me, 57% ‘Usually true of me’)

4.	 Thinking about previous knowledge on 
the topic of the text (14% ‘Always true 
of me’, 29% ‘Usually true of me’)

5.	 Reading the first line of every paragraph 
to understand what the text is about 
(14% ‘Always true of me’, 14% ‘Usually 
true of me’, 43% ‘Sometimes true of 
me’)

While-reading strategies 
(before the experimental study)

While-reading strategies 
(after the experimental study)

1.	 Using the dictionary for the important 
words (56% ‘Always true of me’, 22% 
‘Usually true of me’)

2.	 Considering the other sentences in 
the paragraph to figure out the meaning 
of the sentence (56% ‘Usually true of 
me’, 22% ‘Always true of me’)

3.	 Rereading a sentence (33% ‘Always true 
of me’, 33% chose ‘Usually true of me’)

4.	 Making guesses about what will come 
next based on the information already 
given in the text (22% ‘Always true 
of me’, 33% ‘Usually true of me’, 45% 
“Sometimes true of me’)

5.	H aving the picture of the events in 
the text in mind (22% ‘Sometimes true 
of me’, 22% ‘Always true of me’, 33% 
‘Usually true of me’).

1.	 Relating the text to background 
knowledge about the topic to 
remember important information (33% 
‘Always true of me’, 29% ‘Usually true of 
me’, 29% ‘Sometimes true of me’)

2.	 Using the dictionary for important 
words (33% ‘Always true of me’, 29% 
‘Usually true of me’, 14% ‘Sometimes 
true of me’)

3.	H aving the picture of the events in 
the text in mind (29% ‘Always true of 
me, 71% ‘Usually true of me’)

4.	 Reading without translating word-for-
word (29% ‘Always true of me’, 29% 
‘Usually true of me’, 33% ‘Sometimes 
true of me’) 

5.	 Skipping words (29% ‘Always true 
of me’, 29% ‘Usually true of me’, 14% 
‘Sometimes true of me’)

Post-reading strategies 
(before the experimental study)

Post-reading strategies 
(after the experimental study)

1.	 Rereading the text to remember 
important points (45% ‘Always true of 
me’, 45% ‘Usually true of me’)

1.	 Summarizing the main ideas (71% 
‘Always true of me’, 14% ‘Usually true of 
me’)



	 Nataliia Zhukova, Iryna Didenko	 125

2.	 Rereading the text to remedy 
the comprehension failures (22% 
‘Always true of me’, 67% ‘Sometimes 
true of me’)

3.	 Summarizing the main ideas (33% 
‘Always true of me’, 22% ‘Sometimes 
true of me’)

4.	 Classifying the words according to their 
meaning (22% ‘Always true of me’, 11% 
‘Usually true of me’, 56% ‘Sometimes 
true of me’)

5.	 Classifying the words according to their 
grammatical category (11% ‘Always true 
of me’, 11% ‘Usually true of me’, 44% 
‘Sometimes true of me’)

2.	 Rereading the text to remember 
important points (33% ‘Always true of 
me’, 29% ‘Usually true of me’)

3.	 Classifying the words according to their 
meaning (29% ‘Always true of me’, 33% 
‘Usually true of me’)

4.	 Rereading the text to remedy 
the comprehension failures (14% 
‘Always true of me’, 57% ‘Usually true of 
me’)

5.	 Classifying the words according to their 
grammatical category (33% ‘Usually 
true of me’, 29% ‘Sometimes true of 
me’)

As for the post-reading strategies, rereading the text to remember important 
points headed the  ranking. Rereading the  text to remedy the  comprehension 
failures was practiced more often than summarizing the main ideas. Classifying 
the  words according to their meaning or their grammatical category was less 
popular among the respondents.

After the  introduction of the  activities that were aimed at developing 
more efficient reading strategies, the  survey showed that there was a  shift in 
the approach that the students used to deal with the texts.

The priority given to taking into account the visuals and predicting the con-
tent based on the title before reading for the gist seems to be a positive change. 
These top strategies help to quickly get ready for perceiving the  info, they scaf-
fold understanding it. However, more work needs to be done to demonstrate to 
the students the importance of relating the topic to their background knowledge 
even at the  pre-reading stage. This might be beneficial for the  readers making 
them more confident and providing the context for acquiring some new data.

