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UN MAKSLAS VIETA IZGLITIBAS DARBA
AR STUDENTIEM: PIEREDZE UN PARDOMAS

CULTURE IN THE MODERN REALITY AND
ART IN EDUCATIONAL WORK WITH STUDENTS:
EXPERIENCE AND THOUGHTS
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ANOTACIJA

21. gadsimta ritms liek parvértét kultdras un makslas nozimibu gariguma, cilvécibas un
valstiskuma veidosana. Izpratne par makslas noriséem neapSaubami ir pamats savas gaumes
izkopSanai un argumentéta viedokla izteikSanai. Ilggadé&jais pétijums par makslas vietu izgl-
tiba, kas veikts, gan vadot LU Tautas lietiSko makslas studiju ,Vape” (kopS 1975. gada), gan
izvéles studiju kursu ,Makslas vieta izglitiba un keramika ka apguves metode” (1997-2010),
ka arT kopdarbs ar topoSajiem skolotajiem un ERASMUS+ apmainas studentiem devis pama-
tojumu atzinam:
+ studentu profesionalizacijai jaiet soli solf ar iek$&jo vértibu, jatu un emocionalas pasau-
les pilnveidi,
+ domasanas un izglitibas kvalitati nevar uzlabot, ,veiksmigi” maské&joties aiz
tehnologijas,
+ pasniedz&jam vienmér jabat soli prieksa savam studentam,
+ tehniskas prasmes nakotné japakarto vispusigai kultarizglitibai.
Raksta mérkis - aktualizét jautajumu par kultdrizglitibas nozimi jauno specialistu sagatavo-
Sana, personibas attistiba un sniegt ieskatu vairaku gadu desmitu laika uzkrataja pieredzé,
kas gata, atklajot studentiem makslas pasauli.

Atslégas vardi: maksla, izglitiba, domasanas kvalitate, cilvécigums, kultarizglitiba

Keywords: art, education, quality of thinking, humanity, cultural education
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Kad 2016. gada pavasari miisu Alma Mater pagodinaja Vatikana valsts
sekretars kardinals Pjetro Parolins, ari es sanému ieliigumu apmeklét vina
lekciju. LU vadiba ka davanu augstajam viesim bija izvél&jusies vienu no
maniem makslas darbiem — sv. Asizes Franciskam veltito apgleznoto porce-
lana 8kivi. Péc kardinala uzstasanas manas rokas nonaca pavesta Franciska
enciklika ,Laudato si” (Esi slavéts!) — véstijums pasaulei, kas veltits riipém
par miisu kop&jam majam — planétu Zeme - un bija $is lekcijas temats.
Taja galvena uzmaniba pievérsta ekologiskas krizes cilvéciskajam sakném,
izglitoSanai un ekologiskajam garigumam.

Kadu pasauli gribam nodot tiem, kuri dzivos péc mums — bérniem, kuri
aug? Kads ir miisu dzives mérkis? Enciklikas sadala ,,Tehnokratiskas paradig-
mas globalizacija” tiek uzsverts: ,,Cilvéce ir dzili mainijusies, un nemitigo jau-
numu parbagatiba ce] goda pavirSibu, kas miis virza viena vieniga virziena.
Kliist griiti apstaties un atgiit dzives dzilumu...” (Pavests Francisks 2016: 71)
Viss, kas Sobrid notiek, norada, ka mums steidzami jaisteno drosmiga kulti-
ras revoliicija. Apliikojot dzives kvalitates pasliktinasanos un socialo degra-
daciju, pavests Francisks norada uz miisu Sodienas ,,degpunktiem”, uzsverot,
ka ,,.. javelti piiles, lai plassazinas lidzekli cilvécei kliitu par jauna kultiiras
progresa avotu, nevis apdraudétu tas dzilakas bagatibas. Patiesa gudriba, kas
ir pardomu, dialoga un savstarp€ji bagatinosu tiksanos auglis, nav sasniedza-
ma tikai ar datu uzkrasanu. Taja pasa laika pastav tendence istas attiecibas
ar citiem cilvekiem, tostarp visas griitibas, kas ar tam saistitas, aizstat ar
sazinu, kura notiek ar interneta starpniecibu. .. mums liedz biit tie$a saskaré
ar otra cilvéka sapém, bailém, priekiem un vina personisko pieredzi visa
tas sarezgitiba.” (Pavests Francisks 2016: 30) Vieda atzina un nenoliedzami
skaidra norade uz cilvéka emocionalas pasaules attistibas apdraudéjumu. Iz-
cilais latvieSu scenografs, grafikis, gleznotajs Ilmars Blumbergs savulaik tei-
cis: ,,Cel$ uz cilvécibu ved caur makslu.” Miisdienas Sis domugrauds jauztver
ka atgadinajums. Varbiit pat bridindjums, pirms laujam modernas tehnologi-
jas invazijai pilniba atslégt no ,garigas barosanas avotiem” miisdienu skolé-
nus, studentus, radoSo jaunatni. Globalizacijas tendences liek riipigak izver-
tét miisu attieksmi pret savas dzimtas vietas, novada, valsts un ari Eiropas
vértibam maksla un kultiira. Ko nedrikstam pazaudét? Kam japievers ipasa
uzmaniba? Ko saglabat un ka nodot nakamajam paaudzém ka celamaizi? Ka
latvieSiem - izcili muzikalai, literari apdavinatai tautai, kas parbagata tradi-
cijam, no senatnes parmantotiem amatiem, — bagatinat Eiropas un pasaules
kulttiru? Latvijas simt gadu jubileju sagaidot, varam drosi apgalvot — mums
pieder maza valsts, kas prot sevi paradit pasaulei ka kultiiras lielvalsti. Jau
no sencu sen¢iem mums mantojuma nak jutiga dabas uztvere, Ipasa sasaiste
ar pirmelementiem un emocionala ievirze gan tradicionalas, gan profesiona-
las makslas jomas. Prieksplana izvirzas jautajums — kapéc studentam, vél jo
vairak — topoSajam skolotdjam, nepiecieSama izpratne par makslas norisém?
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Italu filozofs, renesanses pétnieks, literatiirzinatnieks un Kalabrijas Universi-
tates profesors Nuco Ordine sava spozaja darba ,Nelietderiga lietderigums”
nodala , Universitates — uznémumi, studenti — klienti” atgadina kadu svarigu
probléemu: ,Biitu absurds apstridét to, ka profesionala sagatavosana ir viens
no skolu un universitaSu meérkiem. Tac¢u vai macibu procesu tie$am drikst
reducét tikai lidz arstu, inZenieru vai advokatu sagatavosanai? Priviligét ti-
kai un vienigi studentu profesionalizaciju nozimé izlaist no acim vispusigas
audzinasanas dimensiju: nevienu amatu nevar veikt apzinati, ja tam vajadzi-
gas tehniskas prasmes netiek pakartotas daudz plasakai kultiirizglitibai, kura
audzeknus spétu iedrosinat pasiem neatkarigi izkopt garu un dot brivu valu
savai CURIOSITAS. Biitu arkartigi smaga kliida tapatigot cilvéku tikai un
vienigi ar vina profesiju: katra cilvéka ir kaut kas biitisks, kas sniedzas daudz
talak par vina amatu. Bez §is pedagogiskas dimensijas, kurai pilnigi svess
ir jebkads utilitarisms, biitu loti griiti turpinat nakotné iztéloties atbildigus
pilsonus, kas sp&j mest pie malas savu egoismu un darboties kopiga labuma
varda, apliecinot solidaritati, aizstavét toleranci, nostiprinat brivibu, sargat
dabu, atbalstit taisnigumu.” (Ordine 2017: 83)

Daudzas ASV augstskolas bakalaura programmas studenti pirmajos ga-
dos apglist pa kursam no visdazadakajam jomam neatkarigi no izvélétas
specialitates. Taja skaita obligati jaapglist vismaz viens makslas véstures
ievadkurss. Tas nozimé, ka jebkuram bakalaura limena izglitibu ieguvu-
Sam specialistam — biologam, medmasai, IT specialistam vai fizikim — ir
vismaz minimals prieksstats par nozimigakajiem makslas sasniegumiem no
neolita lidz miisdienam. Izpratne par makslas un arhitektiiras norisém un
nozimigakajiem makslas darbiem - tas ir pamats savas gaumes izkopSanai
un argumentétu viedoklu izteikSanai. Lai atceramies, ka nu jau aizsaulé
aigajuSajam kritikim Normundam Naumanim loti sap&ja kultiiras nenoveér-
téSana un klasiskas izglitibas izplénéSana miisdienas. Vairak neka 40 gadu
stradajot Latvijas Universitaté (no tiem 25 gadus PPMF), esmu nonakusi
pie atzinas — visos laikos gan pedagogiskaja, gan makslinieciskaja un esté-
tiskas audzinasanas darba jauniesi jauzruna patiesi, ar atvértu sirdi un ik
reizi jaliko péc racionala ,emocionala grauda”. Visa pamata ir pardzivo-
jums, péc kura atmina ,iekonservé” vajadzigo atklasmi, un tad, var teikt,
»akis ir lapa”! Ir viela pardomam, veidojas vélme izzinat, dialogs, sadarbi-
ba, nepiecieSsamiba pétit, atklat, iedzilinaties. Piekritu norvégu profesoram
Arnem Nesam, kur$ darba ,Dzives filozofija” ar apskauZamu aizrautibu
to es vélos vairak uzsvert to, ka iekséjam vertibam - jiitam, radoSam garam
un fantazijai — miisu sabiedriba biitu jakliist par passaprotamu izglitibas un
macibu procesa dalu.” (Ness, Heukelanos 2001: 160)

Ka radit aizrautibu? Ka piedavat makslu izglitiba? No savas pedagogiska
darba pieredzes varu minét studentu atzinas, kuras pétu kop$ 1997. gada,
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kad izveles ,,C” dala vadiju kursu ,Makslas vieta izglitiba un keramika ka
apguves metode”. Kurss gan pastavéja tikai 13 gadu un krizes perioda fi-
nansialu apstaklu deél tika partraukts (varétu jautat, kapéc péckrizes perio-
da netika atjaunots, jo studenti to loti sapigi pardzivoja). Ar lepnumu un
prieku atceros studentu pieplidumu, jo grupas bija parpilditas. Ar lielu
aizrautibu $o kursu izvéléjas studenti no visam LU fakultatém - pat toposie
mediki, fiziki, matematiki, teologi, filologi, gan ekonomiku un vadibu stu-
dé&josie u. c. Trispadsmit gadu laika tie bija gan vietgjie, gan arzemju inte-
resenti, kopuma vairak neka 1000 studentu. Iepazinam makslas telpu Rigas
galerijas un muzejos, rakstijam pardomu esejas gan dekorativi lietiskas,
gan télotajas makslas joma, gan par teatra izradém, koncertiem un iespai-
diem, vérojot interjerus un eksterjerus Rigas dievnamos. Bet mana vaditaja
TLMS ,Vape” darbnica iemégindjam roku darba ar vizuali plastisko ma-
terialu — Latvijas briino malu. Tas bija aizraujoss darbs akadémiska gada
divu semestru laika, kas ik pavasari rezultgjas ,Lielajas téjkannu paradées”
zalaja pie LU centralas €kas Raina bulvari. Ta studentiem bija fantastis-
ka iespgja izbaudit pilnu emociju skalu radosas darbibas cikla — no skices
lidz gatavam makslas darbam, lidz keramikas cepli apdedzinatai téjkannai.
Bet skatitaji brivdabas izstadi vértgja, izteica atzinibu, piezimes, kritiku un
apjautajas ari par maksu. Tolaik Riga jau bija pieradusi pie regularajam
pavasara , Téjkannu paradém” ziedoSo rododendru ieloka un allaz ar iein-
teresétibu gaidija So neparasto notikumu. Kad 2012. gada rakstiju gramatu
»Veidosim! Septini soli no mala lidz keramikai”, apkopojot 50 gadu pie-
redzi keramikas makslas apguvé, uzskatei ievietoju ari foto no ,t€jkannu
paradém”. Kadas bija studentu atzinas? Pasniedzgjs jau ar nervu galiem
sajiit pozitivo pacélumu, ieinteresétibu, radoso uzladéjumu. Aptaujas visi
noradija, ka makslas izpétei, makslas klatesamibai ir fundamentala vieta
izglitiba. Ka antropologija dévé roku darba ,galveno darbariku”? Roka ir
instruments, kas sekma cilveka garigo izaugsmi. Par makslas pasaules lidz-
dalibas nepiecieSamibu jaunieSu emocionalas pasaules ,atvérSana” esmu
simtprocentigi parliecinajusies ari, jau vairak neka 42 gadus vadot pasas
dibinato Tautas keramikas studiju, un nekautrgjos apgalvot, ka ,Vape” ir
studija, kur iemacas sirds izglitibu. Lepojamies, ka LU ir vieniga augstakas
izglitibas iestade Latvija, kura jau tik ilgi nodrosina saviem studentiem eks-
kluzivu iespéju iepazit makslas pasauli, pétot latviesu tradicionalo malmak-
kolekcijas liecina, ka jau piekto gadu desmitu esam viena no vado$ajam
keramikas studijam Latvija. Pieredze rada — gan rosinosi, gan izglitojosi ir
piedavat jaunieSiem kadu kopigu tému, péc tam laujot katram no vairak
neka 20 dalibniekiem meklét un atrast savu risinajumu. Ta 2015. gada stu-
dijas 40 gadu jubileja ,,Vape” parsteidza savus skatitajus ar izstadi ,Spéle.
Spéles” LU bibliotéka. Ekspozicija tika piedavati 16 varianti prata spélei
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»sahs” un mala miizikas instrumenti: bungas, marimba, udu-udu, zvani,
tidens lakstigalas, reko-reko u. c.

Pagajusaja vasara studijas dalibnieki kuplindja Rigas Tautas lietiskas
makslas studiju izstadi ,,Saknes” izstdZzu nama ,,Koka Riga”, bet 2017. gada
septembri vapiesu darbi atgriezas no Latvijas novadu tautas lietiskas mak-
slas izstades Madona. Sagaidot Latvijas 100. dzimSanas dienu un PPMF
35. jubileju, LU biblioteka 2018. gada novembri majiniekiem un viesiem
davinajam neparastu izstadi ,,Vieta pie galda”, kur vienkop pie piecus met-
rus gara svétku galda pulcésies visu studiju audzeknu darbi. Pateicoties LU
vadibas labvéligajai attieksmei, TLMS ,Vape” materiala baze jau ilgstosi
nodroSina ari PPMF toposajiem skolot3jiem iespéju dazadai dizaina ele-
mentu izstradei kursa , LietiSka keramika”.

To, ka darboSanas ar malu sekmé atslodzi no 21. gs. saspringta ritma un
atklaj latvieSu malmakslas vésturisko gajumu, noveérté&jusi ari ERASMUS +
apmainas studenti. Pédéjo gadu laika kursa ,Lietiska keramika” kopa ar
Majturibas un tehnologiju studentiem rosigi plecu pie pleca darbojusies
studenti no Polijas, Slovakijas, Ukrainas, Vacijas, Austrijas, Italijas, Grie-
kijas, Kinas, Japanas, Taivanas un pat Australijas. Latvijas kultiiras faktors
patiesi ir novertéts, ja saraksté ar bijusajiem erasmus studentiem uz Latviju
lido apgalvojumi: ,Es kraju naudu, lai apciemotu Rigu dziesmusvétkos!”
Tatad ar miisu makslas pasaules emocionalo uztveri, liekot lieta roku darbu
un radoSo izdomu, esam interesanti ne vien Eiropa, bet ari pasaulé.

No faktiem atpakal pie docétaja un studentu pedagogiskas ,sazobes”.
Nenoliedzami — docétajam ir japrot aizraut. Un nerakstits likums — docé-
tdjam vienmeér jabiit soli priek§a savam studentam. Ka to panakt? Recepsu
nav. Motivét, atklat visparcilvécisko, neaizmirst humora sugestéjoso spéku.
Tas nebiit nav viegli! Ipa$i miisu raupjaja steigas gadsimta, kad atkal uz
goda pjedestala tiek stutéts ,zelta tel§”. Darba pieredze lauj man nekltudigi
apgalvot — varu pateikties liktenim, ka makslas pasaulé esmu veidojusies
par jlitigu pedagogi un rados$u, aizrautigu makslinieci, kura uztver skatitaju
impulsus. Mans ilgaddgjais darbs ar jaunieSiem, kura ka divjiiga apvieno-
jusies maksliniece un pedagoge, devis bagatigas pozitivas atklasmes. Griiti
aprakstit to gandarijumu, ka jities péc lekcijas vai seminara, kad gaisa véjo
pozitiva radosa gaisotne, prieks par labi izdevusos darbu. To nevar izmé-
rit, to sajiit gan docétajs, gan students ka ipasu virmojumu auditorija. Un
daudzo diplomdarbu vadiSana, kad sakuma ejam taustoties ka tumsa, bet
rezultata jau skaidri saredzot ,gaismu tunela gala”. Tad seko izlaidums.
Mana studente sanem rektora atzinibu un kopa ar ziediem iespiez rokas
vestuliti: ,Paldies par to, ka iemacijat iet caur dubliem ar smiekliem, ka
iemacijat paraudzities uz dzivi vienkarsak un skaistak!” Satiekoties péc ga-
diem, dzirdu vardus: ,Prieks bija sastradaties ar fantastisku, harizmatisku
un izcilu personibu!” Tad allaz pasmaidu - tie ir mani triszvaigZnu ordeni,
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kurus esmu sanémusi ik gadu vairakas reizes. Un tad jasketina atminas: cik
izstazu apmekléts kopa ar studentiem, cik bijis rosinosu ieteikumu izlasit
to vai citu gramatu, apmeklét izradi, koncertu, tradicionalas makslas skati
vai gadskartu svinéSanu. Pagajusaja gada kopa ar toposajiem skolotajiem
izméginajam izveidot individualas ,kultiiras notikumu pases”, kuras derétu
piedavat ari skoléniem. Lk, vélreiz atgrieZamies pie sakotn&ja — makslas
vieta izglitiba (pirmsskola, skola, augstskola). Kopsoli ar télotaju, deko-
rativi lietiSko makslu, miiziku, teatri, literatiiru, tautas tradicijam un tra-
dicionalajiem svétkiem macamies iejiitibu, cienu, maku pozitivo emociju
gaisotné stradat ar atdevi, uzzinat, pétit un atskarst — kddam biit nakotnes
cilvekam? Kadam biit skolotajam, kura skoléni ieklausitos, kam ticétu un
aizrautigi sekotu? Mums visiem kopa dienu diena jamacas — ari lekcijas un
seminaros. Bet pétniecibas darbos jameklé kas tads, ar ko bagatinat sevi, lai
pieredzé dalitos ar kolégiem. Ari es macos. Dazkart studenti man jauta, vai
esmu studé&jusi psihologiju. N&, bet saku, ka man ir loti labas ,,psihologijas
gramatas”. ,Kadas tas ir?” — interes€jas studenti. Tad atbildu: ,,Manas laba-
kas psihologijas gramatas esat jis! Tikai japrot tas atvert, izprast, iepazit.”
Tas, nenoliedzami, ir bezgala nozimigs pétniecibas darbs. Cilvékpétnieciba.
Otrs mans pétnieciski izglitojosais ,kurss” ir mans radoSais darbs. Ka maks-
liniecei man jabiit dvéseliska ,sazob&” ar savu skatitdju. Jabit skaidribai,
kads ir manu makslas darbu véstijums. Ka uzrunat lidzcilvékus Seit un ta-
gad? Tapat ka planoju ikdiena savas ,reZijas” darbam ar studentiem lekci-
jas un seminaros, veidoju ,reZijas” ari savam personalizstadém vai studijas
»,vape” izstadém. To darbiba mobilizé, nelauj ,instrumentiem ieriisét”.

