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ABSTRACT

In crisis situations, on the one hand, teachers must be resilient, know not only how the didactic
of the subject works, but also technologies, the psychology of pupils, classroom management,
self- regulation, time management, self-compassion etc. Research on teachers’ social emotional
health and resilience is important for quality learning and well-being at school, especially
during the challenges of the COVID-19 pandemic. The following paper provides a description
of the study that was carried out in Latvia on the problems of teachers’ social and emotional
health distance learning during the COVID-19 pandemic, and in the context of an international
study in the Erasmus + project research “Teacher resilience: problems and solutions. Supporting
teachers to face the challenge of distance teaching”. Therefore, the samples are denoted by
N1 =23, N2 = 635, N3 =380, N4 = 245. The main question of the paper is: Which of the variables
(burnout, work engagement strategies) most significantly predict teachers’ social-emotional
health indicators?

The results showed that there were statistically significant positive correlations between
teachers™ SEHS-T, teacher engagement, and emotional burnout rates. The other results show low
scores from SEHS-T which could indicate that teachers’ self-confidence could be problematic,
which could be explained by their uncertainty about their work during distance learning in
a stressful COVID-19 crisis and that they need support for developing their strengths. The other
results show that Resilience are moderate medium, but about 18% of the sample demonstrates
the lowest Resilience scores. Results from SEHS-T: the subscale of teacher work engagement
Cognitive engagement (p< 0.001) is significant in predicting SEH-T indicators.

Introduction

Scientists have concluded in their research that the teacher’s profession is one
of the most stressful professions (Clipa, 2017; Kim & Buric, 2020). The teachers’
daily life is always full of duties, challenges as well as contact with people from
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various groups (Sandoval-Herndndez, Knoll, & Gonzalez, 2012), but starting
with March 2020, COVID-19 pandemic introduced large changes in the educa-
tion system in the entire world, which has caused more challenges than ever
before (Carrillo & Flores, 2020; Cardullo, Wang, et al., Burton & Dong, 2021).
According to US researchers Gail Wagnild and Heather M. Young’s developed
concept of resilience, when facing depressing vices of life, individuals with high
resilience can adapt, re-establish the balance and avoid the impact of potentially
harmful stress (Wagnild & Young, 1993; Wagnild, 2004, as mentioned in Svence,
2016). Susan Beltmen et al. have indicated that teachers’ resilience is a research
field that provides the opportunity to understand what allows teachers to endure
when faced with challenges and offers an additional perspective for the research
of stress, burnout, and its component exhaustion (Beltman, et al., Mansfield, &
Price, 2011). Like in other countries of the world, in Latvia due to the COVID-19
pandemic emergency, the work of schools was restricted from March 13, 2020;
thus, teachers were forced to meet previously unexperienced teaching condi-
tions, adjusting to online teaching. Such an unexpected and fast moving from
face-to-face to distance teaching is referred to as “emergency remote teaching”
in scientific literature (Carrillo & Flores, 2020; Hodges, et al., Moore, Lockee,
Trust & Bond, 2020). Emergency remote teaching differs from correspondence
education with its related difficulties because face-to-face educational institutions
are mostly not ready to provide suitable infrastructure for online teaching, and
teachers lack information and experience to teach by distance (Zhang, 2020,
as mentioned in Carrillo & Flores, 2020). Results of an end of the school year
survey conducted by the Ministry of Education and Science in cooperation with
Edurio online platform from May 26 till June 12, 2020, indicate to a potential
lack of the teaching infrastructure and experience to provide distance teaching
for the teachers of Latvia. Surveying 4662 teachers in comprehensive secondary
and vocational secondary educational institutions in Latvia, it was concluded that
“when teaching by distance, 76% of the teachers spent more time than teaching
face-to-face” while “74% of the teachers often or very often felt overworked
during distance teaching” (IZM and Edurio survey, 2020).