The  comparison of the  most popular while-reading strategies before and 
after the  study led us to the  conclusion that students started to give preference 
to relating the  text to their background knowledge when reading the  text to 
remember some significant information. They still relied on the  dictionary 
for important words. Having the  picture of the  events in mind moved higher 
in the  ranking, coming before reading without translating word-for-word and 
skipping words. This way, students acquired some useful techniques for their 
professional life when large amounts of information need to be dealt with.

The  fact that summarizing the  main ideas came to the  top of the  rating 
with a  big margin is a  positive achievement. Giving preference to rereading 
the text to remember some data before classifying the words either according to 
the meaning or grammatical category is also helpful for enhancing reading skills. 
Still, rereading the text to remedy the comprehension failures seems to be worth 
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further working on as it is essential for avoiding the mistakes that might influence 
the performance of a job-related task.

After the Rating of the reading strategies used by the students of the Faculty 
of Economics at Taras Shevchenko National University of Kyiv before and after 
the experimental study (Table 2) was analyzed, the results were as follows. 

Table 2	 Rating of the reading strategies used by the students of the Faculty of 
Economics at Taras Shevchenko National University of Kyiv before and after 
the experimental study

Pre-reading strategies 
(before the experimental study)

Pre-reading strategies 
(after the experimental study)

1.	 Reading the title and imagining what 
the text might be about (36% ‘Always 
true of me’, 36% ‘Usually true of me’)

2.	 Looking at illustrations/pictures and 
guessing how they relate to the text 
(27% ‘Always true of me’, 36% ‘Usually 
true of me’)

3.	 Reading over the text quickly to get 
the main idea (gist) (9% ‘Always true of 
me’, 36% ‘Usually true of me’)

4.	 Thinking about previous knowledge on 
the topic of the text (9% ‘Always true 
of me’, 18%’Usually true of me’, 55% 
‘Sometimes true of me’)

5.	 Reading the first line of every paragraph 
to understand what the text is about (9% 
‘Always true of me’, 18% ‘Usually true of 
me’, 27% ‘Sometimes true of me’)

1.	 Reading the title and imagining what 
the text might be about (50% ‘Always 
true of me’, 32% ‘Usually true of me’)

2.	 Thinking about previous knowledge on 
the topic of the text (38% ‘Always true 
of me’, 32% ‘Usually true of me’)

3.	 Reading the first line of every paragraph 
to understand what the text is about 
(24% ‘Always true of me’, 43% ‘Usually 
true of me’)

4.	 Looking at illustrations/pictures and 
guessing how they relate to the text 
(20% ‘Always true of me’, 39% ‘Usually 
true of me’)

5.	 Reading over the text quickly to get 
the main idea (gist) (16% ‘Always true 
of me’, 14% ‘Usually true of me’, 28% 
‘Sometimes true of me’)

While-reading strategies 
(before the experimental study)

While-reading strategies 
(after the experimental study)

1.	 Using the dictionary for the important 
words (55% ‘Always true of me’, 36% 
‘Usually true of me’)

2.	 Considering the other sentences in 
the paragraph to figure out the meaning 
of the sentence (36% ‘Always true of 
me’, 27% ‘Usually true of me’, 36% 
‘Sometimes true of me’)

3.	 Guessing the meaning of a word 
from the context (27% ‘Always true 
of me’, 36% ‘Usually true of me’, 27% 
‘Sometimes true of me’)

4.	H aving the picture of the events in 
the text in mind (27% ‘Always true 
of me’, 27% ‘Usually true of me’, 27% 
‘Sometimes true of me’)

1.	 Relating the text to background 
knowledge about the topic to remember 
important information (38% ‘Always 
true of me’, 24% ‘Usually true of me’)

2.	 Guessing the meaning of a word from 
the context (38% ‘Always true of me’, 
30% ‘Usually true of me’)

3.	 Considering the other sentences in 
the paragraph to figure out the meaning 
of the sentence (25% ‘Always true of 
me, 25% ‘Usually true of me’)