Bet personalizstaZu starplaika par tradiciju jau kluvusi mana lidzdaliba
starptautiskajos porcelana apgleznosanas simpozijos ,Together” Latvijas
Makslinieku savienibas Starptautiskajad makslas un izglitibas centra Zvar-
tavas pili (2011, 2013) un Baltijas valstu miisdienu modernas keramikas
izstadés ,Pavasaris”, kas ik gadu pulcé maksliniekus Kauna (Lietuva) ko-
pé&jai keramikas paradei. Kopa ar dazadu paaudZu keramikiem $aja foruma
lidzdarbojos jau 7. gadu (no 2011. g.). Nedaudz par So starptautiski nozi-
migo Baltijas valstu sadarbibu. Kop§ 2007. gada to Lietuva organizé IAC
(International Academy of Ceramics) biedrs, pasaulé pazistamais porcelana
makslas latvieSu diZmeistars Juris Bergins. Vina un dzivesbiedres Ziviles
retd entuziasma iedvesmoti, katru gadu Kauna savu keramiku kupla pulka
demonstré makslinieki no Baltijas valstim. Igaunu rokrakstos dominé skan-
dinaviskais minimalisms, lietuvieSu meistari turpina divvirzienu (Vilnas un
Kaunas skola) talako attistibu miisdienas, latvieSi ka veésturiski aktivakie
(lai atceramies 20. gs. ,Baltars”, Jiirmala, Dzintaros, vissavienibas radosas
grupas, Kipsalas keramiku grupu) turpina savu jaunradi, stabili saknojoties
gadsimtiem ilgaja keramiskaja mantojuma. Mana debija 5. starptautiskaja
Baltijas valstu miisdienu keramikas izstadé (2011. g.) sakas ar brivstavosu
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skulpturalu veidojumu ,Metamorfozes” (1., 2. att.). Makslas darbam apli-
kojamas divas atskirigas ,,sejas”.

1.,2. att. Metamorfozes

Skiet, ka keramika neko jaunu nav iesp&jams atklat. Tomér man izdevas
rast ko nebijusu, apvienot divas kontrast&josas tehnikas. Sakotnégji stradaju
ar Samotu, piemérojot keramiskas apstrades tehnikas un divus apdedzin3ju-
mus. Graudaina Samota virsma iestradaju ipasu ,salinu”, kuru péc glazésa-
nas apgleznoju porcelana virsglaziiras apgleznosanas tehnika. Sekoja vaira-
ki apdedzinajumi, un darba centra iezaigojas filigrana gleznojuma nianses.
Lepojos, ka Baltijas valstu amata bralu vidi (tai skaita Latvija) $aja tehnika
man konkurentu nav.

2012. gada starptautiskajai izstadei piedavaju darbu ar kinétisku objek-
tu centralaja sadala — ,,Saistits, bet brivs”, veltitu izcilajai latvieSu dejotdjai,
indieSu deju interpretei Vijai Vétrai.

3. att. Saistits, bet brivs
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Biit brivai visu miiZzu sava maksla, bet tai pasa laika saistitai ar plastisko
dejas makslu jau vairak neka 70 gadu - tas ir apbrinas vérts faktors pasau-
les kultiira. Apgleznojuma izmantoju motivus, kurus Vija Vétra iecienijusi,
veidojot izstadém savus papirmakslas ,,garinus”.

Ka piedzimst ideja? Tas ir divaini. Ta nak ka gaisma no kaut kurie-
nes ilgus gadus, un péksni tu jities apdavinats. Daudzam kompozicijam
pamata ir intuicija. Meklgjot ,atslegu” izstadei, svarigas kliist nejausibas,
nianses, intonacijas, sikumi. Ja visam ,piemaisa” nedaudz avantiirisma,
prieka un gariguma apjausmas — var atklat ko ipasu. AtSkiriba no jaunibas
romantikas Sodien iedvesmu sp&j dot arl realas pasaules pretmeti. Bridi,
kad jiities tiesigs uzrunat apkart&jos, noslépums tevi ir transforméjies. Un
tu skaidri apzinies, ka Visums ir izvél&jies tiesi tevi par starpnieku sarunai
ar lidzcilvekiem. Ta péc Griekijas apciemojuma, kur pirmo reizi iepazinu

4. att. Kikladu engelis

5. att. Civilizacija - karnevalizacija
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kikladu kulttiru, pieteicas ,Kikladu engelis” (4. att.), kas starptautiska-
ja izstade piedalijas 2013. gada, bet izstadi ,Pavasaris 2014” kuplinaja
,Civilizacija — karnevalizacija” (5. att.). Tads ka smaids, bet varbiit pat
smins par misdienu civilizacijas iezimém, kas bieZi vien asoci€jas ar
21. gs. savdabigo ,,sadzives karnevalu”.

Regularu lidzdalibu starptautiskajas izstadés uztveru ka nopietna
zinatniskas izpétes darba pieteikumu: jaunu tehnisko iesp&ju mekl&jumi,
interesantu un neordinaru tému risinasana keramikd un porcelana
gleznieciba, kontakti un domu apmaina starptautiskaja aréna ar arzemju
kolegiem, komunikacija un savstarp€ja bagatinasanas. Katra nakama
izstade noslégusies ar profesionali sagatavotu katalogu cietos vakos,
kurus regulari esmu davinajusi miisu fakultates bibliotékai. Tad€jadi ari
studentiem dota iespéja vértét manu radoSo darbu uz Baltijas valstu kupla
makslinieku kopfona. Tie ir nozimigi priekSnosacijumi jauniem radosiem
mekléjumiem un atradumiem. Bt aktivam, radoSam maksliniekam, ar
savu pieméru akcentét ari makslas nozimi izglitiba — ari ta ir ,caurlaide”
uz studentu sirdi un pratu. 2015. un 2016. gada izstadém piedavaju

brivstavoso, abpuséji apgleznoto ,Nepartraukto pagatni” (6. att.) un
dekorativo plaketi ,,Rubato” (7. att.).

6. att. Nepartraukta pagatne 7. att. Rubato

Piesakot darbu izstadei ,Pavasaris 2017”, nolému atgriezties pie sava
kadreizéja favorita — balta porcelana Skivja. Veidoju porcelana gleznojumu
péc Alfréda Kalnina kantates ,,Pastardiena” motiviem, izmantojot tadu pasu
nosaukumu (8. att.). Miizikai mana dzivé bijusi un ir ipasa nozime.
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8. att. Pastardiena

Ta ir makslu maksla, savdabigs impulss, kas palidz veidot domasanas
kvalitati. Ne velti savus studentus, toposos skolotajus ik gadu aicinu semes-
tra laika péc savas izvéles apmeklét ari koncertus, lai péc tam parrunatu ie-
spaidus. Muzikalie pardzivojumi ne reizi vien partapusi manos gleznojumos
uz spozas porcelana virsmas. Ta 2016. gada nogal€, kad Latvijas Makslas
akadémija (LMA) sadarbiba ar Borisa un Inaras Teterevu fondu nominéja
mani Makslas akadémijas balvai — 2016 par nozimigu ieguldijumu Latvijas
kulttiras veido$ana un stiprinaSana, bagatinot un reprezent&jot LMA gan
vietéja, gan starptautiska meéroga, bija japiedava izstadei kads no darbiem.
Izvélgjos triptihu ,,Spogulis spoguli”, kas veltits Arvo Pérta tada pasa no-
saukuma skandarbam (9.-11. att.). Savulaik, veidojot personalizstadi, kas
bija veltita Arvo Pérta miizikai, rakstiju: ,SastapSanas miizika ar Arvo Pér-
tu — tie ir sugest&josi mirklu pieskarieni tikai vinam vien piederosa pasaulé.
Dieva, cilvéka, zemes un kosmosa harmonija parlaicigu izjitu kolazas. Kad
skanu pasaule mani uzruna sirds valoda, es uztveru laika ritu ar treSo aci
un septito pratu. Kas ir s UNIO MYSTICA? Kas ir $i mistiska vieniba

starp izmisumu un mierinajumu,

starp nozélu un svétlaimi,

starp vajumu un parliecibu?

Es uzticos savai rokai, un emociju lidzibas saknojas pretstati — raupjais
un spogulgludais, linija un laukums. Mizika iekod&tais partop tonali no-
slepumainas priekSnojautas. Es uzticos savai rokai, jo nekas nebeidzas, kas
reiz sacies starp sapni un istenibu.”

Lai varétu giit plasaku redz&jumu par maniem radoSajiem meklgjumiem
saskarsmé ar miiziku, Pedagogijas, psihologijas un makslas fakultates bib-
liotékai uzdavinaju savu makslas darbu albumu,, Tuvosanas”, kas atvérSanas
svetkus vienkop ar personalizstadi ,,Galma makslinieks un citi” piedzivoja
2014. gada Rigas Jigendstila muzeja.
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9.-11. att. Triptihs Spogulis spoguli

Ieklausoties miisdienu aktivajas diskusijas par jaunajiem virzieniem iz-
glitiba, reformu iecerém, kompetencu izglitibas iezimém, ta vien Skiet, ka
makslas vietu izglitiba joprojam neesam pilniba novértéjusi. Un, kamér vél
nav par vélu, par $o tému nepiecieSamas aktivas diskusijas ne tikai ar eso-
Sajiem, bet ari ar toposajiem skolotajiem. Skiet, péc vinu viedokla nav vél
taujats.

Nosléguma veélreiz vélos ,,dot vardu” Nuco Ordinem, kura unikalajam
pétijumam ,Nelietderiga lietderigums” biitu jakliist par rokasgramatu cela
uz kompetencu izglitibas virsotném: ,,.. nelietderigo zinibu lietderigums
atklajas ka radikals pretstats doming&josam lietderigumam, kur§ caurcau-
rém ekonomisku intereSu varda pamazam nogalina pagatnes pieminu,
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humanitaras disciplinas, klasiskas valodas, izglitibu, brivu pétniecibu, fan-
taziju, makslu, kritisko domu un kultiiras apvarsni, kam vajadzétu iedves-
mot ikvienu cilveku darbibas jomu. Utilitarisma pasaulé amurs ir vairak
veérts par simfoniju, nazis vértigaks par dzejoli, uzgrieZnatsléga — par glez-
nu: jo ir viegli saprast, cik praktisks un noderigs ir darbariks, tac¢u arvien
griitak ir apjégt, kads labums var biit no miizikas, literatiiras vai makslas.”
(Ordine 2017: 11)

SUMMARY

The rhythm of the 21% century substantiates the necessity to reassess the
importance of culture and art in the development of spirituality, humanity and
statehood. It is apparent that understanding of the artistic processes is the basis
for the development of one’s taste and for the reasoned opinion on the work.

The long-term research on the place of art within education (both managing
the applied arts studio of the University of Latvia ,,Vape” since 1975, delivering
the optional study course ,, The Place of Art in Education and Ceramics as the
Acquisition Method” in the years 1997-2000 and cooperation with pre-service
teachers and ERASMUS + exchange students) has contributed to the following
findings:

« the professionalization of students should go hand-in-hand with the

development of internal values, emotions and emotional world,

« the quality of thinking and education cannot be improved by ,,successfully”

masquerading behind technology,

« the educator should always be a step ahead of the student,

 in the future, technical skills should be subordinated to holistic cultural

education.
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ANOTACIJA

Raksta mérkis - analitiski vértét Latvijas skolénu, kuri macas pamatskola, valodas prasmes.
Skolénu sasniegumi analizéti, izmantojot valsts latvieSu un krievu valodas parbaudes darbu
(diagnosticéjosa darba 6. klasé un eksamena darba 9. klasé) rezultatus. Pétljuma secinats, ka
macibu valodas prasmes (valodas kompetence) Latvijas skoléniem ir |oti vajas. PusaudZiem
ir gratibas raksturot valodu, izmantojot atseviSkas valodas vienibas, vini bieZi nespé&j veikt
uzdevumus, kuros risinama kada valodas problémas, sniegtas atbildes ir nepareizas, atbilzu
pamatojumam izmantoti mazsvarigi vai nebatiski argumenti. Lielaka dala skolénu nespégj aiz-
stavét savu viedokli, runajot par dazadam valodas lietojuma problémam. Galvenais iemesls,
kapéc skolénu sasniegumi valodas kompetences apguvé tik zemi, ir tas, ka dzimtas valodas
apguves procesa viniem nav izveidojies lingvisktiskais valodas skatfjums, nav izpratnes par
valodu ka veselumu, sistému.

Atslégas vardi: valodas kompetence, gramatiskas (valodas) spé&jas, pamatskolas skoléni,
pirma (dzimta) valoda

Key words: Language competence, grammatical ability, primary school pupils, native
language

Pédéjos desmit gados ipasa uzmaniba lingvodidaktika tiek veltita skolénu
dzimtas (resp., pirmas) valodas mutvardu un rakstu formas apguves limena
kritumam. Misdienas jaunieSu runa vérojamas vairakas valodiska rakstura
sazinas problémas — rado$a, nevériga pieeja valodas normu lietojumam un
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visa iznicinaSanas stereotips. Péc valodnieku domam, tas raksturigs ne ti-
kai valodas lietojumam pusaudzu vidii, bet visa sabiedriba. Vasilijs Himiks
uzskata, ka 21. gadsimta sakuma ,noticis globals kritums, masu ,ekspre-
sivacija” publiskaja sazina, oficialaja komunikacija, kura biezi paradas ne
tikai ekspresiva sarunu valoda, bet ari lidz §im nepielaujama vienkarSruna,
aizskarosi, rupji vardi, vulgarismi” (Xumuk 2004: 1) Bez Saubam, $ada at-
tieksme pret valodu ietekmé skolénu valodas kompetences attistibu.

Ka zinams, veiksmiga sazina ir atkariga no sazinas partneru valodas
prasmes limena. Ja skolénam macibu procesa neveidojas izpratne par va-
lodas uzbiivi un to, ka ta funkciong, ja netiek apgiitas visu valodas limenu
normas, proti, ja nav attistita valodas kompetence, tad ari sazina lielakoties
nebiis valodiski kvalitativa. Protams, valodas sistémas apguve nedrikst biit
paSmerkis. Skoléni dzimtas valodas likumsakaribas apgiist tadel, lai piln-
veidotu savu valodas kompetenci, tas ir, ,sasniegtu tadu limeni, kas dod
iespéju noteikt un motivéti izvéléties vienu no vairakam valodas vienibam —
fonému, morfému, grafému, vardu, sintaktisko konstrukciju” (Xpyukas
2013: 273). Tam biitiska nozime ir ne tikai pirmas (dzimtas) valodas, bet
ari otras un tre$as valodas apguveé. Valodas kompetences attistiba loti at-
kariga arl no skoléna individualajam domasanas sp&jam, tas atruma un
dziluma. Otrs tikpat biitisks prieksnosacijums (lietderiba, ja ta var teikt)
skolena valodas kompetences izaugsmei ir tas, ka ta nodrosina ,kulturalu
individualo personibu, logiskas domasanas izaugsmi, atminu, iztéli, ka ari
attista misdienigu domasanu” (BeictpoBa 2004: 24). Macit skolénam do-
mat — miisdienu izglitibas viens no svarigakajiem uzdevumiem. Nav Saubu,
ka valodas materiala apguve to vislabak ari veicina.