In case of emergency remote teaching not only technological but also peda-
gogic challenges should be considered. Online teaching creates the need to
reconsider the teaching approaches used in face-to-face classes. In the virtual
classroom the teacher is more like a moderator and consultant, and researchers
consider that lessons cannot be organised the same way they are in the physical
classroom. Therefore, learning, especially management and feedback, is to be
differently organised. Innovations in teaching methods to engage students need
to be introduced, thus stimulating students’ learning. Especially, new approaches
are required to keep the students’ attention while they are looking in the screen.
First, to plan a suitable pedagogical course for distance teaching, it is necessary
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to increase the technological skills of the involved participants (Mukhtar et al.,
2020; Verawardina et al., 2020; Thomas & Rogers, 2020; Eyles, et al. Gibbons &
Montebruno, 2020 as mentioned in Ferri, et al.Grifoni & Guzzo, 2020).

Scientists consider that although teachers may understand at the cognitive
level that remote education is necessary, at the emotional level they may not
accept changes and, thus, suffer from burnout (Kin & Kareem, 2018 as mentioned
in Sokal, et al., Eblie Trudel, & Babb, 2020). There is a risk that teachers who
are used to teach only face-to-face will feel that, when teaching remotely, they
are less effective as teachers, therefore their results, and thus also their students’
learning outcomes, will get worse (Eblie Trudel, & Babb, 2020; Cardullo, et al.,
Wang, Burton & Dong, 2021).

A study in Latvia on the relationship between teachers’ autonomy and burnout
and self-efficacy indicators during remote teaching (Kalnina, 2021) reveals that
most teachers feel exhausted, experience difficulties to deal with challenges
and cooperate with the children’s parents. However, findings of the qualitative
research do not indicate to the teachers’ inability to meet challenges. That leads
to a thought that the teacher’s profession includes resilience as one of the features
of the profession.

Scientists predict that although teachers’ work efficiency may reduce initially,
taking into consideration the new requirements, their self-efficacy may renew
over time, now when they learn to adapt to the new distance education situation
(Sokal, et al.Eblie Trudel, & Babb, 2020).

Social Emotional Health

The research employs the notions social emotional health (Furlongs, 2014,
Gajdasova, 2018, as mentioned Svence et al., 2022)1) and resilience (Wagnild,
2016). The notion of social emotional health has developed from the notion of
mental health, which is also now used by some researchers. Mental health is
defined as such a situation of well-being in which the individuals may realize
their potential, may cope with the stress of everyday life, are able to work
productively as well as may contribute to society. Researchers have suggested
defining mental health as a total of positive feelings and life (Furlong et al.,
2014). In 2014 Michael Furlong together with his group of researchers designed
Social Emotional Health Survey (SEHS). This survey allows measuring four
constructs forming social emotional health (SEH) and the total SEH factor
(Boman et al., 2020). The main principle of SEHS is related to the assumption
that the individual’s feeling of psychological flourishing is partly based on the
living conditions, which contributes to the disposition of internal cognition,
i.e. creates individual schemes. These schemes are related to the individual’s
confidence about oneself, others, about emotional competence and resilience
(Furlong et al., 2014).
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He refers to the total SEH factor as Covitality, which in its meaning is the
same as well-being or psychological well-being (Timofejeva, et al., 2016).

In another study in 2014 social emotional health is defined as the ability to
regulate emotions, for example, the ability to regulate and control emotions, and
emotional intelligence that is expressed as the ability to recognise emotions and
use them constructively.

Studying scientific literature on teachers’ social emotional health, teachers’
well-being and mental health are mentioned most frequently (Aelterman et al.,
2007) define it as a positive emotional condition which is a result of harmony
between the sum of environmental factors, on the one hand, and teachers’
personal needs and hopes, on the other hand. Other researchers have also used
this definition, for example. Brichero et al. (2009). Acton et al. (2015) define
teachers’ well-being as “individual personal professional fulfilment, feeling of
satisfaction and happiness that develop when collaborating with colleagues and
students”.