4.	 Paying attention to words or phrases that 
show how the text is organized (25% 
‘Always true of me’, 20% ‘Usually true of 
me’, 15% ‘Sometimes true of me’)
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5.	 Reading without translating word-for-
word (18% ‘Always true of me’, 64% 
‘Usually true of me’)

5.	 Guessing the meaning of the word from 
the grammatical category (25% ‘Always 
true of me’, 12% ‘Usually true of me’, 
10% ‘Sometimes true of me’)

Post-reading strategies 
(before the experimental study)

Post-reading strategies 
(after the experimental study)

1.	 Classifying the words according to their 
meaning (46% ‘Always true of me’, 9% 
‘Usually true of me’, 27% ‘Sometimes 
true of me’)

2.	 Summarizing the main ideas (36% 
‘Always true of me’, 46% ‘Usually true of 
me’, 18% ‘Sometimes true of me’)

3.	 Rereading the text to remember 
important points (9% ‘Always true 
of me’, 46% ‘Usually true of me’, 36% 
‘Sometimes true of me’)

4.	 Rereading the text to remedy 
the comprehension failures (9% ‘Always 
true of me’, 9% ‘Usually true of me’, 82% 
‘Sometimes true of me’)

5.	 Classifying the words according to their 
grammatical category (9% ‘Usually true 
of me’, 73% ‘Sometimes true of me’)

1.	 Rereading the text to remedy the 
comprehension failures (78% ‘Always 
true of me’, 36% ‘Usually true of me’)

2.	 Summarizing the main ideas (54% 
‘Always true of me’, 30% ‘Usually true of 
me’)

3.	 Rereading the text to remember 
important points (46% ‘Always true of 
me’, 25% ‘Usually true of me’)

4.	 Classifying the words according to their 
meaning (22% ‘Always true of me’, 20% 
‘Usually true of me’, 30% ‘Sometimes 
true of me’)

5.	 Classifying the words according to their 
grammatical category (15% ‘Always true 
of me’, 15% ‘Usually true of me’, 25% 
‘Sometimes true of me’)

Before the  experimental study, the  first-year students resorted mainly to 
reading the  title and predicting the  content of the  text. They also relied on 
illustrations/pictures to correlate them with the text. Some of the students read 
for the gist and fewer people thought about their previous knowledge on the topic 
of the text. Reading the first line of every paragraph was the least popular strategy.

Among the  while-reading strategies, using the  dictionary ranked 
the  highest. Students considered the  other sentences in the  paragraph to figure 
out the  meaning of the  sentence less frequently. They guessed the  meaning 
of the  word from the  context seldom. However, it happened more often than 
the picture of the events was formed and students read without translating word-
for-word.

As for the post-reading strategies, respondents classified the words according 
to their meaning frequently. Summarizing the  main ideas was practiced less 
often, but it prevailed over rereading the text to remember some important points. 
Rereading to remedy the comprehension failures turned out to be unpopular. Still 
fewer people classified the words according to their grammatical category.

After the  study, reading the  title remained the  top priority for the  students 
among the  pre-reading strategies. Thinking about their previous knowledge 
on the  topic was acknowledged to become more helpful than before. Reading 
the  first line of the  paragraph was found more useful, while illustrations were 
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resorted to after that. Finally, reading for the gist was practiced more often, which 
had not been among the top strategies before. By applying the abovementioned 
reading strategies, the students could get a lot of information about the text before 
actually reading it.

The  ranking of the  while-reading strategies shows that students started to 
rely more on their background knowledge, exercise their ability to guess, consider 
the linkers that signpost the structural elements of the text. The respondents also 
became more used to guessing the meaning based on the grammatical category. 
These transformations in the  preferences made students less dependent on 
the word-for-word translation and dictionaries.

The choice of the most helpful post-reading strategies did not change much. 
Summarizing the  main ideas, rereading the  text to remember important points 
and classifying the words according to their grammatical category retained their 
position among the  frequently used strategies. However, rereading the  text to 
remedy the comprehension failures started to be regarded as the most beneficial 
of all.