Lingvodidaktika var atrast vairakas un pat atSkirigas valodas kompe-
tences definicijas. Viena no pétijjumiem akcentéta t. s. zinasanu pieeja. Péc
Natalijas Romanovas un Andreja Filipova domam, valodas kompetence ir
,valodas sistémas, tas fonétisko vienibu un likumu, varda sastava, grama-
tisko formu un modelu, funkcionalo stilu un stilistisko lidzeklu parzina-
Sana” (PomanoBa, ®uiunmoB 2009: 278). Zinatnieku darbos tiek uzsvérta
skolénu valodas kompetences nozime vinu komunikativas prasmes attisti-
ba, turklat noradits, ka valodas kompetence ietilpst komunikativas kom-
petences struktiira. Jans van Eks atzist, ka valodas kompetence — viens no
svarigakajiem komponentiem jebkura komunikativas kompetences izprat-
nes limeni - ir prasme izveidot un interpretét gramatiski pareizus izteiku-
mus (pareizi konstru€t gramatiskas formas un izveidot konkrétas valodas
normam atbilstoSas sintaktiskas konstrukcijas) (Van Ek 1986: 27). Jelena
Bistrova piedava $adu valodas kompetences definiciju: ,Valodas kompe-
tence — skolénu prasme izmantot vardus, to formas, sintaktiskas konstruk-
cijas atbilstosi literaras valodas normam, izmantot sinonimijas lidzeklus,
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visbeidzot — valodas bagatibu izmantojums ka prieksnosacijums veiksmigai
valodas lietosanai.” (BeictpoBa 2004: 36)

Pétijuma tika analizéti valsts parbaudes darbi skolénu macibu valoda (di-
agnosticgjosais darbs 6. klasé un eksamena darbs 9. klasé latviesu un krievu
valoda) (VPD 2013-2016), kurus veidoja Valsts izglitibas satura centrs, sa-
darbojoties ar dzimtas (latvieSu un krievu) valodas skolotajiem. Diagnosti-
céjoSo darbu merkis ir palidzét skolotdjiem vértét skolénu sasniegumus un
noteikt komunikativas, valodas un sociokultiiras kompetences apguves prob-
lémas dzimtaja valoda un konstatét, kadas korekcijas nepiecieSsamas pedago-
giskaja darbiba. Analizéjot parbaudes darbu (2013-2016) rezultatus, galvena
uzmaniba tika pievérsta sestas un devitas klases skolénu spéjai izpildit daza-
da veida valodas kompetences parbaudes uzdevumus un prasmei argumentét
valodas lidzeklu izmantoSanu, ka arl pielautajam pareizrakstibas klidam.

Rezultatu analize liecina, ka skoléniem vislielakas problémas sagada tiesi
valodas kompetences parbaudes uzdevumi. Diagnostic&josajos darbos ieklau-
tos valodas sistémas izpratnes (gramatikas) uzdevumus 2013./2014. maci-
bu gada pareizi izpildijusi 64% latvieSu macibu valodas apguvéji un 52%
krievu macibvalodas apguvéji, 2014./2015. macibu gada - attiecigi 56% un
44%, savukart 2015./2016. gada — 56% un 58% skolénu.

Tris gadu Skérsgriezuma manams, ka vidé&jie rezultati par valodas lie-
tojumu skoléniem ir biitiski mainijuSies. Katru gadu Sajos darbos netiek
parbaudita viena un ta pati likumsakariba, lidz ar to iesp&jama sasniegumu
limena maina. Mainot parbaudamas prasibas, vieglak secinat, kuras gra-
matikas likumsakaribas nav pietiekami apgiitas un kuras skoléniem sagada
griitibas. Viena parbaudes darba nav iep&jams novértét visas gramatikas
zinaSanas. Jamin, ka krievvalodigajiem skoléniem gramatikas parbaudes
uzdevumos viszemakie rezultati ir ne tikai krievu valoda, bet ari latvieSu
(valsts) valodas parbaudes darbos. 2013./2014. macibu gada latvieSu valo-
das parbaudes darbos valodas sistémas izpratnes dalu pareizi bija izpildiju-
$i 63% sestas klases un 47 % devitas klases skolénu.

Valodas kompetences limenis paradas skolénu izteikumos, valodas uz-
devumu izpildg, kludas, kuras pielautas tekstveides uzdevumos. Irina Golo-
vanova norada, ka valodas kliidas ka atkapes no tradicionalajam normam
»var uzskatit par paradigmalu paradibu, kas atspogulo individualo valodas
apzinu” (I'onoBaHoBa 2004). Pieméram, sestas klases skoléni dazadas valo-
das vienibas raksturo sadi:

e vards ir tas, ,ko més sakam”,

« vardu savienojums - tas, ,pieméram, ipasibas vards un lietvards”,

+ morféma - tas, ,pieméram, priedéklis, sakne, piedéklis, galotne”,

,varda dala”, ,tas, no ka sastav vards”,
- teikums — ,tas, kas sastav no daZiem vardiem”.
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Skolénu atbilzu rezultati pierada, ka, raksturojot kadu valodas vienibu,
tikai nelielai dalai pusaudZu ir priek3stats par biitiskajam vai visam kadai
valodas vienibai raksturigajam pazimém.

Sestas klases diagnostic&joSo darbu rezultati apliecina, ka skoléniem no-
pietnas griitibas sagada sadi uzdevumi:

« vardkopu atraSana teikuma atbilstosi dazadiem (morfologiskajiem

vai sintaktiskajiem) nosacijumiem,

+ valodas zimju (pieméram, varda ka vardskiras, teikuma) biitisko pa-

zimju noteikSana,

+ varda sastava noteikSana un varddarinasanas kédes veidoSana,

+ teikuma gramatiska centra, vienlidzigo teikuma loceklu atrasana.

Skolénu pielauto kliidu analize liecina, ka vini vél pietiekami labi ne-
parzina gramatiku vai lieto zinaSanas neapzinati, neprot sasaistit uzdevumu
izpildé nepiecieSamas teorétiskas atzinas ar realiem piemériem no teksta
(parasti tapéc, ka nepareizi izlasa vai nesaprot gramatisko informaciju, kas
ieklauta uzdevuma).

Analizé&jot devitas klases skolénu eksamena darbus, tika secinats, ka vis-
griitak veicies uzdevumos, kuros vajadzéja

+ noteikt varda piederibu vardskirai,

+ izskaidrot pieturzimju lietojumu un tas iederigi lietot,

+ atrast tekstd konkrétu vardskiru vai sintakstisko konstrukciju atbil-

stosi noraditajam gramatiskajam pazimeém,

« veidot teikumu atbilsto$i uzdevumu nosacijumiem (vardformu un

sintakstisko konstrukciju izmantoSana),

« ierakstit teikumos nepiecieSamas pieturzimes,

« noteikt teksta stilu un zanru.

Zinams, ka spilgts valodas kompetences veidoSanas limena raditajs ir
skoléna spé&ja argumentét savu viedokli, pildot dazadus gramatikas uzdevu-
mus (morfologijas, ortografijas, sintakses, interpunkcijas u. c.). Miisu seci-
najumi liecina, ka tie§i gramatiska argumentacija ir nopietna probléma pa-
matskolas skolénu valodas lietojuma. Ka zinams, gramatiska argumentacija
ir teorétiskas argumentacijas veids. No vienas puses, viss ir vienkarsi: zini
likumu vai valodas normu, saskati risinamo problému, formulé secinajumu.
No otras puses, skolénam tas nav vienkars$i, jo no vina tiek gaiditas dzilas,
objektivas zinasanas un valodas funkcionalas sistémas izpratne, ka ari va-
lodiska domasana. TieSi tapéc prasme argumentéti veikt valodas uzdevu-
mus ir skoléna visparigas izpratnes par valodas sistému raditajs. Skolénu
gramatisko argumentu analize lauj secinat, ka visbiezak, veicot gramatikas
uzdevumus, skoléni izmanto nepareizus vai liekus argumentus.

Pieméram, devitas klases skoléni, pieradot, vai dotie krievu valodas var-
di (pacnyckatowuecs (ucths) u npuuydsudsle (y3opshi)) ir vai nav vienas
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vardskiras vardi, pamato savu atbildi $adi: ,Sie vardi ir vienas vardskiras
vardi, jo tie abi

+ atbild uz vienu un to pasu jautadjumu,

» ir vienadi lokami,

« lietoti daudzskaitli,

+ ir atkarigi no lietvarda,

« nosauc priekSmeta pazimes.”

Neviens arguments nav pareizs. Saja gadijuma pareizie argumenti biitu
sadi: tie ir dazadu vardskiru vardi (darbibas varda divdabja forma un ipa-
Sibas vards), jo tie

+ darinati no dazadu vardskiru vardiem (pacnyckazowjueca no darbibas
varda, npuuydstugsle — no lietvarda),

+ atSkirigi raksturo priekSmetu (pacnyckarowuecs — izsaka priekmeta
darbibas pazimi; npuuydsiuesie — norada uz priekSmeta pastavigu
pazimi).

Par valodas kompetenci liecina ari prasme precizi ievérot ortografijas
un interpunkcijas normas, kuru pamata gan latvieSu, gan krievu valoda
ir gramatika. Sestas klases skoléniem parbaudes darba jaraksta domraksts
150 vardu apjoma. Rezultati liecina, ka visbiezak 6. klases skoléni saneé-
musi 0 punktu, tas nozimé, ka skoléni teksta pielavusi seSas un vairak or-
tografijas kltidu. LatvieSu valoda ari par interpunkcijas normu ievéroSanu
visbiezak ir 0 punktu, pielautas astonas un vairak kliidu. Krievu valoda
skoléni ir pielavu$i mazak interpunkcijas kltidu neka latvieSu skoléni. Tas,
iespéjams, tapéc, ka interpunkcijas normas krievu un latviesu valoda ir li-
dzigas un vienu to pasu normu krievu skoléns apgiist divreiz — krievu un
vél latviesu valodas stundas.

9. klases skoléniem eksamena jaraksta parspriedums 250-300 vardu ap-
joma. Tapat ka 6. klases skoléni, ari devitas klases audzekni par temata
atbilstibu un planojumu sanem gandriz maksimalos punktus ar atseviskiem
iznémumiem, tacu pielauj piecas un vairak ortografijas un seSas un vairak
interpunkcijas kliidu, tade] vidéji iegiistot 40% par ortografijas un tikai 25%
par interpunkcijas normu ievéroSanu. Vértgjot skolénu rakstitos tekstus,
vera tiek nemts nosacijums, ka par kliidu var uzskatit tikai tas nepareizi lie-
totas ortografijas un interpunkcijas normas, kuras apgiitas macibu procesa.

Nemot veéra valodas kompetences kritérijus un to konkrétos raditajus,
kurus formul&jusi Jelena BoZovica (Boxosuu 2013: 47-48), tika konstatéts,
ka, veicot dazada veida valodas uzdevumus un izmantojot valodas lidzek-
lus, skoléni:

+ vaji parzina valodas materialu, kad nepiecieSams nosaukt vai rakstu-

rot kadu valodas zimi, vienibu, izmantojot konkrétas pazimes, vai
neprot saskatit likumsakaribas starp valodas zimém,
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« veicot valodas uzdevumus, izmanto valodas vienibas, bet visbiezak
lieto visparigus analizes panémienus, nedemonstréjot prognozgjosas
darbibas,

« veicot kadu uzdevumu, tai skaita ari problematisku, nereti izmanto
nepareizus, neesosus vai liekus argumentus,

« biezi vien nav gatavi aizstavét savu uzdevumu izpildes variantu,
nav emocionali refleksivas attieksmes (emocionalais (gribas) kompo-
nents) pret savu veikumu vai viedokli.

Kadi ir $adas situacijas iemesli? lespéjams, vairaki. Saja raksta neruna-
sim par tadiem iemesliem ka vértiborientétam problémam (vai pusaudzu
vidi gramatiski pareiza valoda ir vértiba?), miisdienu pusaudZzu valodas va-
riacijam, to psihologiskajiem pamatiem. Sie iemesli vél ir zinatniski japéta.
Raksta vairak uzmanibas pievérsisim tiem iemesliem, kas visnotal izriet no
skolénu valodas kompetences problémam.

Viens no tiem - griitibas valodas sistémas izpratng, ar kuram saskaras
miisdienu skoléni. Acim redzama probléma ir tas, ka skoléniem valodas
kompetences apguve nepavisam nav viegls process. Griitibas sagada, pirm-
kart, tas, ka runas darbibas, kuras viniem javeic, ir kaut kada abstrakcija
(biezi — abstrakciju abstrakcija). Lai to istenotu, nepiecieSsama logiska do-
masana. J. BoZovica atgadina, ka ,nevar ignorét to, cik sarezgiti cilvékam
saprast jebkuru zimju sistétmu un cik ierobeZotas ir iesp&jas un laiks to
apgiit — varbiit pat viens no iespaidigakajiem faktoriem, lai skoléns to va-
rétu saprast” (BoxoBuu 1997: 35). Otrkart, tas, ka bérnu valodas kompe-
tences attistibas dinamika ,saistita ar bérnu regresijas briziem un krizém”
(BoxxoBuu 2013: 47), bet viena no krizém notiek tieSi pamatskola. Treskart,
skoléna valodas kompetences saturs ir pietiekami sareZgits, jo ta ietver sko-
lénu runas pieredzi, vina zinasanas par valodu un valodas izjtitu. Valodas
pieredze miisdienu jaunieSiem dzimtaja valoda un prieksstats par valodu
ir specifisks. Daudzgjada zina vinu runu ietekmé valodas vides kvalitate.
Skoléni parasti sastopas ar nekvalitativu runu (vienkarSota sintakse, loti
daudz runas kliidu, pragmatisms). Miisdienas vairak neka agrak manams,
cik dazads ir skolénu runas prasmes limenis, uzsakot skolas gaitas. Rezul-
tata rodas milziga plaisa starp valodas zinasanam, skolénu realo valodas
prasmi un to, ko gaidijis skolotajs. Tiesi tapéc pirmas (dzimtas) valodas
stundas skoléni biezi uzdod jautajumu: ,Kapéc ta latviski/krieviski nedrikst
teikt/rakstit? Es taCu ta vienmér runaju.” Kart€jo reizi saskaramies ar to,
par ko rakstijusi Svetlana Makejeva: ,,Skolénu valodas kompetences apgu-
ves ierobezojumus visbiezak rada plaisa starp apglistamajam zinasanam par
valodu un skoléna valodas pieredzi vina individualaja izaugsmé.” (Makeesa
2011: 8)

Otrs iemesls saistits ar to, ka skolénu gramatiskas spéjas veidoSanas ne-
pietiekamais limenis biitiski ,,bremzé” vinu valodas kompetences attistibu.
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Miisdienas ik pa laikam dzirdam dazadu priekSmetu (ne valodas) skolotaju
un ierédnu, izglitibas sféra stradajoso izteikumus: , Kapéc skoléns japiespiez
macities konjugacijas, teikuma veidus, vardskiras? Tas viss ir lieks, skolé-
niem griiti. Galvenais — iemaciet sazinaties!” DiemZél vai par laimi, bez
gramatikas zinaSanam un gramatiskas (plasak — valodas) spéjas attistibas
nav iespéjams veidot sekmigu komunikativu personibu. Tas nav iep&jams
ne tikai pirmaja, bet ari paréjas valodas, kuras apgiist skoléns. Pennijs Urs
pamatoti norada - ,nav divu domu par to, ka gramatikas likumu eksplicitas
un implicitas zinasanas ir valodas apgiives pamats” (Ur 1992: 4).

Gramatiskas sp€jas plasakaja izpratné ietver vairakas prasmes: veikt
abstraktas darbibas, lai izprastu gramatiskas vienibas, gramatiskas katego-
rijas, izmantot gramatiskas vienibas sava runa, lai veiktu komunikativos
uzdevumus gan mutiski, gan rakstiski; izmantot gramatiskas zinasanas, lai
pilnveidotu ortografijas, interpunkcijas normu lietoSanu, runas prasmju un
valodas kultiiras normu ievérosanu (Cseunukosa 2012: 7). Tatad skolénam
ne tikai jazina valodas likumi, kuri regulé valodas lietojumu, vinam jaspéj
tos izmantot, valodnieciski domat. Logiski, lai skoléns izprastu kadu valo-
das likumibu, vinam ,jaiziet cauri” domaSanas posmiem. Ne velti to sauc
par izpratni, kas no logikas viedokla ir domas par priekSmetu, kas izsa-
ka ta galvenas pazimes. Valodas (gramatikas) izpratne ir morfému, vardu,
teikumu u. tml. abstrah&Sanas un biitisku pazimju apkopojuma rezultats
(PamzaeBa, JIbBoB 1979: 239). Tatad jebkura jédziena izpratnes pamata
ir biitiskas un mazak svarigas pazimes, kas ietver individualas un kopigas
kategorijas. Diemzél skolas biezi nakas novérot situaciju, kad skoléni me-
haniski iemacas lingvistiskos jédzienus un likumus, neizprotot gramatisko
jédzienu biitibu, neattistot visas prasmes, kas veido izpratni. Visbiezak, ka
vérojams stundas, triikst izpratnes, sintézes un novértéjuma posmu.

Tresais iemesls — pretrunas starp skolénu valodas zinasanam un to iz-
manto$anu. Vairums skolénu griitibas sagada sp&ja definét kadu valodas
zimi vai jédzienu (nosaukt ta biitiskas pazimes), izskaidrot td lomu runa
un nozimibu savas runas uzvedibai. Pieméram, sestklasnieki veiksmigi var
atrast vardu savienojumu teikuma, bet nevar izskaidrot, kas ir vardu savie-
nojums. Skoléni zina, kads burts konkrétaja varda, bet, lidzko paSam Sis
vards jauzraksta domraksta, tiek pielautas kliidas. Var 3kist, ka prasme at-
rast ir svarigaka neka prasme raksturot valodas zimes vai jédziena biitibu,
bet tas ta nav. Prasme, kas veidojusies bez izpratnes (neapzinata prasme),
nav ilglaiciga, noturiga, ta nesaglabajas cilvéka valodas pieredze.

Tatad, veicot valodas materiala analizi, var secinat, ka Latvijas skolé-
nu valodas kompetences attistibas limenis miisdienas ir zems. Problémas,
ar kuram saskaras skoléni, veicot valodas uzdevumus, un pielautas kltidas
parbaudes darbos gadu no gada faktiski ir vienadas. Tas nozimég, ka sko-
lenu gramatisko spéju (plasak — vinu valodas kompetences) péctecigaja
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attistiba tiek ignoréti domasSanas posmi: valodas zimju un jédzienu biitibas
izpratne, to raksturigo pazimju analize, to lomas tekstveidé un nozimibas
skolénu runas uzvediba apzinasanas. Galvenais iemesls, miisuprat, ir tas, ka
skoléniem dzimtas valodas apguves procesa neveidojas pilnveértigs valodas
lingvistikais skatijums.

SUMMARY

The article is devoted to the analysis of the concept “language competence”
and the problems in the development of linguistic competence of Form
6-9 students.

The introduction is focused on the content of the concept of “language
competence”, the necessity for the development of students’ language skills in
the process of their mother tongue (Latvian and Russian) studies.

Further, the authors analyse the problems in the development of students’
language competence. The data presented in the article are based on the results
of the analysis of diagnostic works of Form 6 and 9 students (2013-2016).