Resilience

In research literature the notion of resilience is defined in several ways.
Mostly, it is the individual’s ability, as a personality feature or a dynamic process.
If resilience is an individual’s ability, then it is the ability to overcome adverse
life experiences, to adjust, to renew and continue successful functioning after
hard and difficult life events (Svence, 2015). Resilience also includes the indi-
vidual’s ability to increase the competence while overcoming adverse conditions
(Bobek, 2010). This quality allows teachers to continue their pedagogical prac-
tice (Brunetti, 2006, as mentioned in Beltman et al., 2011). Researchers have
discovered that teachers’ resilience is the ability and skill to adapt and recover
after difficult situations that is reinforced by individual factors, for example,
high self-efficacy, high motivation, ethical goals, flexibility and sense of humour
(Price, et al. Mansfield & McConney, 2012), as well as some social factors related
to teacher’s work, for example, the ability to work effectively according to the
administrative team management (Price et al., 2012), mentor’s support. It is also
affected by a favourable psychological climate at school (Gibbs & Miller, 2014),
good relationships with colleagues (White, Peters, 2011), positive evaluation of
the teacher’s professional performance, material security and professional devel-
opment opportunities (Crosswell & Beutel, 2013).

Burnout

When studying the phenomenon of emotional burnout, Maslach has concluded
that emotional burnout is related to sustained response to chronic emotional
and interpersonal stress factors at work (Maslach et al., 1996; Maslach & Leiter,
2016). Emotional burnout comprises three main factors:
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1. Emotional exhaustion, which is explained as a feeling of huge emotional drain
and work overload, which may also interact between themselves; careless
attitude to the people around and a feeling that everything a person is doing
is useless. Emotional exhaustion derives from extensive intensity of feelings
and a feeling of disappointment; the employees develop a feeling that they
will not be able to work the way they did up to now. Emotional exhaustion is
also mentioned as the main component of the burnout syndrome. In especially
tough cases, a person may experience a nervous breakdown. Emotional tired-
ness and lack of emotions are mentioned as the most characteristic feelings
when experiencing emotional exhaustion. (Schwarzer et al., 2000).

2. Depersonalization. This term involves a cynical, callous attitude to other
people. The employee becomes impersonal and formal when contacting other
people, clients, colleagues, and the management. The employee develops
a desire to distance from executing the work duties and creates a negative
and exaggerated idea about the execution of work duties (Maslach et al.,
1996). The employee feels negative emotions against other people, especially
the ones that they must contact on daily basis, like students, students’ parents,
or clients (Kahn, 1992).

3. The lack of personal achievements can be characterised as a general dissatisfac-
tion with what has been accomplished or achieved. Disappointment in oneself,
feeling oneself as worthless and perceiving oneself negatively from the profes-
sional point of view may also be expressed. The feeling of the lack of personal
achievements is developed when there exists a feeling of hopelessness from the
fact that teachers feel that they cannot teach anything to the students anymore
(Maslach & Leiter, 2016). Research approves that these three dimensions of
burnout are different and reflect the multidimensional essence of the construct
of emotional burnout. (Byrne, 1994; Lee & Ashforth, 1996).

Emotional burnout is studied in the context of work-related stress. K. Maslach
with her colleagues W. Schaufeli and M. Leiter define emotional burnout as
a sustained response to chronical emotional and interpersonal stress factors at
work and indicate that its expressions include the dimensions of exhaustion,
cynicism, and professional inefficiency (Maslach et al., 1996;2001; Maslach &
Leiter, 2016).

Teacher Work Engagement

The teacher work engagement model was developed by Klassen and his
colleagues (Klassen et al., 2013). To research better teacher engagement, 4 compo-
nents were included: cognitive engagement, which characterises teachers’ atten-
tion span and level of effort while performing the duties; emotional engagement,
which characterises the teacher’s positive emotional reactions at the workplace;
social engagement: students, which characterises mutual relationships between
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the students and the teacher; social engagement: colleagues, which characterises
teachers’ engagement in relationship with their colleagues (Klassen et al., 2013).