When regarding the  changes that were revealed in the  choice of reading 
strategies used by the  ESP learners at the  universities participating in the 
experimental study, the following findings were revealed. 

The students became more autonomous readers, they started to resort more 
to predicting what the  text is about based on their background knowledge and 
using visuals for that purpose. These are positive trends from the perspective of 
preparing students to operate in real-life situations when a lot of information has 
to be processed quickly and efficiently.

In order to improve the reading skills of the students of ZNTU, it might be 
beneficial to focus more on referring to the background knowledge before reading 
the  text and rereading to remedy comprehension failures. For the  students of 
Taras Shevchenko National University of Kyiv, putting more emphasis on reading 
for the gist and paying attention to the visuals before reading the first line of every 
paragraph could be helpful. In addition, taking the  linkers into account before 
considering the  other sentences in the  paragraph to figure out the  meaning of 
the sentence should be useful.

CONCLUSIONS

The  results of the  study were taken into account when designing the  Reading 
module for the  students of Radio Engineering, Telecommunications and 
Economic Studies. 

Based on the  analysis of the  international examinations, a  list of activities 
was compiled to develop the  required reading subskills. The  activities could 
be incorporated into teaching in order not only to prepare students for taking 
international examinations, but to develop students’ critical thinking that is 
essential for their efficient work in the chosen profession. Better involvement of 
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the students into the learning process, namely improving their reading skill, can 
be achieved through selecting the texts related to their specialism.

Focus on teaching reading strategies through the activities that we singled out 
gives students more confidence when dealing with ESP and taking international 
examinations in the  academic and occupational fields. It makes reading more 
motivating, effective by decreasing the  level of students’ anxiety. It leads to an 
improved learning mood and makes students more responsible for their learning. 
After all, students start to apply higher-order thinking skills more frequently and 
enhance their core skills (such as critical thinking and reflection) crucial for their 
professional growth.

To sum it up, when teaching reading strategies, ESP practitioners should 
activate students’ prior knowledge of content and resort to students’ experience, 
use textual clues to help them cope with new data, enable them to seek 
information, and, finally, make them successful autonomous learners.

Further study will be focused on developing team work skills of ESP learners 
through task-based and project-related reading.
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APPENDIX 1

Table 1	 Reading comprehension in the international examinations in Business 
English

Examination Reading subskills tested Types of tasks
B1 Business 
(Online 1)

•	 skimming,
•	 scanning,
•	 reading and understanding 

visual information,
•	 reading and finding detailed 

factual info,
•	 understanding the structure of 

the text,
•	 reading and transferring info

•	 multiple-choice, 
•	 matching,
•	 Right/Wrong/Doesn’t say,
•	 multiple-choice cloze, 
•	 note completion 

B2 Business 
Vantage 
(Online 2)

•	 scanning,
•	 skimming,
•	 understanding the structure of 

the text,
•	 proofreading 

•	 matching,
•	 multiple choice,
•	 multiple choice cloze,
•	 proofreading

C1 Business 
Higher 
(Online 3)

•	 scanning,
•	 skimming,
•	 understanding the structure 

of the text and features of 
the discourse, 

•	 proofreading

•	 multiple choice,
•	 multiple choice cloze,
•	 open cloze,
•	 proofreading 

BULATS 
(Online 4)

•	 skimming, 
•	 scanning, 
•	 deducing meaning from context

•	 multiple choice (a notice, diagram, 
memo, label, letter – choose the 
sentence/phrase closest to the 
meaning of the text), 

•	 gapped sentences, 
•	 multiple-choice gap-fill, 
•	 one gap-fill, 
•	 extended reading (several questions 

to the text)
GMAT 
(Online 5, 
Online 6)

•	 drawing inferences, based 
on implied information, but 
supported with the pointers 

multiple choice
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Table 2	 Reading comprehension in the international ESP and EAP examinations

Examination Reading subskills tested Types of tasks
TOEFL ITP 
(Kamijo, 
2009: 
197-198; 
Online 7)

•	 scanning text for facts and 
important information; 

•	 increasing reading fluency;
•	 understanding the general topic 

or main idea, major points, 
important facts, and details, 
vocabulary in context, and 
pronoun references;