The research results substantiate the conclusion, that students

« have difficulties when they characterize a linguistic phenomenon

(morpheme, word, subordinate word-group, sentence, text) based on its
isolated grammatical indicators (signs);

+ are not able to correctly predict a solution to the language problems

(predictive skills);

+ are not able to substantiate their position, analyze a language problem;

« formulate wrong or unnecessary arguments, analyze the language problem,

and are not ready to defend the solution to the language problem.

The main reason why students face problems in the process of language
learning is that they have difficulties in forming the linguistic view of language.
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ANOTACIJA

Raksta mérkis - iepazistinat ar lasiSanas panémienu apguves lingvodidaktisko sistému, kas
Tstenota 6.-9. klasei paredzétajos krievu valodas ka otras sveSvalodas macibu Ilidzek|lu kom-
plektos ,Vienkarsi krieviski” (Mpocto no-pycckn), kuri tiek aprobéti Latvijas skolas.

Pétljuma metodes: zinatniskas literatlras analizes, macibu procesa novérosana un analize,
testéSana, skolénu un skolotaju anketésana, sarunas.

Raksta aktualizéta probléma, kas saistita ar skolénu lasitprasmes attistibu krievu valodas ka
otras svesvalodas apguves laika, raksturoti piedavatas lingvodidaktskas sistémas principi un
lasiS8anas prasmju apguves panémieni, pamatota to izvéle.

Atslégvardi: kompetencu pieeja, krievu valoda ka svedvaloda, macibu gramata, lasiSanas
panémieni, lingvodidaktiska sistéma

Key words: competence approach, Russian as a foreign language, school textbook, reading
strategies, linguo-didactic system

B coBpeMeHHOM Mupe Bc€ 6oJiee OTYETINBO MPOABJIAETCA NpsAMas 3aBU-
CHMOCTh MeXxAy MHGOPMAalNOHHEMYU KOMIIETEHI[UAMY JesIoBeKa 1 KadyecT-
BOM €ro XU3HU. BaXXHeNIMM KaHaJIOM MOJIy4eHuA UHPOpMAaIUy ABJIAETCA
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yreHre. IMEHHO MO3TOMY Ha 3Tale MIKOJIBHOTO 00pa30BaHUsA KOMIIETEH-
nuAM B obJylacTu uyTeHUs ypesseTca Oosbmioe BHuUMaHue (Lasitprasmes
macisana Eiropa 2011).

Ilenp aBTOpa MaHHOHM CTaTbu — pa3padboTaTh JIMHTBOAUAAKTHYECKYIO
CHUCTEMY OBJIQJIEHUs CTpaTerusMH 4YTeHUs U IpeACTaBUTb ee B CTPYKTY-
pe WKOJIBHOro yuyeOHHKA MO PYCCKOMY A3BIKY KaK MHOCTpPaHHOMY (Aasee:
pPyCCKHI A3BIK Kak MHOCTpaHHBIN — PKM). HecmoTps Ha TO, yTO B Haya-
Jie XXI Beka MHGPOPMAIMOHHO-KOMMYHUKAIMOHHBIE TEXHOJIOTUN AKTUBHO
IIPOHUKAIOT BO Bce cdepsl Hamlel XW3HM, y4eOHUK IIoKa MO-IpeXHeMy
OCTaeTCsA OCHOBHBIM CPeJICTBOM OCBOEHUS MHOCTPAHHOIO fI3bIKA B IIKOJIE.
Oco0y!0 3HaUMMOCTh OH NPHUOOpETaeT B 3MOXY CMEHBI apaJurMbl 00pas3o-
BaHUA, TaK KaK JIMHIBOAWJAKTHYeckas CUCTeMHOCTb yueOHUKa IloMoraer
BHE/PATh B HMPAKTUKy PabOTHl IMIKOJI HOBBIE TOJXOABl U MHHOBAI[MOHHBIE
obOpasoBaTeJsibHble TeXHOJIOTHUMU.

CoBpeMeHHbIe TEH/EHLINY B Pa3BUTHU €BPONeNicCKoro o0pa3oBaHusa OTpa-
XeHBI B 1[eJIoM psifie JokyMmeHTOB CoBeta EBpormsl (Lisbon European Council
2000, Memorandum on Lifelong Learning 2000, Council Conclusions 2011
u 1p.). B aTux mokymeHTax moAguepKUBaeTcs, YTO OCHOBHOU I[eJibl0 oOpa-
30BaHUsA J0JDKHO CTaTh BCECTOPOHHEE pa3BUTHeE yyalllerocs, KOTopoe HaXo-
JUT BbIpAXEHHEe B ero KOMIeTeHIUAX. I1o7] KOMIIeTeHIINAMY NOHUMAOTCSA
6a30Bble XapaKTepPUCTUKH, OXBaThIBAIOIIE KOTHUTHUBHYIO0, ICUXOMOTOPHYIO
M MOTHBALMOHHYIO cdephbl JIMYHOCTU M ONpeAesiAnle e€ CrIoCOOHOCTb
yCIIEeITHO [elCTBOBAaTh B IPO(EeCCMOHAIbHBIX MJIM XU3HEHHBIX CUTYalMAaX
(Cniercep, Crercep 2010). KoMIeTeHTHOCTHBIN MOJXO/T ABJIAETCA OTBETOM
l'enepanpHoOro Jupexroparta EBpomneiickoii Komuccnu no o6pa3oBaHHI0 Ha
NOTPeOHOCTH COBpPEMEHHOI'o o0lllecTBa M OTpa)kaeT CyI[HOCTb 0Opas3oBa-
TeJIbHOH MOJIUTUKU B 1IKoJjax EBpormerickoro Coro3sa.

ITpu pa3paboTke JUHIBOAUAAKTUYECKON CHCTEeMbI pa3BUTUA KOMIIETEeH-
Uil B 06J1aCTH YTeHUsA B MIKOJIbHOM Kypce PKW MBI HCIIOIB30BAJIU CJIeNTy-
IoIe MeTOABl: aHAJIN3 HAy4YHOH JINTepaTyphl, HaOJoAeHHEe 3a y4eOHBIM
[IpolleccoM U ero aHaju3, TeCTHpOBaHUe, aHKeTHPOBaHNe YUeHUKOB U YUU-
Tesen, Oecembl. Ba3ol uccaeqoBaHus ABJIAIOTCA 4 mKoJsl JlarBum: I'mM-
HasWs CeBepHBIX CcTpaH I. Pury, MnbrionueMckas cpeH:As IKoJa I. Purmy,
Bropas Tykymckas cpeaHsas IIKOJIa, BasnMuepckasa rocyaapCcTBeHHas
rUMHasus.

TeopeTnyecKol OCHOBOM HAIIero UCCJIeAOBAHUA MOCTYXXUIN CJIeNyI0-
e paboTel U KOHI[ENINU:

1. Pa6otsl yueHBIX JlaTBHM, KOTOpble IpOAaHAJIN3HUpOBAJId pe3yJsIbTa-
Thl (YHKLIMOHAJIBHON I'PaMOTHOCTH B 00J1aCTU YTeHUA U (PaKTOpHI,
BJIMSIIONIMIE HAa pa3BuUTHe MHTepeca K uteHuto (Thbele 2011, Stikute
2011, Geske, Grinfelds, Kangro, Kiselova 2013, Malahova, Budvike,
Boge 2014 u ap.).
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2. Tpymel B obGnactu Kputudeckoro wMbimuieHus (Steele, Meredith,
Temple 2003, 3aup-Bek, Mymrasunckasa 2011 u ap.).

3. TICUXOJIMHTBUCTUYECKHE TEOpUM TOHUMAaHUA Tekcta (BaH [elik u
Kunu 1988, 3anesckas 2001 u ap.).

4. JIMHrBOAUOAKTHUYECKHE TEeOPUU U3YUYeHUs WHOCTPAHHBIX A3BIKOB U
pa3BuTUs KoMIleTeHOui B obsiacty uteHusa (Grabe 2002, Nassaji
2002, Salatasi, Akyel 2003, Koppen, Neordman 2003, CoJioBbeBa
2006 u gp.).

CucremMo00pa3yoIM B HallleM HCCJIeJOBaHUM CTajio MOHATHE ,CcTpa-
Teruu YTeHusA”, Mo KOTOPHIM NOHUMAIOTCA IejieHallpaBjeHHbIE U YIIOPS-
Jo4YeHHble CIOCOObl YMCTBEHHBIX AEMCTBUM MPU BOCIPUATUM, OCMBICJIEHUN,
oTbope U UCHOJIb30BAaHUU MHPOpManuu, M3bpaHHON UHAVWBUAYYMOM MJIA
JOCTHKeHMA IeJIv, MOCTaBJIeHHOU nepel coboil. OBjajieHue CTpaTerusamMu
MBI paccMaTpHBaeM KaK OCHOBY pa3BUTHA (YHKINOHAIBHOI I'PaMOTHOCTHU
yyamerocsa B 06J1acTy 4YTeHus.

B pamkax uccienoBaHuA HaMu Oblla padpaboTaHa cucTeMa OBJIafeHUs
CcTpaTerusAMH YTeHUA, KOTOpasA MpeJcTaBjieHa B cepul yueOHBIX KOMILIEK-
TOB ,IIpocTo mo-pyccku” (ApxaHrejibckas, UrnateeBa 2008, 2011, 2012,
2015) pia 6-9 kuaccos mkos JlaTBuu. K OCHOBHBIM IpPHMHIUIAM 3TOU CHU-
CTEeMBI OTHOCSATCH:

* ’XaHpoBasd oNpeAesIeHHOCTh TeKCTOB, IIpeAjlaraeMbIX [JIs YTeHUs,

* KOMMYHHKAaTHUBHAs ONpaBAaHHOCTh BhIOOpa Iienu (Buaa) YTeHus,

* IleJieHapaBJIeHHOE U MocJje/loBaTeJIbHOE PA3BUTHE PeYEMbICIINTEIb-

HBIX CIIOCOOHOCTEN yyaluxcs,

* OCyIIeCTBJIEHHE MpoIecca YTEHUS B CUTYaTUBHOM U JIMYHOCTHOM
KOHTEKCTe,

*  B3aMMOCBS3b Pa3BUTHA KOMIIETEHIUIH B OOJIACTHU YTEHUA C KOMIIe-
TEHI[UAMU B 00JIaCTU CJIyIIaHWs, TOBOPEHUs U MHChMa.

[MTosicHUM KaXXIBI U3 TIPUHIIUIIOB.

)XaHpoBas onpeAeneHHOCTb TEKCTOB, NpeAJiaraeMbix
AN UTeHUs

PeueBoil xaHp, Bciaen 3a MwuxawsioMm MuxaitioBuuoM bBaXTUHBIM
(1986: 250-275), moHMMaeTcs HaMU KaK OTHOCHUTEJBHO YCTOUYUBBIE
TeMaTU4yecKre, KOMIIO3UIMOHHBIE U CTUJINCTUYECKHEe TUIbI BBICKA3bl-
BaHu!l. OCHOBHBIMU (paKTOpaM{ WX 3aBeplIeHHOHN I[eJIOCTHOCTH, He-
Pa3pBIBHO CBA3aHHBIMU B OpraHUYECKOM ILIeJIOM BBICKA3bIBAHUS, BBICTY-
namT: 1) mpegMeTHO-CMBICJIOBAasA MCYEPIAHHOCTh, 2) PEYeBON 3aMbICeT
TOBOPALIETO WJIM MUIIYINEro, 3) TUMNYeckre KOMIIO3UIIMOHHO-XaHPOBEIE
dopmel (baxtuH 1986: 269). CienyeT OTMETUTh, YTO PEYeBOM XaHP B
HaleM ydyeOHHKe BBICTyIaeT B KauecTBe OCHOBHOU eqUHUIBI 00yueHU.
Bo-nepBbIX, IOTOMY YTO NOCPEACTBOM PEUYEBHIX KAHPOB OCYIECTBJIACTCS
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mpolecc KOMMYHHUKaUW. Bo-BTOpBIX, JIIO60I peueBOH XaHpP — 3TO pe-
3yJIbTaT Pa3BUTUA KyJIbTypPHO-peueBbIX Tpaauuuii. CjiefoBaTesibHO, pa-
6oTa ¢ XaHpaMH [OMOTaeT NMpUOOLAThCA K KYJIbTYPHBIM LEHHOCTAM. A
B-TPeTbUX, PEUEeBOH XaHP ABJIAETCA YAOOHOU JIMHI'BOAUIAKTUYECKOU MO-
JeJIbl0 TEKCTa, CBOEro poja o0paslioM, [0 aHAJOTUU € KOTOPHIM MOXHO
co3faBaTh COOCTBEHHble TEKCTHl U 3aHUMAThCA pedeTBOpuecTBOM. TeMm
caMbIM, MpeAJiaras TEKCTH I YTeHUs, B GOPMYyJIMPOBKe 3adaHUN WU
B UX BU3yaJIbHOM O(OpMJIEHHMU MBI BCcerja HasbBaeM JXaHp, C KOTOPBIM
npezcrouT paborats. Hampumep: N03HAKOMbBTECh C CATOM TOpOAa, Mpo-
yuTaiTe KOMMeHTapuu B HHTepHeTe, mpuMUTe y4yacThe B HHTepHeT-

dopyme u T. A.

KOMMyHI/IKaTI/lBHaSI onpaBAaHHOCTb B Bbl60pe uenamwum
CTpaTernm uTeHus

OTOT MPUHIUI O3HAYAET, YTO 3aJaHUA K KOHKPETHBIM TEKCTaM 3aBUCAT
OT TOTO, C KaKOH IeJIbI0 TEKCTHI THX JXAaHPOB YWUTAIOTCSA B PeasIbHOU JKU3-
Hu. Hampumep, B adumax Mbpl OOBIYHO HIIEM KOHKPETHYI0 HYXHYI0 HaM
nHpopmanuo. COOTBETCTBEHHO, K TAKMM TeKCTaM IpeJJIaralTcs 33/1aHus,
HarpaBJIeHHbIE HA Pa3BUTHE CTPATErny MOWCKOBOro uTeHus. Ha martepuarsie
CTaTh¥, B KOTOPOM COMEPXKUTCA MO3HABaTeJIbHAsA MH(POpMAaIMsA, MeTOoquye-
CKU 11eJ1eco06pa3HO COBEPIIEHCTBOBATh CTPATETHI0 AHAJIUTUYECKOTO UTEHUS.

Creqyrouuil NpUHIAN 00YCJIOBJIEH NCUXOJIMHIBUCTUYECKON MPUPOION
YTEHUs KaK CJIO)KHOTO KOTHUTHBHOTO Ipollecca BOCIPUATHSA, IOHUMaHUA U
3aroMUHaHuA UHGOpPMAIUU.

LleneHanpaBsieHHOEe pa3BUTUE peyYeMbIC/INTENIbHbIX
Cnoco6HoCTEel yyalymxca

OHM HeoOXOOUMBI /I OHUMAaHUA He3HaKOMBIX CJIOB B TEKCTe, a Tak-
e /1A OCMBICJIEHUA HOBOM MH@opManuu. B 5Toi cBA3M B Hallell cucteMe
3aJI0KEHO TOCJIeoBaTeJIbHOE Pa3BUTHE y YUYaALIUXCSA IPENCTaBJIEHUN 00
accolMaTUBHO-CEMAaHTUYECKUX CBA3SX CJIOB, CTPATEruil MOHUMAaHU He3Ha-
KOMBIX CJIOB M MEXaHMU3MOB aHTUOMNANUM. Hampumep, yxe mocje 3aBep-
IIeHNs BBOAHO-(OHETUYECKOTO Kypca, HAIlM MIKOJIBHUKHU Y9aTCs JOTafbl-
BaTbCA O 3HAYEHUSIX MHTEPHAI[OHAJIBHBIX CJIOB, a TAaKXe CJIOB, BXOIAIINX
B 0OIIMI 6aJiTo-CJIaBAHCKUM Jiekcudeckuil ¢poHA. Takue cjioBa Mbl BKJIIO-
yaeM B cJIoBaph yueOHUKa 0Oe3 repeBoda Ha POOHOH A3bIK. CucTeMaTHue-
ckas paboTa co CJI0BOOOpa3oBaTeIbHBIMU MOZEJISIMU MTO3BOJISIET OCBAUBAaTh
CTpaTeruio MOHMMAHUsA CEMAHTUKU HOBBIX CJIOB C OTIOPOM Ha BHYTPEHHIOIO
U BHEILIHIOI (QopMy cjoBa. YMEHHUA CTPOUTH MPOTHO3HI O TOBOAY COZEp-
XaHUA TEKCTOB COBEPIIEHCTBYIOTCS B IpOIlecCce OBJIAJIEHUsA CTPAaTerusAMu
OTIOPHI HA CMBICJIOBEIE CBA3U, HA COOCTBEHHbIe (DOHOBBIE 3HAHUA U OIBIT, Ha
3OpaBbIF CMBICJI U .
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OCYLI.I‘ECTB.ﬂeHI/Ie npouecca UteHnsa B CUTyaTUBHOM A
JINYHOCTHOM KOHTEKCTe

3agaHusa A 4yTeHus oQOPMJIAIOTCA B BHJE OIpedesieHHOU CUTyaluu,
YTO MpeAroJaraeT HajJuule WUIIOCTPATUBHOIO PsAAa, CIOCOOHOTO BBHI3BATh
y ydaluxcsA COOTBETCTByIOIMe accouuanuu. Kpome TOro, ureHue TeKCTa
npeaBapsieTcA 3aJaHUAMU, HaIMpaBJIEHHBIMH Ha aKTyaJU3alUdi0 SMOLMO-
HaJIBHOT'O BOCIIPUATHA YYAIIMMUCA TeMbl TeKCTa WJIM HMMeIIerocs y HUX
onbiTa. Hampumep, TekcT K Teme ,Bpemena roma” (7 xJacc, BTOPOHM Tof
o0y4eHUs) MpecTaBJIeH B KaHpe pasroBopa pebAT O JIIOUMBIX U HeJIIo0u-
MBIX BpeMeHax roja. TekcT compoBoxpaaerca ¢pororpadpusaMU y4aCTHHUKOB
pasroBopa, a Takxe doTtorpaduaMU, WLTIOCTPUPYIOIIUMU HUX OTHOIIEHHE
K pa3HbIM BpeMeHaM roga. B kauectBe IpeJAeKCTOBOrO 3a[jaHUsA MBI IIpef-
JjlaraeM IOCMOTpeTh MyJIbT(UIJIBM Ha My3bKy [1€Tpa Unbnua YalikoBCKOTO
»,2BpeMeHa rofa” u OTBeTUTb Ha Bompochl: Kak BH gymaeTe, Kakoro I{BeTa
31Ma, BeCcHa, OCeHb, JieTo? [louemy?