Work engagement comprises personal interest in one’s work and pleasant
feelings about the work process itself (Van Beek et al., Hu, Schaufeli, Taris &
Schreurs, 2012). Researchers characterise work engagement as a positive and
persistent emotionally cognitive and motivational condition that affects various
psychic processes of the personality and determines the person’s attitude to
work and participation in this process (Schaufeli & Bakker, 2004). Researchers
define teacher work engagement as “a motivational conception that has to be
attributed to the voluntary distribution of the individual’s personal resources
when performing the duties determined by the teacher’s professional role”
(Klassen et al., 2013, p. 34, referring to Christian, Garza & Slaughter, 2011).
When analysing results of the research in the field of education, there have been
named three main reasons that justify the researchers’ interest in teacher work
engagement:

1) promote students’ academic achievements and involvement in the learning

process;
2) better cope with work-related stress and emotional burnout;
3) more frequently take active roles in the workplace and contribute to school
life (for example, support the colleagues). (Klassen et al., 2013).

Methodology

Research questions

The research questions put forth in this study:

1. What content units indicate to teachers’ emotional health indicators —
emotions and feelings, when working by distance?

2. Which of the variables (burnout, work engagement strategies) most signif-
icantly predict teachers’ social emotional health indicators?

Samples

The paper summarises results of four studies of teachers, conducted in Latvia
from 2019 till 2021 under the guidance of the author of the paper, University
of Latvia professor Guna Svence within the context of both COVID-19 pandemic
during the remote teaching and the international research Erasmus+ project
“Teacher resilience: problems and solutions. Supporting teachers to face the chal-
lenge of distance teaching” No. 2020-1-LV01-KA226-SCH-094599. Therefore, the
samples are denoted by N1 = 23 (Kalnina, 2021), N2 = 635 (Erasmus+ project
“Teacher resilience: problems and solutions. Supporting teachers to face the chal-
lenge of distance teaching” No. 2020-1-LV01-KA226-SCH-094599Pakse & Svence,
data 2021), N3 = 380 (Birkane & Svence, 2019), N4 = 245 (Lagzdina, 2021).
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Methods

Several methods were applied in both parts of the research. The present
paper looks at part of the gathered data. It analyses the data obtained in the
studies that applied the following methods: Social Emotional Health Survey for
teachers (Social-emotional Health Survey — Teachers, Furlong & Gajdosova, 2018,
as mentioned in Svence et al.,2021), K. Maslach’s Burnout Inventory — General
Survey (Maslach Burnout Inventory — General Survey, MBI — GS, Maslach, Jackson
& Leiter, 1996), Engaged Teacher Scale (Engaged Teacher Scale, ETS, Klassen et
al., Yerdelen & Durksen, 2013), RS (Resilience Scale, Wagnild & Young, 1993,
adapted during Erasmus+ project “Teacher resilience: problems and solutions.
Supporting teachers to face the challenge of distance teaching” No. 2020-1-LVO01-
KA226-SCH-094599, data 2021).

Social Emotional Health Survey — Teachers (SEHS-T)

SEHS-T (Social Emotional Health Survey — Teachers) was employed to study
the social emotional health of the teachers of Latvia. SEHS-T has not been previ-
ously adapted in the EU. The survey was selected because it corresponds to the
school sector and the aim of this project — it studies teachers’ social emotional
health. The survey comprises several subscales which characterise teachers’ social
emotional health. SEHS-T consists of 48 statements, where each of them has to
be evaluated on Likert scale from 1-6. The survey questions form 12 subscales,
each containing 3 questions, and 4 scales — each containing 12 questions. The
minimum number of points a respondent may receive on each scale is 12, but the
maximum — 72, whereas on every subscale the minimum number of points is 4,
the maximum - 24. As the survey is not standardised, the data obtained in it can
be compared only with the potential arithmetic averages, which are 41 points on
each scale and 14 points on each subscale accordingly. The initial measurement
with the focus group (N = 635) indicated that in the sample of Latvia the SEHS-T
scores are moderately high. The averages in the entire sample do not show the
individual low scores of some teachers. Overall, it can be assumed that in the
given sample teachers’ SEHS-T scores are moderately high or even high.