•	  making inferences about what is 
implied in a passage;

•	  recognizing the organization 
and purpose of a passage;

•	  understanding relationships 
between ideas;

•	  organizing information into 
a category chart or a summary in 
order to recall major information 
and important details;

•	 inferring how ideas throughout 
the passage connect

multiple choice (identifying the main 
idea of the passage; reading for detail)

TOEIC 
(Online 8, 
Online 9)

•	 skimming,
•	 scanning,
•	 inferring,
•	 deducing meaning from context

multiple choice (complete 
the sentences / the text, answer 
the question) 

IELTS 
Academic 
(Online 10, 
Online 11)

•	 skimming, 
•	 scanning,
•	 inferring,
•	 deducing meaning from context

•	 multiple choice 
•	 identifying information (True/False/

Not Given)
•	 identifying writer’s claims/views

TOLES 
(Online 12)

•	 skimming,
•	 scanning,
•	 inferring,
•	 deducing meaning from context,
•	 proofreading,
•	 editing

•	 find a wrong/extra word
•	 true/false statements
•	 put the conversation in the correct 

order
•	 put each phrase under the correct area 

of law
•	 put the correct word in the sentence
•	 match the words in the text with 

the correct meaning
•	 answer the questions using a full 

sentence
•	 choose the correct preposition
•	 explain the meaning of the underlined 

words/phrases
•	 give a brief description of 

the underlined words/phrases as they 
are used in this section of the contract
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Examination Reading subskills tested Types of tasks
•	 give an alternative to each underlined 

word / add an additional word / delete 
a word to create an accurate, formal 
and professional email

•	 use the given word to form a new one 
and fill in the space

•	 give a short explanation of 
the idiomatic expression

•	 explain the meaning of each contract 
clause in plain English

OET 
(Online 13, 
Online 14)

•	 scanning,
•	 skimming,
•	 inferring,
•	 deducing meaning from context

Look through the text, find the relevant 
info:
•	 for each question, decide which text 

the information comes from
•	 answer the questions with a word/ 

short phrase from one of the texts 
•	 complete each sentence with a word/ 

a short phrase from one of the texts
PTE 
Academic 
(Online 15)

•	 scanning,
•	 skimming,
•	 understanding the structure of 

the text

•	 fill in the blanks
•	 re-order paragraphs
•	 multiple choice (choose multiple 

answers / single answer)

APPENDIX 2

Questionnaire on the Usage of the Reading Strategies

Tick the box which is true of you opposite to each statement: ‘Always true of me’, ‘Usually 
true of me’, ‘Sometimes true of me’, ‘Rarely true of me’, ‘Never true of me’.
1.	 Pre-reading strategies

1.1.	 Reading the title and imagining what the title might be about
1.2.	Looking at illustrations/pictures and guessing how they relate to the text
1.3.	Reading over the text quickly to get the main idea (gist)
1.4.	 Thinking about previous knowledge on the topic of the text
1.5.	Reading the first line of every paragraph to understand what the text is about

2.	 While-reading strategies
2.1.	 Reading without looking up every unknown word in the dictionary 
2.2.	Using the dictionary for the important words
2.3.	Guessing the meaning of a word from the context
2.4.	Guessing the meaning of the word from the grammatical category 
2.5.	Remembering a new word by thinking of a situation in which a word might be used 
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2.6.	Skipping words 
2.7.	 Rereading a sentence 
2.8.	Considering the  other sentences in the  paragraph to figure out the  meaning of 

the sentence 
2.9.	 Reading without translating word-for-word

2.10.	H aving the picture of the events in the text in mind 
2.11.	 Paying attention to words or phrases that show how the text is organized 
2.12.	Taking notes on the important points of the text 
2.13.	Making guesses about what will come next based on the information already given 

in the text 
2.14.	 Relating the text to background knowledge about the topic to remember important 

information
3.	 Post-reading strategies

3.1.	 Summarizing the main ideas
3.2.	Classifying the words according to their meaning
3.3.	Rereading the text to remember important points
3.4.	 Rereading the text to remedy the comprehension failures
3.5.	Classifying the words according to their grammatical category
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