B3avMmocBsizaHHoe o6yueHue BuaaM peyeBoii
AEATeNbHOCTU

OTo OOMmMN NPUHIUN KOMMYHUKATUBHONM MeETOIUKH, KOTODPHIN pac-
MPOCTPaHsETCA W Ha OBJaJleHHe cTpaTeruamMu uteHus. OOmmas A3BIKOBas
OCHOBA [JiA pa3BUTHA KOMIeETeHIUI B 00JIacTu BceX BUJIOB pPeueBOll nes-
TEJIBHOCTHU CO3J]aeT yCJIOBUA JJIs TOTO, YTOOBI B IlepefieiaX OIpe/ieJIEHHOTO
KOHIIeHTpa NOATOTOBUTH yUYal[UXCA K MOJHOIIEHHOMY MCIOJIb30BaHUIO WH-
dopmarnum, KkoTopas mojyuyeHa B pe3yjbTaTte paboThl C TEKCTOM.

Becw mporjecc oBjiaieHUsA CTpaTerusAMU YTeHUs OB pasfiesiéH HaMu Ha
[Ba 3Tarna B 3aBUCHMMOCTU OT pelllaeMbIX AUJAKTUYeCKUX 3a/ad.

ITepBbIii 5Tan — ypoBeHb A1-Al + (6-7 KJaccel).

OcHOBHBIE MeTOINYeCKNe 3aJaqyu:

1) CoBepileHCTBOBAaHUE TEeXHWKU UYTEHUA U pa3BUTHE APTUKYJIAIUOH-

HBIX, IPOU3HOCUTEJIBHBIX ¥ MHTOHAI[MOHHBIX HAaBBIKOB.

2) Pa3Butue ymMeHHUil rjio6ajgbHOr0 BOCIPUATHA UHOOpMAIUU.

3) OBnagenue 0a30BBIMHM CTpATErdsAMH MOHUMAaHUA HE3HAKOMBIX CJIOB.

4) PasBuTue OTAeIbHBIX PeueMBICIIUTEIbHBIX AeHCTBUM.

OCHOBHBIE XXaHPHI TEKCTOB: [INAJIOTH, ITOJIUJIOTY, PACICAHUE YPOKOB,
KOMMeHTapuu B MIHTepHeTe, 3JIeKTPOHHOE MHCbMO, CaMOIIpe3eHTal1u.

OcBauBaeMbIe CTpaTeruu YTEHUA: YTeHNe ¢ OOIINM 0XBaTOM COZepxKa-
HUA (0O3HAKOMUTEJIBHOE), TTIOMCK HeoOxoAuMoN nHdopmanuu (IorcKoBoe).

MeTozb! U IprieMbl paboThI

* C CeMaHTHKOU CJIOB U (¢pa3: INOUCK 3HAKOMBIX CJIOB, MIOUCK MHTEp-

HaI[MOHAJIBHBIX CJIOB, IOMCK CXOJICTBA CO CJIOBAMU POAHOTO A3BIKA,
MOMCK KJTFOUEBHIX CJIOB, CUHOHUMHYECKHe 3aMeHBl ([Jii pa3BUTHUA
yMeHUl nepedpa3upoBaHuis),
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* ¢ uHbOpManuen: MPOrHO3UPOBAHME C OMOPOM Ha WJUIOCTPALNH,
IIPOrHO3MpPOBaHUE C ONOPOI Ha KOHTEKCT.

Bropoii saTan - ypoBeHb A2-A2+ (8-9 kyacchl).

OcHOBHBIe MeTOANYECKHE 3adadH:

1) Pa3BuTue yMeHHUI OHUMATh M aHAJN3MpPOBaTh UH(MOPMALHIO.

2) OBiajeHHe BCeM KOMILJIEKCOM CTpaTernii MOHMMAaHUA He3HaKOMBIX
CJIOB.

OCHOBHBIE XaHPBI: NO3PaBUTEJIbHAA OTKPHITKA, MHUCBMO APYTY, pac-
cKa3 o coOBITUM (MCTOpHUA), MUCbMO B XXypHaJ, CTaThsA U3 XypHaJla, aHKe-
Ta, 3cce, ONPOC, MHTEPBbIO, PeKOMEH AN TICUX0JIOroB, NHGOPMaTUBHBIN
(mo3HaBaTesIbHBIN) TeKCT, MHTepHeT-hopyM, calT, 00bsABJIeHHe, adwuiia,
adopusM, aHKeTHl, IPpUTYA, peKiama.

OcBanBaeMble CTpaTeruy YTeHUsA: 03HAKOMHTEJIbHOE YTeHHe, TIOMCKO-
BO€, IPOCMOTPOBOE, aHAJIUTUYECKOe, KPUTHUUYEeCKoe.

MeToas! U IpUeMbI paboThI:

* € CEMaHTHKOH CJIOB U (¢pa3: MOUCK CJI0BOOOpa3oBaTEIbHBIX CBA3EH,
ornpejieJieHle rpaMMaTHYeCKUX CBs3ell, IOUCK KITIOUeBHIX CJIOB, CU-
HOHMMHYECKHe 3aMeHBl, nepedpasnupoBaHue;

* ¢ nadopmaleii: IporHo3upoBaHue ¢ ONOPOH Ha 3aroJjIoBoK, Ha co6-
CTBEHHBIH OIBIT, HA 33/IaHUA K TEKCTY, Ha CTPYKTYPy TeKcTa (TIorcK
JIOTUYeCKUX CBsA3ell), yCTaHOBJIEHNEe CBsA3ell MeX/y M3BeCTHBIM U He-
M3BECTHBIM, pasjnueHue nHGopMmanuu (13BecTHass — HoBasdA, ybenu-
TeJIbHas — HeyOeAuTesIbHAasA, OCHOBHAsA — NONOJHUTESIbHASA, BaXxHasA /
noJie3Has — M30BITOYHAsA), UCKIIIOUeHUe U30BITOUYHON HMH(opManuwy,
MOMCK HOBOU MH(OpMaIMy, poBepKa rurnore3 / MHeHU! / GakToB.

3akJjiroyeHume

[TpencraBieHHy0 JIMHIBOAUAAKTUYECKYIO CHCTeMY OBJIaJleHUs cTpare-
IUAMHU YTEHHsA MOXHO B IIOJIHOI Mepe Ha3BaTb KOMMYHUKATHUBHOHN U COOT-
BETCTBYIOIEll KOMIETEHTHOCTHOMY ITOAXOy, TaK KaK Bce ee KOMIIOHEHTHI
OPUEHTHPOBAaHBI HA BKJIIOYEHHOCTb YUTATEJIbCKON aKTUBHOCTU yYaIIUXCA B
nporiecc COBpeMeHHO! KOMMyHUKanuu. OBjiafieBass cTpaTerdsAMH YTeHMUs,
yualuecs He TOJIbKO pa3sBUBalOT yMeHusA paboTaTh ¢ TeKCTaMU U COOCTBEeH-
HOe MBIIIIJIEHHe, HO ¥ OCO3HAIOT CIocoObl 9()pGeKTUBHOTO YTEeHUs U HCIOJIb-
30BaHUA UHGOPMALNY, YTO CIOCOOCTBYET NX CaMOIIO3HAHUIO U CaMOYIIpaB-
JIGHUIO B IIpoIiecce MOJIy4eHus o0pa3oBaHuUA.

JlaHHasA JIMHIBOOWJAKTHYECKas CHCTEMa ellé TOJIbKO IIPOXOJAUT arpo-
6anuio. OgHAKO yxe IpeJBapuTesibHble pe3yJIbTaThl HCC/IeJOBaHUA 03BO-
JIWIY clieJIaTh BaXXHBIN BHIBOA. C OJHOU CTOPOHBI, ¥ GOJIBIIOrO KOJIMYECTBa
yuamuxcs (64 %) pa3BuBaeTcsA UHTEpeC K YTEHUI0 Ha PyCCKOM s3bike (OHU
caMu BBIOMPAIOT A1 ceOA TeKCTHl JJIA YTeHUS M PacCcKasbplBalOT 0 HUX). C
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APYTOi CTOPOHBI, UYTOOBI chcTeMa paboTajia MOJIHOIEHHO, HaJl0 Clielraib-
HO 3aHMMAaThCs MOATOTOBKOM yuuTesel. [{ia storo npu JlaTBuiickoil acco-
LUaIiy TperoaBaTeseil pyccKoro si3bika u gurepatypsl (JIATIPAJI) opra-
HM30BaHbI KypCHl pa3BUTHA NpodecCHOHAJIbHON KOMIIETEHLUN y4dUuTesieil.

SUMMARY

Nowadays, there is a clearly outlined direct correlation between information
competences of people and their life quality. One of the most important means
for obtaining information is reading. That is why the considerable attention is
paid to reading competences in the sphere of the school education.

The aim of the research paper “The System of Mastering Reading Strategies
in the Framework of the Course on Russian as a Foreign Language: the
Experience of Developing a Textbook” is to develop a linguodidactic system
for gaining reading strategies and to present it in the framework of a school
textbook in Russian as a foreign language. However, despite the fact that at the
dawn of the twenty-first century information and communication technologies
are already part of all spheres of our life, a school textbook still remains
the main means for learning a foreign language at school. It is particularly
important in the period of a paradigm shift in education, since the linguo-
didactic system of the textbook helps to introduce new approaches and
innovative educational technologies into the school practice. These present-day
trends in educational development are fully reflected in a number of documents
of the Council of Europe (“Lisbon European Council. Presidency Conclusions
20007, “A Memorandum on Lifelong Learning”, “European Council Conclusions
on the Role of Education and Training in the Implementation of “Europe 2020”
Strategy” etc.). All these documents stress the main aim of the education as the
students’ comprehensive development expressed in their competences. The term
competences corresponds to the basic characteristics covering the cognitive,
psychomotor and motivational sphere of the individuals and determining
their ability to participate in the professional and life situations successfully
(L. Spenser, S. Spenser). Therefore, the competence approach is the response
put forward by the European Commission’s Directorate-General for Education
and Culture to the needs of the modern society and reflects the educational
policy at schools of the European Union.

In the development of linguo-didactic system of competence development
in the reading sphere of Russian as a foreign language at school, we have used
the following methods: the analysis of the scientific literature, monitoring the
school process and its analysis, testing, questionnaire for students and teachers,
conversations. The study base is four schools in Latvia: Grammar School
of Nordic Languages (Riga), Ilguciema Secondary School (Riga), Tukums
Secondary School No. 2, Valmiera State Gymnasium.
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In our study, we use the term reading strategies as a backbone term
which is understood as a targeted and streamlined way of mental abilities in
percieving, thinking, selecting and sharing information needed by an individual
to achieve the aim in question (L. Vygotsky, T. A. van Dijk and W. Kintsch,
R. Oxford, A. Zalevskaya, A. Kangro, Z. Rubene, S. Zair-Bek, I. Mushtavinskaya,
O. Andreeva, L. Khromov and others). We consider the term “gaining strategies”
as the basic for the students’ functional literacy in the sphere of reading.

The main principles of the linguo-didactic system in gaining reading
strategies in the course of Russian as a foreign language are

« the genre of the texts proposed for reading;

« the communicative appropriateness of the aim (type) of reading (e. g.
reading for main ideas is suggested while reading a billboard, analytical
reading is chosen while reading the informative article etc.);

+ targeted and consistent development of verbal and cogitative students’
abilities (e. g. predicting words, sentences, text fragments with the focus
on the non-verbal and verbal context, background knowledge on the
given topic, and common sense;

« reading in the situational and personal context;

+ interaction of the development of competences among reading, listening,
speaking and writing competences.

The proposed system is presented in the textbook by E. Arhangelska and

L. Ignatjeva “Simple Russian” (,,ITpocTto mo-pyccku”, 2008-2015) for Forms 6-9
at Latvian schools.

The whole process of gaining reading strategies was divided into two stages
depending on the range of didactic tasks.

The first stage - level A1--Al+ (Forms 6-7). Tasks: 1. Improving
reading skills and developing articulation, pronunciation and intonation skills.
2. Developing skills of global perception of information. 3. Learning basic
strategies of understanding unknown words. 4. Developing separate verbal and
cogitative actions. The reading skills to be learnt: reading for reference and
vocabulary, reading for main ideas.

The second stage — level A2-A2+ (Forms 8-9). Tasks: 1. Developing skills
to understand and analyse the information. 2. Learning all the strategies of
understanding unknown words. The reading skills to be learnt: reading for
reference and vocabulary, reading for main ideas, analytical reading, critical
reading.

The given linguo-didactic system is currently being piloted. However, the
preliminary study findings led to the significant conclusion. On the one hand,
a large number of students (64%) have a growing interest in reading in the
Russian language (students choose their reading texts in their own way and tell
about them). On the other hand, the specific teacher training is necessary for
proper system work.
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ANOTACIJA

Viena no macibu darba organizacijas formam, ko masdienas aktivi izmanto daudzas valstTs,
ir t.s. apvérsta macisanas (flipped learning), kura nozimiga loma ir skolénu patstavigajam
darbam pirms stundas un informacijas tehnologijas lietojumam (tiek izmantoti video ma-
teriali, pasparbaudes testi, tieSsaistes diskusijas u. c.). Pétliuma mérkis ir izzinat, kada veida
macibu mérku sasnieg3anai apvérstda maciSanas efektivi izmantojama fizikas un matema-
tikas stundas. Lai to sasniegtu, tika izstradati un aprobéti fizikas un matematikas stundu
plani vidusskola, anketéti skoléni un analizétas skolotaju piezimes. Pétijuma tika secinats, ka
apvérsta macisanas ir efektivi izmantojama, lai aktualizétu gan fizika un matematika, gan art
citos macibu priekSmetos gatas zinaSanas un prasmes un Tstenotu integréto macibu stundu,
ka art lai attistitu skolénu pétnieciskas darbibas prasmes un veicinatu motivaciju macities.
Raksta nosléguma apkopoti ieteikumi apvérstas maciSanas izmantosanai.

Atslégvardi: apvérsta maciSanas, maciSanas organizacijas formas, macibu stundu
planoSana.

Key words: flipped learning, organization of the learning process, lesson planning.

Ievads

Matematikas centralizéto eksamenu rezultati rada, ka liela dala vi-
dusskolas beidzéju matematiskos parveidojumus tipveida matematiskajos
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uzdevumos veic mehaniski, neizprotot darbibu biitibu (Cakane et al. 2016:
70). Ir maz tadu skolénu (aptuveni 5%), kuri spgj izpildit augstakas gri-
tibas pakapes uzdevumus (4. limena uzdevumus péc SOLO taksonomi-
jas). Ari PISA (Programme for International Student Assesement) pétijuma
rezultati liecina, ka tikai 3,8% skolénu matematiska kompetence atbilst
5. vai 6. limenim (seSu limenu skala). Sie rezultati ir 2 reizes zemaki par
vidgjiem raditajiem (7,8%) pétijuma valstis (Geske et al. 2016: 73). Lai
uzlabotu situaciju, tipveida uzdevumu daudzuma palielindSana macibu
procesa nav efektiva (Cakane et al. 2016: 70). Macibu saturd jaieklauj
uzdevumi, kas palidz skoléniem labak izprast veicamas darbibas. Diemzél
pétijuma, kura laika tika vérotas un analizétas matematikas macibu stundas
Latvija (France et al. 2015: 50), tikai 29% véroto stundu tika konstatéta
skolénu augsta limena kognitiva darbiba, tatad parsvara macibu process ir
reproduktivs. Tapat tika secinats, ka macibas lielakoties ir frontalas, — ta-
jas dominé skolotaja stastijums, uzdota atprasiSana un tipveida uzdevumu
risinasana, bet informacijas tehnologijas (IT) lietojums nav jégpilns. Tas
nozimé, ka nepiecieSami uzlabojumi macibu procesa, jo tam misdienas ja-
biit progresivam, skoléncentrétam, tddam, kura skoléns ir aktivs procesa
dalibnieks, bet skolotajs ir procesa vaditajs.

Pedagogiskaja literatiira tiek piedavatas dazadas macibu organizacijas
formas un macibu stundu planoSanas pieejas. Viena no tam ir t. s. apveérsta
macisanas (flipped learning). Ta ir macibu organizacijas forma, kas tiek iz-
mantota, lai sekmétu skolénu patstavigu gatavosanos macibu stundam. Lai
ari doma, ka skoléni labak apgiist macibu saturu, ja ieprieks ir patstavigi
gatavojusies stundai, nav jauna, misdienas ta ir kluvusi ipasi populara ta-
péc, ka internets un viedierices skoléniem ir kluvusas daudz pieejamakas
(Hao, Lee 2016: 255). Lidz ar to gatavoSanas macibu stundam var notikt
interaktivi. Skoléni pirms stundas var ne tikai patstavigi apgiit macibu satu-
ru, bet ari sanemt atgriezenisko saiti par apgiito.

Ta ka, planojot macibu stundu, vispirms precizi janosaka taja sasniedza-
mais rezultats, tad $1 raksta mérkis ir izp&tit un aprakstit, kada veida macibu
mérku sasniegSanai miisdienas efektivi izmantojama apversta maciSanas ka
viena no macibu organizacijas formam. Lai mérki sasniegtu, tika analizéti
dati, kas iegiiti magistra darba pétijuma, kura laika tika izstradati un apro-
béti stundu plani fizika un matematika vidusskolas klasés (Priedite 2017).