At the same time, it can be observed that the proportionally lowest scores are
on the scale Self-belief and its subscale Persistence.

The first research question about SEHS-T data that approve difficulties in the
sample of the teachers of Latvia has not been verified. The teachers of Latvia do
not exhibit reported difficulties in this survey.

Resilience Scale

Resilience Scale (RS) scores range from 25 to 175. Scores greater than 145
indicate moderately high and high resilience, scores from 116 to 144 indicate
moderately low to moderate levels of resilience, and scores from 115 and below
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indicates low resilience (Wagnild, 2016, p. 82). Resilience Scale (RS) was used
separately in Latvian sample and in Slovak sample.

Resilience short version Scale RS-25 scores from 14 to 98. Scores above 82
indicate moderately high and high level of resilience, scores from 65 to 81 indi-
cate moderately low to moderate resilience, and scores from 64 and below indi-
cates low resilience. Short version RS-25 was used in the whole sample. Cronbach
alpha is 0.889.

Table 1. Results from Resilience scale of the sample of Latvia (N = 400)

Resilience — categories

Frequency Percent Valid Percent Cumulative Percent

Valid  Very Low 11 2.8 2.8 2.8
Low 58 14.5 14.5 17.3
On the Low End 124 31.0 31.0 48.3
Moderate 144 36.0 36.0 84.3
Moderately High 56 14.0 14.0 98.3
High 7 1.8 1.8 100.0
Total 400 100.0 100.0

Most scores of the sample of Latvia are located at the level of moderate resil-
ience scores. Low and very low resilience scores are shown by almost 18% of the
sample. More than 15% demonstrated high resilience scores.

Burnout scale

To operationalise the emotional burnout construct, in 1981 Christina Maslach
and her colleague Susan E. Jackson developed an instrument — methodology
“Maslach Burnout Inventory, MBI” which comprises all three burnout dimen-
sions. Currently, five MBI modifications are used in research. They have been
developed over the years and are meant for representatives of several professions:
social professions, medical staff, teachers, the General Survey and the General
Survey for Students.

The General Survey (Maslach Burnout Inventory — General Survey, GS;
Maslach, Jackson & Leiter,1996) comprises fewer questions (16 questions) in
difference from the initial version (22 questions); the questions are more general
and are not aimed at a particular professional context. The second subscale
MBI-GS is defined as cynicism (the component is characterised by cynicism
and alienation from work; Maslach & Leiter, 2016), but the third subscale — as
professional efficiency (burnout is characterised by the feeling of inefficiency and
reduction of professional achievements; Maslach & Leiter, 2016). According to K.
Maslach’s model, low scores on the third subscale indicate to high burnout and
inefficiency, but high scores — to professional efficiency and work engagement.
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The present study employed K. Maslach’s 16 question Burnout Inventory —
General Survey (Maslach Burnout Inventory — General Survey, MBI - GS,
Maslach, Jackson & Leiter, 1996; adapt. D. Caune, 2004, as mentioned Birkane &
Svence, 2019). The survey measures three dimensions (components) of emotional
burnout: exhaustion, cynicism, and professional efficiency. Within the framework
of the study, Cronbach alpha for Burnout Inventory exhaustion scale is 0.89, for
cynicism scale it is 0.82, and for the professional efficiency scale it is 0.83, which
indicates to good reliability for scales.

Teacher Work Engagement Scale

Analysing the structure of the factors of teacher work engagement, a scale to
measure teacher work engagement was developed as a result. The scale comprises
four components — teacher work engagement factors, and it consists of 16 state-
ments — 4 statements for each factor. The structure of ETS:

1) Cognitive Engagement — characterises the level of the teacher’s attention

and efforts while performing the professional duties.

2) Emotional Engagement — characterises the teacher’s positive emotional

reactions at work.

3) Social Engagement: Students — focuses on the aspects of the mutual rela-

tions between the teacher and the learner — pupil or student.

4) Social Engagement: Colleagues — characterises teachers’ involvement in

relationship with colleagues (Klassen et al., 2013).