Apveérstas maciSanas teorétiskais pamatojums

Izmantojot apvérsto maciSanos, iespé&jams realizét uz skolénu virzitu
macibu procesu. Skoléni pirms stundas sagatavojas darbam, kas paredzéts
konkrétaja macibu stunda. Tadgjadi stundas laiks var tikt pilnvértigi izman-
tots, lai diskutétu, risinatu problémsituacijas, sadarbotos un padzilinatu
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iegiito zina$anu izpratni. Sadu macibu organizacijas formu tas popularizé-
taji DZonatans Bergmanis un Arons Samss (Bergmann, Sams 2012: 13) sauc
par apvérsto macisanos, jo taja it ka tiek mainits vietam klases darbs ar
majas darbu. Tradicionali skolotajs stundas laika sniedz jauno informaciju,
bet majas darba skoléni papildus nostiprina iegiitds zinasanas. Savu-
kart $aja macibu organizacijas forma skoléns pirms stundas apgiist jauno
informaciju (visbiezak noskatoties isu video lekciju), bet stunda strada ar
jauno informaciju.

Anglu valoda pedagogiskaja literatiira tiek izmantoti divi apzimé&jumi —
flipped classroom un flipped learning (Toivola, Silfverberg 2014: 2), bet to
lietojuma nav stingra noSkiruma. Apziméjums flipped classroom parasti tiek
attiecinats uz tehniskam parmaindm macibu procesa, bet flipped learning —
uz parmainam gan macibu procesa ogranizacijas forma, gan ari skolotaju
un skolénu pienémumos par maciSanos (Toivola, Silfverberg 2014: 3).
Saja raksta tiek lietots apzimé&ums apvérstd mdciSands, attiecinot to uz
parmainam gan macibu stundas organizacija, gan pasa macibu procesa,
kuru rezultata tiek veicinata skolénu autonomija, attistas sadarbibas pras-
mes un skolotajs var diferencét darbu stunda atbilstosi skolénu vajadzibam.

Izmantojot So macibu organizacijas formu, skolénam pirms stundas
tiek nodrosinata pieeja skolotaja veidotajiem vai atlasitajiem materialiem,
pieméram, macibu materialu prezentacijam, informativajiem tekstiem, vi-
deoierakstiem. Parasti Sie materiali skoléniem ir pieejami interneta videé.
Skoléni patstavigi, izmantojot piedavatos resursus, apgilist macibu tematu
pasa izveleta vieta, laika un tempa (Bergmann 2013). Stradajot ar Siem
materialiem, skoléni arpus klases apgiist zinasanas un formul€ jautajumus,
kas stunda japarruna. Macibu stundas laiks tiek veltits izpratnes veidoSanai
un prasmju attistiSanai (Creative Classroom Lab 2012: 7). Apvérsto
macisanos iesp&jams izmantot dazados macibu priekSmetos, it ipasi tajos,
kur nozimiga loma ir priek$zinaSanam, lai stundas varétu vairak laika veltit
augstakas griitibas pakapes uzdevumiem, kuru veiksana skolotaja atbalsts
un atgriezeniska saite ir nepiecieSama vairak neka zinasanu apguve.

Sadi organizéjot macibu procesu, macisanas ir elastiga — skoléni var ap-
giit pamatjautdjumus par tematu ari tad, ja nav bijusi stunda, vai ari apgiit
saturu, kas biis nepiecieSams nakamajas stundas, tatad — macities vairak
(Bergmann, Sams 2012: 22). Skoléni macas planot savu laiku, attista pasre-
gulacijas prasmes. Atsakoties no frontala darba stunda, laiku var izmantot,
lai darbotos praktiski, izmantojot iegiitas zinaSanas, attistitu prasmes, sa-
darbotos un diskutétu. Skolotajam ir iesp&ja vairak mijiedarboties ar skolé-
niem, stradat individuali vai ar skolénu grupam. Efektivi organizéts macibu
process palidz novérst klasvadibas problémas (Bergamnn 2013). Ari skoléni
pozitivi vérté apveérsto macisanos un raksturo to ka efektivu un noderigu
(Bergmann, Sams 2012: 20; Mok 2014: 10). Ka ieguvumu skoléni min to,
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ka iesp&ja sagatavoties darbam stunda paaugstina savu zinaSanu un pras-
mju pasnovertéjumu (Priedite 2017: 37). Pétijumi rada (Bhagat, Chang,
Chang 2016: 138; Priedite 2017: 36), ka iesp&ja macities pasa noteikta
tempa, pieméram, apturét video, noskatities to atkartoti, uzdot neskaidros
jautajumus, ir ipasi svariga skoléniem ar zemakiem macibu sasniegumiem.
Vini labprat skatas video un pilda uzdevumus interneta videé, jo ta ir sapro-
tama un érti lietojama (Priedite 2017: 39).

Tomeér $adai macibu organizacijas formai ir ari triikumi. Skoléniem var
biit nepietiekamas prasmes macities patstavigi, iespéjams, biis nepiecieSams
attistit vinu pasregulacijas spéjas (Lai, Hwang 2016: 130). Skoléni ir jama-
ca, ka gatavoties stundam, ka izmantot pieejamos materialus. Lai ari in-
terneta un viedieri¢u pieejamiba ir min&tas ka prieksrocibas, tomeér janem
vérd, ka ne visiem skoléniem ir $adas iesp&jas. Skolotajam ir japarliecinas,
ka skoléni var piekliit materialiem arpus klases, un japiedava risindjums, ja
$adas iesp&jas nav, pieméram, piekluve datoram skola vai bibliotéka (Berg-
mann, Sams 2012: 96). Izmantojot apvérsto macisanos, ir svarigi informét
vecakus par to, ka skoléni lietos informacijas tehniskas ierices arpus klases,
un sanemt vecaku piekriSanu un atbalstu (Creative Classroom Lab 2012:
6). Tapat janem véra skolénu kop@jais majas darbu apjoms, lai tas bitu
samérigs un pie ekraniericem pavaditais macibu laiks nebiitu parak ilgs.
Pirms uzsakt $adi organizét macibu darbu, skolotdjam ir jaiegulda daudz
laika un resursu, lai sameklétu un izveidotu atbilstoSus materialus skolé-
nu patstavigajam darbam. Tapat, nemot véra konkréto skolénu maciSanas
vajadzibas, skolotajam, iesp€jams, biis nepiecieSams sagatavot diferencétus
macibu materialus ne tikai darbam stundas, bet ari skolénu patstavigajam
darbam pirms stundas.

Pétljuma norise un metodes

Raksta izmantotie dati iegiiti pétijuma, kas tika veikts laika posma
no 2017. gada janvara lidz aprilim Ventspils Valsts 1. gimnazija un kura
tika iesaistiti piecdesmit astoni 10. un 11. klases skoléni un divi skolo-
taji (Priedite 2017). Pétijuma meérkis bija uzlabot macibu procesu fizikas
un matematikas stundas, lai raditu skoléniem iesp&ju uznemties lielaku
atbildibu par savu macisanos un padaritu macibu stundu efektivaku. Péti-
juma laika tika izstradati, aprobéti un uzlaboti stundu plani fizika un mate-
matika. Katras stundas beigas skoléniem tika liigts sniegt isu novértéjumu,
ka vini gatavojuSies stundai, kas sagadajis griitibas un kads ir sava darba
vertéjums atbilstosi stundas sasniedzamajiem rezultatiem. Skolotaji péc
macibu stundas rakstija dienasgramatu par stundas norisi, sasniegtajiem re-
zultatiem un ieteikumiem stundas plana istenosanai. Sie dati pétijuma tika
analizéti, lai izdaritu secindjumus par to, kadu mérku sasniegSanai apveérsta
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macisanas ir efektivi izmantojama, un izstradatu ieteikumus $adas macibu
organizacijas formas istenoSanai fizikas un matematikas stundas vidusskola.

Planojot stundas, tika noteikts, kads rezultats skoléniem jasasniedz, ga-
tavojoties stundai, un kads — stunda. Gatavojoties stundai, skoléniem bija
janoskatas 5-10 min. gars video materials. Tas tika veidots atbilstosi stundas
tris fazu modelim. Katra video sakuma ieplanota ierosinasanas faze, kam
seko apjégsanas faze, kura ir ieklauts skolotaja skaidrojums un demonstréts
piemérs. Bet lietoSanas fazé skoléniem tiek piedavats paSparbaudes uzde-
vums (sk. video pieméru Seit: https://youtu.be/w4VONb7k2cU). BieZi vien
video materialam tika piedavata alternativa, pieméram, teksts macibu
gramata. Parsvara tika izmantoti pétijuma autores veidoti video materiali,
bet reizém - ari citu autoru materiali, pieméram, tie, kas pieejami www.
fizmix.lv, www.macibuvideo.lv, ka ari video anglu valoda, pieméram,
www.khanacademy.org un www.ted.com. Péc video noskatiSanas, lai gan
skoléni, gan skolotajs varétu parliecinaties par izvirzita mérka sasniegSanu,
skoléni izpildija testu un sanéma talitéju atgriezenisko saiti par apgiito.
Testa pildiSanai bija atlauti divi méginajumi. Izpildot testu pirmo reizi,
skoléns redz, kuriem jautajumiem japievér§ papildu uzmaniba, un var,
pieméram, noskatities video vél vienu reizi vai atrast informaciju macibu
gramata. Skoléniem bija ari jauzraksta jautajumi, kas radusies, skatoties
video vai pildot testu. Atbildes uz tiem sniedza klasesbiedri un / vai skolo-
tajs. Visi video materiali, testi un tieSsaistes forumi, kur rakstit jautajumus,
skoléniem bija pieejami www.eduspace.lv vidé. Lai sagatavotos macibu
stundai, skoléniem bija nepiecieSamas aptuveni 15-20 miniites. Pétijuma
nosléguma tika noskaidrots skolénu viedoklis par ieguldito laiku, gatavojo-
ties stundam. Visi skoléni, kas piedalijas fokusgrupas diskusija, atzina, ka
viniem majas darba apjoms Skita atbilsto$s un ka vini gribétu ta macities
ari turpmak (Priedite 2017: 37). Japiebilst, ka pirms pétijuma skoléniem
fizikas stundas netika regulari uzdoti majas darbi.

Apvérstas maciSanas izmantoSanas mérki

Izanaliz&jot pétijuma (Priedite 2017) iegiitos rezultatus, tika secinats, ka
apversta maciSanas ka macibu organizacijas forma ir piemérota dazadu ma-
cibu mérku sasniegSanai. Raksta apliikoti tikai tie mérki, kuru sasniegSanai,
péc autores domam, apversta maciSanas ir ipasi veiksmigi izmantojama.

Ieprieks apgita macibu satura aktualizéSana

Viena no problémam, ar ko skolot3ji saskaras macibu procesa, ir skolé-
nu priekszinasanu atskirigais limenis (Priedite 2017: 50). Macibu laika sko-
léniem biezi jaizmanto ieprieks apgiitas zinasanas un prasmes. Pieméram,
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8. klasé matematika temata ,levads statistika” skoléni apgtist jédzienus un
prasmi aprékinat vidéjo aritmétisko, modu, medianu, amplitiidu, relativo
bieZzumu, bet 11. klasé temata ,Statistikas elementi” Sie jédzieni skoléniem
ir brivi jalieto. Sis iepriek§ apgiitas zina$anas un prasmes ir jaaktualize.
Efektivs veids, ka to darit, ir izmantot apvérsto maciSanos. Pirms stundas
skoléni, izmantojot skolotaja sagatavotos materialus, patstavigi atkarto
konkrétajai stundai nepiecieSamas zinasanas un prasmes, tadéjadi samazi-
nas atSkiriba starp dazadu skolénu priekszinasanu limeni stundas sakuma.
Ta ka skoleni patstavigi aktualizé stundas tematu, tad, atnakot uz stun-
du, vini zina, kas stunda biis jadara, un ir atrak gatavi darbam. Pétijjuma
(Priedite 2017: 35) tika salidzinati apvérstas maciSanas stundu plani ar
attiecigajiem ieprieks&ja macibu gada stundu planiem un tika secinats, ka
sadi katra stunda var saisinat ierosinasanas fazi par 5-10 miniitém. Macibu
gada fizika tas veido vairak neka 10 macibu stundas. So papildus iegiito
laiku var izmantot, lai stunda mérktiecigi stradatu ar jauno macibu saturu,
pilditu augstaka izzinas darbibas limena uzdevumus, izvértétu sasniegto un
parrunatu dazadu macibu formu un maciSanas panémienu izmantoSanas
iespéjas. Par to, ka apveérstas maciSanas forma palidz skoléniem sagatavo-
ties darbam stunda, liecina ari skolénu atsauksmes, pieméram, ,palidzgja
atceréties to, kas macits senak, un vél vairak saprast, pirms stundas apskatit,
ko nesapratu.”, ,ar video palidzibu es varéju labi sagatavoties stundai, jo
zindju, par ko més macisimies, un atkartoju, ko par $o tému jau zinu”.
Pétijuma skoléniem tika jautats, vai vini piekrit apgalvojumam, ka pirms
stundas piedavata materiala saturs ir ieprieks apgiita atkartojums. Skolé-
nu atbildes liecindja, ka skoléni ne vienmér piekrit $im apgalvojumam,
pieméram, ,Galigi né. Skolotajs varbiit to atceras [..]. Bet es, pieméram,
péc tris méneSiem jau vairs neatceros, ko més tur esam darijusi” (Priedite
2017: 38).

Patstaviga sagatavoSanas integrétai macibu stundai

Ari otrs apvérstas maciSanas izmanto$anas meérkis ir saistits ar apgl-
to zinaSanu un prasmju aktualizaciju. Veidojot integréto macibu stundu,
kura izmantots vairaku macibu priekSmetu saturs, skolotdji var saskarties
ar situaciju, kura skoléniem neizdodas vai ir griiti veikt planotos uzdevu-
mus nepietiekamu cita macibu priekSmeta zinaSanu un prasmju dél. Pie-
méram, 10. klasé matematika skoléni apgiist tematu , Trigonometriskas,
logaritmiskas un eksponentfunkcijas”. Viens no sasniedzamajiem rezulta-
tiem, kas minéts matematikas macibu programmas parauga, ir ,lieto IT,
aprékinot funkciju veértibas, konstrugjot funkciju grafikus, pétot funkciju
ipasibas un parametru ietekmi uz funkciju grafikiem”. P&étijuma (Priedite
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2017: 48-51) analizétaja stunda skoléniem bija japéta eksponentfunkcijas
grafiks — mainot parametru vértibas, jaanalizé, ka mainas funkcijas grafiks
un vienadojums, un, izmantojot iegfito informaciju, jauzraksta visparigais
vienadojums. Tomeér skolotajs zina, ka, lai ari grafiku veidoSanu izklajlapas
skoléni ir apguvusi informatikas stundas, $is prasmes nav pietiekamas, lai
izpilditu stunda paredzétos uzdevumus. Viena no iesp&jam $ada situacija
ir nepiecieSama macibu satura patstaviga apguve pirms macibu stundas.
Sadarbiba ar attieciga priekSmeta skolotaju skoléniem tiek piedavati mate-
riali, lai vini patstavigi aktualizétu zinaSanas un prasmes, kas apgiitas cita
macibu priekSmeta, proti, informatika. Skoléniem tika piedavats macibu
video, kura paradits un paskaidrots, ka izveidot grafiku. Majas darba pirms
stundas skoléniem ari pasiem bija jaizveido grafiks. Lai parliecinatos, ka
vini uzdevumu ir pildijusi, tika lagts izveidoto grafiku nosiitit skolotajam
e-klases vietné. Tadgjadi tika efektivi izmantots macibu stundas laiks, stra-
dajot ar uzdevumiem, kas palidz sasniegt matematikas macibu priekSmeta
sasniedzamos rezultatus, nevis kavéjot to cita macibu priekSmeta satura
aktualizacijai. Ieguvums, $adi organizg€jot macibu darbu, ir ari tas, ka, ie-
sp&jams, skolotajs nav specialists jautajuma, ko vélas integrét, tapéc vinam
ir griiti aktualizét skolénu zinasanas savas stundas laika.

Pétnieciskas darbibas prasmju attistiSana

Dabaszinatnés un matematika nozimiga loma ir pétnieciskajai dar-
bibai un skoléna pétniecisko prasmju attistiSanai. Stradajot ar 11. klasi,
tika noverots, ka skoléniem griitibas sagada laboratorijas darbi fizika,
ir nepiecieSams daudz laika un individuals skolotaja atbalsts, lai veik-
tu mérijumus, izmantojot fizikas kabinetd pieejamo aprikojumu - datu
uzkrajéju, sensorus, dazadas meérierices. Lidz ar to macibu stundas laiks
netika efektivi izmantots, jo nepiecieSamo zinasanu un prasmju triikuma
de] skoléni stundu laika nepaspéja veikt pétnieciska darbu svarigako dalu —
analizét iegiitos rezultatus, izdarit secindjumus. Lai $So problému risinatu,
tika izmantota apvérsta maciSanas. Skoléni pirms stundas noskatijas macibu
video par to, ka mérierices sagatavot darbam, ka pareizi veikt mérijumus,
kadi drosibas noteikumi jaievéro, lai stundas laika tas varétu patstavigi
izmantot. Pétijuma (Priedite 2017: 54-56) analizétaja stunda tas bija vi-
deo par ampérmetra un voltmetra izmantoSanu. Ka paradija ieraksti www.
eduspace.lv foruma, ko veica skoléni péc video noskatiSanas, dalai skolénu
bija loti maza pieredze elektrisko slégumu veidoS$ana vai vispar tadas ne-
bija: ,,Uzzinaju loti daudz, jo iepriek$ ir minimali stradats ar voltmetru.”
Tam ta nevajadzétu biit, jo par elektriskajam kédém skoléni ir macijusies
9. klase.
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Skolénu macibu motivacijas veicinasana

Biitisks macibu procesa uzdevums ir veicinat skolénu macibu
motivaciju. Majas darbs pirms stundas $aja situacija tiek izmantots skolénu
ieintereséSanai. Pétijuma (Priedite 2017: 57-59) analizétaja stunda skolé-
ni jau iepriek$ noskatijas video materialu par zelta griezumu, bet stunda
aprékindja cilveka kermena proporcijas. Video tika izmantots, lai raditu
interesi par stundas tematu. Péc stundas 70 % skolénu piekrita, ka video
noskatiSanas radija interesi par to, kas tiks darits stunda. Interneta ir pie-
ejams daudz izklaid€josu un izglitojosu video materialu, ko var izmantot
$adam meérkim. Pieméram, intervijas vai zinatnieku/ makslinieku/ uzné-
méju uzrunas, kas parada, ka macibu priekSmeta zinaSanas un prasmes var
biit noderigas arpus macibu stundam. P&tijuma vértétaja stunda tas bija
matematika popularzinatniskas runas fragments par to, ka zelta griezums
tiek izmantots dazados makslas darbos.

Pétljuma (Priedite 2017: 39) tika konstatéts, ka apvérstas macisa-
nas rezultatd vérojams uzlabojums macibu motivacija. Skolénu macibu
motivacija tika izvértéta, izmantojot www.edurio.com anketu, kura tika
aizpildita pirms un péc piedaliSanas pétijuma. Pieméram, uz jautajumu
,Cik biezi Tev ir labi padarita darba izjiita par stundas paveikto?” pétijuma
sakuma pozitivu atbildi sniedza 36% skolénu, bet pétijuma beigas — 53%
skolénu. Tas varétu biit skaidrojams ar to, ka, izmantojot apvérsto maci-
Sanos, skoléni jau pirms stundas labak saprot, ko stunda macisies un kas
biis jadara. Par to liecina skolénu izteiktie viedokli fokusgrupas diskusijas
laika: ,,Ar video palidzibu es var&ju labi sagatavoties stundai, jo zinaju,
par ko més macisimies, un atkartoju, ko par o tému jau zinu.”, ,, Tas lauj
sagatavoties stundai. Tu atnac un jau kaut ko zini.”, ,Ja godigi, tad es pat
gaidiju tos majas darbus, man ta patika labak macities neka parasti.”, ,Fizi-
ka palika vieglaka, ta macoties.”

Secinajumi un ieteikumi apvérstas maciSanas istenoSanai

Analizgjot teorétisko literatiru un praktisko pieredzi, var secinat, ka
apversta macisanas fizika un matematika ir veiksmigi izmantojama, lai:
« aktualizétu ieprieks apgiitas fizikas un matematikas zinasanas un
prasmes,
+ istenojot integréto macibu stundu, aktualizétu cita macibu priekSmeta
zina$anas un prasmes,
« attistitu skolénu pétnieciskas darbibas prasmes,
+ veicinatu skolénu interesi un motivaciju macities.
Visos gadijumos dala no stundas ierosinaSanas fazes tiek parcelta pirms
stundas, un skoléni, atnakot uz stundu, jau zina, kads biis stundas temats
un ko vini macisies.
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Sada macibu organizacijas forma ir ieteicama skolotajiem, kuri parasti
izmanto frontalu darbu un uzskata, ka, lai apgiitu zinasanas un prasmes,
skoléniem ir nepiecieSsams skolotdja skaidrojums/ uzdevuma risinasanas
paraugs. Izmantojot apvérsto maciSanos, skolénam joprojam ir pieejams
skolot3ja stastijums video materialos, bet stundas ir laiks stradat ar augs-
takas griitibas pakapes uzdevumiem, attistit pasvadibas un sadarbibas
prasmes, bet skolotajam ir laiks sniegt atgriezenisko saiti individuali vai
skolénu grupam.

Lai apveérstas maciSanas dotu vélamo rezultatu, nepiecieSams nemt véra
$adus ieteikumus:

+ izskaidrot skoléniem (jaunakajas klaseés — ari skolénu vecakiem),
kadi ir patstaviga macibu darba mérki un kads biis ieguvums, $adi
macoties;

« veidot sistému, kas palidzétu skoléniem planot laiku un macities
izvertét apgiito, ka arl sniegt atgriezenisko saiti par majas darba
izpildi;

+ skaidri definét, kadi rezultati skolénam jasasniedz ne tikai macibu
stunda, bet ari patstavigaja darba, gatavojoties stundai;

« paredzet vienkarSu risinajumu, ka rikoties, ja skoléni nav saga-
tavojuSies darbam stunda, pieméram, klasé novietoti divi datori, ku-
rus skoléni var izmantot, lai noskatitos video;

« video materialam ir jabat kvalitativam, viegli uztveramam, isam
(5-7 min.). Skoléniem nozimigakais ir video saturs, nevis forma. Erti
sadus video ir veidot, izmantojot interaktivo tafeli un ekrana ierak-
stiSanas programmu;

« piedavat skolénu patstavigajam darbam ne tikai video materialus, bet
ari papildliteratiiru, pasparbaudes testus, iesp&ju uzdot jautajumus
skolot3jam vai citiem skoléniem tieSsaistg;

+ izmantot arl interneta pieejamos macibu materialus, pieméram,
www.macibuvideo.lv, https://www.khanacademy.org u. c.;

« veidot patstavigd darba materialus ka mini stundas, ievérojot tris
fazu stundas modeli. Katra video (vai cita veida materiala) sakuma
ieklaut ierosinasanas fazi, kam seko apjégSanas faze (kura tiek iz-
skaidrots temats, demonstréts piemérs), bet video nosleguma reflek-
sijas fazé piedavat skoléniem pasparbaudes uzdevumu;

« izveléties sev un skoléniem értu tehnisko risinagjumu, pieméram,
moodle vidi.

Sadas macibu organizacijas formas izmanto$anas nozimigakie ieguvumi
skoléniem ir iesp&ja sagatavoties darbam stunda un tas laika bt vairak
parliecinatiem par savam zinaSanam un prasmém, tadé€jadi giistot lielaku
gandarijumu par stunda paveikto. Skoléniem ir iesp&ja gatavoties stundam
sev érta vietd, laika un tempa, turklat interneta vide, ko skoléni izmanto,
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gatavojoties stundam, ir viniem pierasta un érti lietojama. Visi Sie aspekti
veicina skolénu labizjiitu macibu procesa.

Nozimigakais ieguvums skolotajam ir iesp&ja pirms macibu stundas ap-
kopot jautdjumus, kas skoléniem sagada griitibas, un atbilstosi pielagot un
diferencét macibu procesu stunda. Skoléni ir atrak gatavi darbam stundas,
lidz ar to stundas laiku ir iesp&jams efektivak izmantot. Sadi organizé&jot
macibu darbu, samazinas nevienlidziba skolénu priekszinasanas par kon-
kréto tematu.

Lai ari autores pétijuma rezultati (Priedite 2017) norada uz pozitiviem
ieguvumiem, ir nepiecieSami turpmaki pétijjumi, lai noskaidrotu, ka
apveérsta macisanas ietekmé skolénu macibu sasniegumus.

SUMMARY

Centralized exam results and PISA study results suggest that improvements
are necessary in the teaching and learning process in Latvian schools.
Pedagogical literature offers different approaches and methods to improve the
efficiency of lessons. One of them is flipped learning. The aim of the article
“Flipped Learning as a Way to Achieve Various Learning Objectives in Physics
and Mathematics Lessons” is to evaluate advantages of this approach for
improving learning process in secondary schools. Efficiency of the lesson starts
with clearly set goals of the lesson. It is important to understand what kind
of learning objectives can be achieved by flipped learning. To investigate this
topic an action research was carried out. Participants of the study were two
classes of 10th and 11th grade students (58 students) and 2 teachers. Flipped
learning was used for the period of four months. During the study lesson plans
in physics and mathematics were developed and piloted. The following research
methods were used for data collection and analyses: lesson observation and
analyses, students’ questionnaires, analyses of teachers’ reflections. A summary
of the research results allows to conclude that flipped learning can be used for
1) prior knowledge actualization; 2) implementation of the integrated lesson;
3) development of research skills; 4) encouraging students’ motivation. The
article offers recommendations for implementation of the flipped learning
approach.
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ANOTACIJA

Pétljuma aktualitate saistita ar to, ka trakst vienotas izpratnes un stratégiskas pieejas, ka ri-
sinat jautajumus, kas saistiti ar vardarbibu pret bérnu. Raksta mérkis ir analizét skolas iespé-
jas risinat un novérst problémas, kas saistitas ar vardarbibu pret bérnu. Pétljuma pamatme-
tode ir anket&Sana. Datu statistiskaja apstradé izmantota apraksto$a un secinosa statistika.
Atbildot uz pétnieciskajiem jautajumiem par skolas iespéjam vardarbibas problému risina-
Sana un skolotaja kompetences nozimi, ka arT skolotaju attieksmi un ricibu prognozéjoSiem
faktoriem, secinats, ka nozimigs ir katras skolas ieguldijums pretvardarbibas stratégijas Tste-
nosana, bet tieSi skolotaju kompetence vistieSakaja veida vai nu pozitivi, vai negativi ietekmé
problému risindSanu. Galvenie prognozéjoSie faktori skolotaju ricibai ir sociali emocionala
kompetence, stresa parvaréSanas metodes un panémieni un pasefektivitate.

Atslégvardi: bérnu tiesibu aizsardziba, vardarbiba pret bérnu, skolotaju kompetence,
prevencija, bérniem draudziga skola

Keywords: childhood abuse, protection of children’s rights, safe organization for children,
teachers’ competence, prevention

Ikvienam bérnam ir tiesibas uz pilnvértigu un veseligu dzivi. Misu —
pieauguso — uzdevums ir nodrosinat vidi, kas veicina uzticéSanos, drau-
dzibu, drosibu un laimi. Tomér aizvien miljoniem bérnu pasaulé ik gadu
cie§ no vardarbibas. Bérni, kas piedzivojusi vardarbibu, visbiezak kliist par
neprasmigiem un pat vardarbigiem vecakiem, tapéc vardarbibas problému
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mazinaSana ir loti nozimigs ikvienas valsts labklajibas attistibas aspekts.
Ka uzsver daudzas starptautiskas organizacijas bérnu tiesibu aizsardzibas
joma, neviena vardarbibas forma pret bérnu nav attaisnojama un ikvienu var-
darbibas formu var noverst (UNICEF).

Pasaules Veselibas organizacijas (WHO) 2014. gada parskats par vardar-
bibu liecina, ka vardarbiba pret bérniem tiek istenota visas tas formas un to
ietekmé dazadi faktori. Dala vardarbibas gadijumu nemaz netiek atklati, jo
bérniem ir bail par to runat, vecaki noklusé vai pasi ir vardarbibas veicégji,
citi sabiedribas locekli nereti nerikojas atbildigi un bérna interesés. Sabied-
ribas pienemosa vai vienaldziga attieksme pret vardarbibu ari ir nozimigs
faktors, kas veicina problémas dzilaku iesaknoSanos ikviena sabiedriba.
Vardarbiba ir viena no problémam, kas gan psihologiski, gan fiziski ietek-
meé sabiedribas veselibu, un ta ir aktualitate gan Latvijas, gan Eiropas, gan
visas pasaules méroga. Ka noradits Tiesibsarga pétijuma par vardarbibas
pret bérniem izplatibu Latvija (Tiesibsargs 2015), Latvijas iedzivotaju ap-
taujas uzrada vardarbibas gadijumu skaita palielindsanas tendenci. Tas lie-
cina ne tikai par vardarbibas gadijumu lielaku skaitu, bet ari par attieksmes
mainu. Gandriz puse (47%) bérnu atzist, ka ir izjutusi vardarbibu pret sevi.
62% vecaku atzist, ka viniem ir bijusas situacijas, kuras vinu bérns ir cietis
no vardarbibas skola. 68% skolotaju praksé ir bijusi gadijumi, kad bérni
cie$ no vardarbibas gimené. 18% skolotaju ir saskarusies ar vardarbibas
gadijumiem, kuros bérni cits citam dara pari seksuali. Latvija ierindojas
pirmaja vieta pasaulé péc vienaudZu savstarpéjas vardarbibas realizéSanas.
OECD PISA 2015 (PISA 2015) rezultati rada, ka Latvija ir visaugstakais pa-
rinodarijumu indekss, kas raksturo attiecibas skola. Piederibas izjiitas sko-
lai indekss Latvijas skoléniem ir zemaks par OECD vid&jo. Parinodarijumu
indekss ciesi korelé ar nakamo izglitibas vidé aktualo jautdjumu — prieks-
laicigu macibu partrauksana — un veicina to. Rezultati rada, ka skoléni ar
augstu parinodarijuma indeksu nevélas turpinat macibas un kavé skolu.
Izglitibas un zinatnes ministrijas pétijuma (Maslo 2015) analizéta prieks-
laicigas macibu pamesSanas problematika, kur noradits, ka Latvijas skolas
ir viens no augstakajiem neattaisnoto kavéjumu raditajiem, salidzinot ar
citam valstim, un ari augsts priekslaicigas macibu pamesanas raditajs.

Pasaules pieredze apliecina, ka, risinot problémas, kas saistitas ar var-
darbibu pret bérnu, nepieciesama cieSa sadarbiba starp vairakiem lidzat-
bildigiem partneriem. Visu valsts sektoru — veselibas, juridiska, sociala, iz-
glitibas, nodarbinatibas, ekonomikas — interesés ir novérst vardarbibu pret
bérniem. Ir loti bitiski, lai ikviens apzinatos un saprastu savu atbildibu
bérnu tiesibu aizsardziba un laimigas dzives nodrosinasana.

Efektivai tiesibu aizsardzibas mehanismu izmantoSanai pirmam kartam
nepiecieSama vienota izpratne par problémam. Bérnu tiesibu aizsardzi-
bas specialisti visa pasaulé atzist, ka bérnu veseligas attistibas pamata ir
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sadarbibas un dalitas atbildibas princips. Vairums bérnu tiek pasargati i-
menés, tomeér, ja vecaki negrib vai nesp€j aizsargat bérnu, vina aizsardziba
klaist par plasakas sabiedribas atbildibu. Skola kliist par aizvien nozimiga-
ku bérnu labklajibas un garigas veselibas veicinataju. Daudzu valstu bérnu
labklajibas politika un bérnu tiesibu aizsardzibas vienota izpratne tiek bal-
stita izstradatos pamatprincipos, kas nosaka to, ka gan gimenei, gan ikvie-
nai bérna intereses parstavosai institiicijai, pieméram, izglitibas iestadei, ir
japasarga bérni no jebkada kait&juma, vardarbibas, jaaizsarga vinu tiesibas
un janodroSina veseliga attistiba. Pieradits, ka tieSi veiksmiga sadarbiba,
kas balstita uzticiba, savstarpgja ciena un kopiga lémuma pienemsana, ir
visefektivakais bérnu tiesibu aizsardzibas veids.

Skola ir viena no svarigakajam socialajam sistémam, kura pastav no-
teikumi, normas un lomas, kas palidz veidot un virzit ikviena cilvéka
attistibu (Manning 2014: 39). Tade] sakartota, veseliga, bérnam drosa
un draudziga skolas vide ir loti nozimigs faktors bérnu veseliga attistiba.
Laba skolas pretvardarbibas programma sekmé vardarbibas mazinasanos
(Smith 2014: 156). Starptautiski pétijumi apstiprina (Elliott 2014) sais-
tibu starp macibu sasniegumiem, skolas un gimenes attiecibam. Skolas,
kuras tiek pievérsta liela vériba sadarbibai ar gimeném, veidojas harmo-
niskaka vide, ir labaki macibu rezultati un vérojama pozitiva ietekme uz
bérna veseligu attistibu. Efektivs, atsaucigs un atbildigs skolotaju kolek-
tivs biitiski ietekmé bérnu dzives kvalitati un spéj labak pasargat no ie-
spejamas vardarbibas (Elliott 2014: 194), novérst draudus vina veselibai
un attistibai, sekmeét to, ka bérni aug drosa vidé un ir pienacigi apriipéti,
ka ari dot iespéju katram bérnam sasniegt labako iesp&jamo rezultatu
(NSPCC 2016). Ikvienai skolai ir iespéja macit bérniem izdarit pareizu
izveli, veidot pozitivas un veseligas attiecibas un prast sevi pasargat ne-
drosas situacijas. Bérns, kur§ skola sanémis atbalstos$u, draudzigu attiek-
smi, daudz sekmigak spés pienemt pardomatus, gudrus lemumus (NSPCC
2013).

Viens no svarigakajiem aspektiem bérnu tiesibu aizsardziba, ko var iste-
not ikviena skola, ir labvéligas skolas vides veidoSana. Ta pozitivi ietekmé
bérnu attistibu un savstarpéjo attiecibu veidoSanu. Draudzigas skolas vides
nozimigums ipaSi akcentéts pétijumos par vienaudZu savstarpéjo vardar-
bibu, noradot, ka vardarbiga uzvediba ir cieSi saistita ar skolas klimatu.
Konstantina Kapari un Dimitrijs Stavrous (Kapari, Stavrou 2010) atzist, ka
skolas, kuras valda negativa attieksme pret savstarp&jo vardarbibu, skolé-
ni jitas vairak piederigi skolai un uzskata skolas vidi par drosaku neka
skolas, kuras attieksme pret skolénu savstarp&jo vardarbibu ir neitrala vai
vienaldziga. Vardarbiba biezak novérojama skolas, kuras skoléni saskaras
ar skolotaju negodigu, neelastigu attieksmi. Autoritari, vienaldzigi skolot3ji
neveicina skolénu iniciativas izpausmes skolas vid€, tapéc bérni iemacas
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nereagét uz novéroto vardarbibu. Skolas, kuras pastav skaidri definéti uz-
vedibas noteikumi, noteiktas robezas starp drikst un nedrikst un tiek sniegts
atbalsts, ja kddam nodarits pari, raksturiga konsekventa iejaukSanas no-
teikumu parkapsanas gadijumos, tiek prasita atbildiba par nepienemamu
ricibu, retak tiek novérota vienaudZu savstarpéja vardarbiba. Ta retak tiek
noveérota ari skolas, kuras ir laba sadarbiba starp skolas personalu un sko-
lenu vecakiem, skoléni jitas piederigi skolai. Jo vairak skoléns nejiit piede-
ribu skolai, jo lielaka iespé&jamiba, ka var biit vardarbibas izpausmes. Tas
sekmé ari nekartiga, nesakopta skolas vide.