Within the framework of this study, Cronbach alpha is 0.83 for teachers’
Cognitive Engagement, 0.88 for Emotional Engagement, 0.75 for Social
Engagement: Students and 0.75 for Social Engagement: Colleagues, which means
that combining the survey questions in scales is reliable. Cronbach alpha for work
engagement for all questions is 0.91, which indicates that all questions measure
teacher work engagement.

Results

A summary of teachers’ well-being during distance learning is shown in
Table 2. Results from the research denoted with NI = 23 (Kalnina, 2021, as
mentioned in Svence et al., 2021) indicate that the most frequently mentioned
category in a positive context is the category of teachers’ self-efficacy to cope with
changes and challenges, as it was mentioned by 11% (or 10 respondents) of the
focus group teachers in the content units. Table 2. Summary of teachers’ sense of
self during teaching by distance (as mentioned in Svence et al., 2021).
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Table 2. Summary of teachers’ sense of self during teaching by distance (as mentioned in
Svence et al., 2021)

Categories %  Examples of content units
> Curriculum 8  “ltis more difficult to offer a teaching process based on my
E determination ideas, to show visuals.”
S autonomy
3  General teaching 12 “l cannot control what the child is doing behind the screen, |
2 autonomy have many children in the classroom, and their cameras are
& often switched off because they are home alone.”
(]
'_
Instruction 3 “There is an opportunity to teach more by distance.”
Adapting education 3 “Weakerindividual connection with the student, which
to the students’ reduces the child’s responsibility during the learning
individual needs process.”

Student motivation 13 “Part of students perceive distance learning very frivolously,
| can very little impact on students’ motivation.”

Maintaining 10 “Positive experience is the students’ politeness online and
discipline in writing. In distance learning even the naughtiest students
> have become especially polite, even humble, especially in
s correspondence.”
% Cooperation with 13 “Intolerance, dissatisfaction from parents, lack of support,
“f') colleagues and parents who, when writing letters or complaints, do not
: parents think about teachers as persons having children who are
o also learning by distance.”
—r:g Cope with changes 11  “Takinginto consideration the current circumstances and
i and challenges restrictions, | think | feel comparatively very well.”
Exhaustion 16 “Work has occupied the entire day and even weekends;
= thus, | feel that exhaustion is approaching.”
© Cynicism/ 5  “Depressive mood appears, do not fulfil the tasks. Radical.
E Depersonalization Sometimes the teacher can also feel unreal.”
w Professional 6  “lfeell am more vulnerable than previously, sometimes |
5 effectiveness also feel powerless and that is what | dislike most. | am used
é to solving cases fast and efficiently, as well as conflicts, to
o providing support and assistance to my students.”

In this category, the content units in which the teachers answered that they
were able to adapt to the changes and overcome the challenges of the distance
learning process were analysed (example from the content units: “Overall, I feel
pretty good because I'm used to this situation. I've learned a lot in the field of
technology and I'm still doing it.”).

The second most frequently mentioned category in a positive context is main-
taining the discipline of teachers’ self-efficacy, which was mentioned by 7%
(or 6 respondents) of the total sample. As the third, in a positive context, the
teachers’ autonomy category of curriculum determination autonomy is most often
mentioned — by 5% (or 5 respondents) of the total ample. Teachers’ self-efficacy
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category Cooperation with colleagues and parents was mentioned in a positive
context by 4% (or 4 respondents). 3% (or 3 respondents) mentioned in a posi-
tive context the content units that correspond to the general teaching autonomy
of teachers. 2% (or 2 respondents) mentioned content units that correspond to
the category of teacher self-efficacy of student motivation in a positive context.
The least frequently mentioned categories in a positive context, each only 1% (or 1
respondent), are the categories of teachers’ self-efficacy — instruction and adapting
education to students’ individual needs, as well as the emotional burnout category
of exhaustion. Content units corresponding to the categories of emotional burnout,
cynicism/depersonalization, and professional effectiveness, were not mentioned in
a positive context in the narratives of the focus group of teachers.

The next example of the research is N4 = 245 (Lagzdina & Svence, 2021),
which indicates that the scale of teacher work engagement Cognitive Engagement
(p < 0.001) is significant in predicting SEH-T scores. This means that this scale,
or its characterizing feature, statistically reliably affects the Teachers’ SEH-T scale
“Trust in others”.

The results reveal the significance of Cognitive Engagement when predicting
the SEH score. The more intensively, with mental effort, the teacher concentrates
on performing the duties cognitively, the worse the teacher can further regu-
late and control the emotions and their expressions. The changing circumstances
and the challenges teachers face during teaching by distance even more create
anxiety and tiredness in the teacher’s profession (Ferdig et al., 2020).

Table 3. Summary of the results of linear regression models (Lagzdina, 2021, as mentioned
in Svence et al., 2021)

Self-belief Trust in Emotional  Passionate
others competence  way of life
R? 0.00 0.16 0.05 0.09
Scales* Cognitive engagement - + - -
Emotional engagement
Social engagement: - -
students
Social engagement:
colleagues
R? 0.01 0.05 0.19 0.40

Scales* Exhaustion
Cynicism - - - -

Professional efficiency - - _

* “+” marks the scales that are statistically reliable to impact or predict the quantity.



TO BE ORNOT TO BE A GREAT EDUCATOR, 2022 946

G. SVENCE, I. BRISKA, V. APSE. Indicators of Social Emotional Health (Sehs-T) and Resilience ..

The results demonstrate that in the teacher work engagement scale Cognitive
Engagement is significant because it is the only one that statistically somewhat
significantly predicted SEHS-T, namely the indicator “Trust in others”. Daily
work in a distance regime has increased the distance between teachers and their
relationship with colleagues; therefore, irritation and difficulties to control one’s
emotional expressions have arisen.

The next example (Birkane & Svence, 2019) statistically reliably shows total
burnout - it affects teacher work engagement by 29.45%. It is observed that
Cynicism and Professional efficiency indicators are statistically significant in the
model. The Table also demonstrates that resilience indicators Self-organisation
and Life acceptance predict teacher work engagement by 28.72%.

Table 4. Results of the linear regression model, affecting the data of teacher work
engagement (Birkane & Svence, 2019)

Impact factor R? F B B
Resilience indicators

Constancy 0.29 50.49 *** 28.00

Self-organisation 0.56 0.34 ***
Self-reliance 0.05 0.03
Life acceptance 0.42 0.22 **
Burnout indicators

Constancy 0.29 52.31 *** 69.36

Exhaustion -0.25 -0.05
Cynicism -2.60 —0.36 ***
Professional efficiency 3.17 0.32 ***

Thus, the burnout indicators, such as cynicism, negatively affect teacher work
engagement: the higher cynicism, the lower work engagement, and the higher
professional efficiency, the higher work engagement. Whereas resilience indi-
cators demonstrate: the higher teachers’ self-reliance and self-organisation, the
higher work engagement.

All other calculations also conclude that exactly these resilience indicators
predict teacher work engagement and are related with other work engagement
indicators. Similarly, the mentioned burnout indicators — cynicism and profes-
sional efficiency are inversely proportional to predict work engagement.

Further on the paper deals with the result which from the work engagement
measurement scale Social Engagement: Colleagues matches SEHS-T scale “Trust”
and “Colleagues’ support”.

As the results of the below provided regression analysis table demonstrate,
resilience indicators Self-organisation and Life acceptance are most closely related
to social engagement with colleagues, while cooperation with colleagues is
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affected with a minus sign by the Burnout indicators Exhaustion and Cynicism.
At the same time, Professional efficiency predicts positively engagement with
colleagues.

Table 5. Linear regression model for the significance of the subscale Social Engagement:
Colleagues impacting work engagement (Birkane & Svence, 2019)

Impact factor R? F B B
Resilience test

Constancy 0.19 29.18 *** 7.08

Self-organisation 0.14 0.29 ***
Self-reliance -0.04 -0.07
Life acceptance 0.14 0.24 **
Maslach’s Burnout Inventory

Constancy 0.14 29.18 *** 17.78

Exhaustion -0.31 -0.15*
Cynicism -0.36 -0.17 **
Professional efficiency 0.59 0.20 ***
Discussion

In the pandemic period the mental health of population starts to be of signif-
icant focus of European, state and government authorities. Mental health with
an emphasis on the social emotional health of students and teachers at schools
becomes of particular interest. Only teachers with good mental health can support
and improve mental health of their students in every type of school.

Many studies have been conducted to find out the students’ social emotional
health (Halle & Darling-Churchill, 2016), but so far, less research is performed to
study the teachers’ social emotional health (SEH) (Snowden et al., 2015), as well
as there is a lack of scientifically justified research methods and national support
programmes for teachers on social emotional health of education professionals.

Communicating and receiving support at the workplace from at least one
colleague, teachers can better focus on the work and perform their professional
duties more qualitatively, which also corresponds with previous research that work
engagement correlates positively with such organisational resources as colleagues’
support, receiving feedback about the work outcomes (Bakker et al., 2008).

When teachers identify with their workplace — feeling themselves as a part
of the whole, the feeling of belongingness is created, and teachers apply more
effort and try to execute better their professional duties at the workplace, which
corresponds to research — if the feeling of belongingness to the workplace is
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raised, engagement in executing work duties increases (Urdan & Schoenfelder,
2006), and the feeling of belongingness to the team correlates positively with
work satisfaction and self-efficacy (Skaalvik & and Skaalvik, 20161). The more
intensively, with mental effort, the teacher concentrates on executing the work
duties cognitively, the worse the ability to further regulate and control one’s
emotions and their expressions. The changing circumstances and challenges that
teachers face during distance teaching even more create anxiety and tiredness in
the teacher’s profession (Ferdig et al., 2020).

Working daily in a remote teaching regime, the distance between the teachers
and their relationship with colleagues has increased, thus also irritation and diffi-
culties to control their emotional expressions arise. Other research also mentions
that the teacher feels unhappy and emotionally unstable if colleagues’ support
or feedback about the work outcomes is not received (Bakker et al., Schaufeli,
Leiter & Taris, 2008). There is negative correlation between teachers’ empathy
and exhaustion and cynicism. Other research also indicates that in the case of
emotional and physical exhaustion, a person will most likely not be able to
provide emotional support and will not be empathic to others (Nyatanga, 2014).
The changing circumstances and challenges that teachers are currently facing
even more create anxiety and tiredness in the teacher’s profession (Ferdig et al.,
2020).

If teachers feel emotionally tired, exhausted, and cynical, accordingly, they
cannot be emphatic to the people around them. Teachers must try to be emphatic
(the work takes place at cameras which frequently are not switched on), and
teachers may not be judgmental of students although they sometimes feel like
that. In difference from face- to-face teaching, the feedback about the work is
not received immediately if students frequently do not switch on their cameras.

When doubts about the professional abilities increase, failing to succeed and
receive feedback and trying too hard, teachers feel how their ability to regulate
their emotional expressions reduce or that it is more difficult to control their
emotions. Previous research mentions that a burnt-out teacher feels negative
emotions toward other people, especially to those who need to be contacted on
daily basis: students, students’ parents (Kahn, 19922006).

Teacher work engagement is predicted negatively by cynicism, the emotional
burnout indicator: cynicism explains 29.45% (p < 0.001) of the total teacher work
engagement rate, 20.12% (p < 0.001) of the cognitive work engagement rate,
27.96% (p<0.001) of the emotional work engagement rate, 20.34% (p < 0.05)
of the social engagement with students and 14.46% (p < 0.01) of the social
engagement with colleague’s rate. Exhaustion may predict 14.46% (p < 0.05) of
the social engagement with colleague’s rate. Demographic indicators statistically
reliably (PR > 0.05) do not predict higher teacher work engagement rates.
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