Analiz&jot konstatéto problému, tika izvirziti pétijuma jautajumi:

1. Ka misdienu skola var iesaistities pret bérnu vérstas vardarbibas
problému risinasana?

2. Ka skolotaja kompetence ir saistita ar vardarbibas situaciju
risinaSanu?

3. Kadi faktori lauj prognozét skolotdja ricibu situacija, kad iesp&jama
vardarbiba pret bérnu?

Lai apzinatu vardarbibas pret bérnu mazinasanas aspektus, tika izvir-
zits pétijuma merkis: analizét skolas iespéjas vardarbibas pret bernu problemu
noversand.

Lai sasniegtu pétijuma meérki, tika analizéta zinatniska literatiira, pé-
tijumi, kuru analize lauj apzinat vardarbibas pret bérnu aspektus, ka ari,
izmatojot strukturétu aptauju, iegfiti dati un apstradati ar atbilstosam kvan-
titativo datu apstrades metodém (IBM SPSS Statistic 22). Pétijuma tika iz-
mantota strukturéta aptauja, kura ietilpa iezimju emocionala intelekta aptau-
jas 1sa versija (TEIQue-SF), stresa parvarésanas aptauja (COPE) un autores
izveidota aptauja par pieredzi vardarbibas situdcijds un paSefektivitati.

1) Lai izzinatu skolot3ju sociali emocionalo kompetenci, pétijuma tika

izmantota lezimju emocionala intelekta aptaujas 1sa versija (TEIQue-
SF, Trait Emotional Intelligence Questionnaire — Short Form; Petrides,
Furnham 2001), ko adaptéjusi Dace Kalteniece (Kalteniece 2012).
Aptauja emocionala intelekta mérisanai paredzéti 30 apgalvojumi,
kurus var noveértét Likerta 7 punktu skala (no ,,pilniba nepiekritu”
lidz ,,pilniba piekritu”).

2) Lai pétitu, kada veida skolotaji parvar stresu sarezgitas situacijas,
tika izmantota stresa parvaresanas aptauja (The Coping Orientation of
Problem Experience /COPE/ Inventory; Carver, Scheier, Weintraub
1989), ko Latvija adaptéjusi Inna Petrova (Petrova 2009). Aptauju
veido 60 apgalvojumi, kuri janovérté Likerta 4 punktu skala (no
»es gandriz nekad ta nedaru” lidz ,es gandriz vienmér ta daru”).

3) Lai vardarbibas pret bérnu probléemu konteksta pétitu skolotaju
attieksmi, izpratni un zinasanas, ka ari pasefektivitates izjiitu, tika
izveidota tresa aptaujas sadala.
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Pétijuma piedalijas 158 respondenti, no kuriem 94% bija sievietes,
6% — virieSi. 77% izlases veidoja skolotaji, 10% — skolas atbalsta personals,
1% - skolas direktori, 8% — direktoru vietnieki un 4% respondentu noradija
atbildi ,,cits amats skola”. P&tijuma dalibnieki tika izraudziti péc nejausibas
principa, nemot veéra skolas administracijas un pasu pedagogu vélmi un
atsaucibu piedalities pétijuma.

Ka zinams, gan skolas ka socialas sistémas, gan skolotaja izpratne, at-
tieksme un riciba situacijas, kad bijusi vardarbiba pret bérnu, var biit gan
pozitiva un atbalstoSa, gan negativa un pat problému veicinosa. Skolotajam
ir iesp€jas verot un analizét, kadas ir skoléna un skolas vides attiecibas, un,
izmantojot savus resursus un kompetenci, noveérst riskus un veicinat bérna
pilnvertigu attistibu. Problémas izpratnei ir izSkirosa loma (Mattioni 2013),
lai pilnveidotu prasmi to atrisinat.

Vardarbibas pret bérnu problémas aktualitati apstiprina ari $1 pétijuma
rezultati. Respondenti apliecina savas bazas un pauZz parliecinosu vairaku-
ma viedokli, ka visas vardarbibas pret bérnu formas (pameSana novarta,
emocionala, fiziska, seksuala vardarbiba, vardarbiba interneta, vienaudzu
savstarpéja vardarbiba) ir nopietna probléma Latvija. 89% respondentu
sava darba pieredzé ir saskaruSies ar kadu no minétajam vardarbibas for-
mam, un 79% respondentu uzskata, ka skolai ir jaiesaistas vardarbibas pret
bérnu problému risinasana. Absoliits vairakums (88%) respondentu atzist,
ka skola liela vai pat loti liela méra var palidzét mazinat vardarbibas prob-
lémas. Tas apliecina, ka skolas iespéju apzinasana un lidzatbildiba problé-
mas risinasana ir loti svarigs aspekts bérnu tiesibu aizsardziba, jo vardar-
biba pret bérnu ir visas sabiedribas probléma un skolas kliist par aizvien
nozimigakam bérnu labklajibas un garigas veselibas veicinatajam.

Meklgjot atbildi uz pirmo pétijuma jautajumu ,Ka misdienu skola var
iesaistities vardarbibas pret bérnu problému risinasana?”, tika noskaidrots,
ka citu valstu zinatnieku pétijumi un pieredze liecina, ka, lai nodrosinatu
bérnu tiesibu efektivu aizsardzibu, pirmam kartam nepiecieSama vienota
problémas izpratne un skaidra pamatnostdja procediiru istenosana. Sada
pieeja un vienotu, bérniem draudzigas organizacijas standartu izstrade un
ievieSana ikviena struktiirvieniba veicinatu vienadu izpratni par drosibas
apdraudéjumiem un palidzétu veidot bérniem draudzigu vidi. Ir pieradi-
jumi, ka laba katras skolas pretvardarbibas politika sekmé vardarbibas
mazinasanos (Smith 2014: 156). Pamatojoties uz starptautiskiem pétiju-
miem un citu valstu ilgstoSu pieredzi, var secinat, ka vardarbibas problé-
mu risindSana nozimiga ir ikvienas skolas iniciativa pozitivas skolas vides
veidosana, savstarpgjo attiecibu izkopSana uzsverot ikvienu sadarbibas
formu: skolotajs—skolotajs, skolotajs—bérns, bérns-bérns, skolotajs—vecaks,
skola—sabiedriba, skola—sadarbibas organizacijas, ka ari sociali emocionalo
un preventivo programmu istenosana. Pétijumi pasaulé (Boxer et al. 2008)
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pierada preventiva darba nozimigumu jau agra bérniba, tadél preventivo
programmu ievieSana izglitibas sistéema tiek novértéta ka biitisks ieguldi-
jums ne tikai miisdienu bérnos, bet ari nakotnes vecakos. Skolas istenoja-
mo preventivo programmu saturs var tikt vérsts gan uz sociali emocionalas
kompetences izkopSanu, gan uz personiskas drosibas jautajumu apgiiSanu,
gan uz sagatavoSanu vecaku lomai, ka ari sadarbibas veicinasanu ar gime-
ni un vecaku izglitoSanu. Ikvienai skolai ir iesp€jas bérniem macit stresa
parvaréSanas un problému risinasanas prasmes, krizes parvaréSanas pras-
mes — ko darit, ka rikoties krizes vai piedzivotas vardarbibas situacija, at-
tistit lemumu pienems$anas prasmi, akcent&jot prasmi gudri izvertét izvéles
iespéjas, sekmét socializé€Sanas prasmes veidoSanos, iedroSinot, macot pa-
cietibu, empatiju, emociju parvaldiSanu, ka ari veicinat pozitiva pasveértéju-
ma izkopSanas prasmi. Si darba nozimigumu uzsver daudzi autori (Durlak
et al. 2011, Lee 2004, Salmivalli, Isaacs 2005, ka noradits Glaudane 2013;
Jones, Bouffard 2012), apliecinot, ka minéto prasmju izkopsana uzlabo gan
bérnu macibu sasniegumus, gan attiecibu kvalitati ar vienaudziem un pie-
auguSajiem, ka ari ievérojami mazina uzvedibas problémas, risku nokliit un
iesaistities bistamas situacijas un attiecibas, kliistot par upuri vai varmaku.

Atbildot uz otro pétijuma jautdjumu ,Ka skolotaja kompetence ir sais-
tita ar vardarbibas situaciju risinaSanu?”, teorétiskajos darbos giits aplie-
cindjums tam, ka tieSi skolotdja izpratne un attieksme biitiski ietekmé to,
cik efektivi funkcioné viens vai otrs vardarbibas pret bérnu novérSanas
panémiens vai programma, kas izvéléta skola (Lee 2004). Loreto Mationi
(Mattioni 2013) atzist, ka skolotaju kompetence vistiesakaja veida vai nu
pozitivi, vai negativi ietekmé problému risinaSanu. Tadél, lai veicinatu var-
darbibas pret bérnu problému mazinasanos, ir jabiit pamatzina$sanam un
izpratnei par vardarbibu, tas rasanos, c€loniem, pazimém un sekam, ka ari
par to, ka radit vidi, kas bérnus pasarga. Vardarbiba pret bérnu nav no ap-
kartgjas vides izoléts notikums. Jo skaidraka un parliecinos$aka attieksme,
jo prognozé&jamaka un parliecinataka ir cilvéka uzvediba (Schwarz, Bohner
2001). Bez zinaSanam ir griti izdarit izvéli, tapec skolotaju izglitosana dau-
dzu valstu izglitibas sistéma (Orpinas, Horne 2004, Jennings, Greenberg
2009) ir atzita par loti nozimigu vardarbibas pret bérnu problému risinasa-
na un pretvardarbibas politikas isteno$ana. Lai skolotajs justos parliecinats
par savu ieguldijumu un iesp€jamo pozitivo problémas risindjumu, vinam
ir jabtit zindSanam par probléemu un efektiviem tas risinasanas veidiem.
Pétijumi pierada, ka izglitoSana uzlabo skolotaju pasefektivitates izjtitu, un
vini daudz kompetentak spgj risinat ar vardarbibu saistitas problémsituaci-
jas un ir parliecinati par savu lidzatbildibu (Geissler 2015: 3).

Atbildot uz treSo jautdjumu ,,Kadi faktori lauj prognozét skolotaja ricibu
situacija, kad iesp&jama vardarbiba pret bérnu?”, pétijuma tika noskaidrots,
ka ir vairaki faktori, kas veido sakaribas un lauj prognozét skolotaja ricibu
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situacija, kad iesp€jama vai notikusi vardarbiba pret bérnu. Galvenie sko-
lotaju ricibu prognozéjosie faktori ir personibas emocionalais intelekts jeb
sociali emocionala kompetence, stresa parvaréSanas panémieni un pasefek-
tivitate. Si pétijuma rezultati pierada — jo augstaki ir emocionala intelekta
raditaji, jo biezak stresa situacijas tiek izvéléti uz problémam orientéti stre-
sa parvaréSanas panémieni. Sada tendence apliecina emocionala intelekta
jeb skolotaju sociali emocionalas kompetences nozimigumu, kad sagaidama
atbildiga riciba un problémsituaciju risinasana. legiitie rezultati saskan ar
citiem ieprieks veiktiem pétijumiem un apliecina, ka emocionali kompeten-
ti skolotdji pienem atbildigakus un labak pardomatus lémumus, jo vini spgj
efektivi risinat problémsituacijas, adekvati parvar stresu, ir vérsti uz sadar-
bibu un spéj uznemties atbildibu par saviem lémumiem. Pétijuma rezultati
lauj spriest ari par to, ka zemaki emocionala intelekta raditdji veicina iz-
vairiSanas modela izvéli problémsituaciju risina$ana. Jo zemaka ir individa
paskontrole, jo izteiktak izpauzas izvairiSanas. Emocionali nekompetenti
skolotaji var kliit neiecietigi, neiejiitigi un bérniem nepieejami, tadéjadi pat
palielinot vardarbibas iesp&jamo risku. Ka norada ari citi pétnieki (Yoon,
Barton 2008), skolotdji, kuri paSi izmanto izvairiSanas modeli, zinama
meéra izturas toleranti pret mobinga situacijam. Tatad iezimju emocionalais
intelekts jeb sociali emocionala kompetence ir loti nozimiga, lai skolotajs
spétu pamanit un atpazit problémsituacijas un griitibas, kuras ir nonacis
bérns, spétu adekvati interpretét bérna emocijas un uzvedibu, atbildigi pie-
nemt lémumu un vislabakaja veida rikoties bérna interesés. Iesp&jams, Sis
ir viens no svarigakajiem iemesliem, kadéel skolotdju izglitoSana, taja skai-
ta skolotaju sociali emocionalas kompetences pilnveidosana, tiek uzskatita
par biitisku vardarbibas pret bérnu problému risinasana.

$i pétijuma rezultati pierada ari sakaribu — cilvékiem ar augstiem emo-
cionala intelekta raditajiem ari paSefektivitate ir augsta. Tatad, jo sociali
emocionali kompetentaks ir skolotdjs, jo parliecinataks vin$ jitas par sa-
vam spéjam rikoties dazadas situacijas, sastopoties ar griitibam un izaicina-
jumiem. Tas lauj secinat, ka sociali emocionali kompetentaki skolotaji biis
neatlaidigaki, motivétaki, parliecinataki par savam spéjam, sastopoties ar
griitibam, kas skar vardarbibas situacijas. Rezultati lauj spriest ari par to,
ka sociali emocionali kompetentaki skolotaji biis parliecinataki par savu ie-
tekmi un atbildibu gan par skolénu macibu sasniegumiem, gan personibas
attistibu kopuma. Sadi secindjumi saskan ar teorija izteiktajam atzinam,
ka paSefektivitates izjiita nosaka mérkus un to, cik daudz resursu skolotajs
biis gatavs ieguldit mérku sasniegSanai. Ka atzist Kristi Redferinga (Redfe-
ring 2014), skolotadji, kuri ir parliecinati par sp&ju risinat konfliktsituacijas,
daudz biezak izvirza sarezgitus mérkus, ir prasigi pret sevi un iegulda vai-
rak resursu to sasniegSana, piedzivo mazak emocionalas spriedzes procesa
laika neka skolotaji, kuri ir neparliecinati par savam spéjam.
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Pétijuma apstiprinas ari sakariba starp pasefektivitati un skolotaju lidz-
atbildibu. Tas, ka skolot3js izjiit nepieciesamibu iesaistities vardarbibas si-
tuaciju risinasana, ir loti nozimigs faktors problémas risinaSana kopuma.
Skolotaju pasefektivitates izjiita ietekmeé izvéli, ko vini izdara, un ricibu, ko
isteno. Rezultati liecina — jo augstaki paSefektivitates radit3ji, jo izteiktaki
skolotaju lidzatbildibas raditaji, proti, skolotaji ar augstakiem paSefektivi-
tates raditdjiem labak saredz savu lomu un atbildibu ar vardarbibu pret
bérnu saistito problému risinasana.

Tapat pétijuma rezultati apliecina ari to, ka skolotajiem ar augstakiem
emocionala intelekta raditajiem ir labaka izpratne par vardarbibas problé-
mam. Si sakariba apstiprina teorétiskas atzinas par emocionala intelekta
nozimigumu sevis un citu izzinasana, sp&ja biit empatiskam un apzinaties
sava emocionala stavokla ietekmi uz citiem. Tas lauj secinat — jo empatis-
kaks ir skolotajs un veido empatiskakas attiecibas ar bérniem skola, jo vin$
vairak iepazist un pamana bérna dzives dazados aspektus un pieredzi, spégj
sniegt atbalstu un pasargat bérnu no vardarbibas riskiem.

Pétijuma apstiprinas sakariba — jo augstaki pasefektivitates raditaji, jo
spécigaka parlieciba, ka skolotajiem jabiit pieejamakiem. Tas pierada, ka
skolot3ji ar augstu parliecibu par savam spéjam ir gatavaki jauniem iz-
aicindjumiem, problémsituaciju risinaSanai. Vini spgj biit empatiskaki un
apzinas savu ka bérna uzticibas personas un atbildigai pieaugusa lomu. Ja
parlieciba par savam spéjam ir zema, skolotaji daudz biezak izvélas izvai-
riSanas modeli un nevélas biit pieejami un iejitigi attiecibas ar bérniem.
Pasefektivitates nozimigumu skolotdju kompetences pilnveidé atspogulo
pétijuma apstiprinata sakariba — skolotdji ar augstu pasefektivitati augstu
noverté skolotaju un skolas personala izglitoSanas nozimigumu, ka ari sko-
las un vecaku sadarbibas veicinaSanas nozimigumu. Tas lauj secinat, ka
skolot3ji ar parliecibu par savam spg&jam un augstu lidzatbildibas izjitu ir
vairak motivéti macities vél, nemitigi pilnveidoties, un veidot sadarbibu,
lai risinatu problémas, kas saistitas ar vardarbibu pret bérnu. Sociali un
emocionali kompetentiem un atbildigiem skolotajiem ir svarigas zinasanas
un stabilas sadarbibas un atbalsta formas, lai biitu parliecinati par savu
lidzatbildibu vardarbibas pret bérnu problému risinasana. To apliecina ari
pétijuma pieraditas sakaribas starp stresa parvaréSanas modeli, kas orien-
téts uz problémam un vardarbibas novérSanas dazadajiem panémieniem.
Rezultati parada, ka skolotaji, kas stresa situacijas fokusgjas uz problému,
ka efektivus vardarbibas novérSanas lidzeklus veérté skolotdju macibas,
skolotaju sociali emocionalas kompetences pilnveidi, vienotu standartu ie-
vieSanu, pozitiva skolas klimata veidosanu, skolas un vecaku sadarbibas
veicinasanu, vecaku izglitoSanu, bérnu izglitoSanu drosibas jautajumos,
bérnu sociali emocionalo prasmju attistiSanu. Tatad skolotaji, kas virziti uz
problému risinasanu, meklé, sp&j saskatit un novértét dazadas iespgjas, ka
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griitibas parvarét. Vini veido adekvatu izpratni un atbildigu attieksmi pret
iesaisti vardarbibas situaciju risinasana un savu ieguldijumu preventivaja
darba.

Sabiedriba nozimiga klist publiska diskusija par kompetentu skolotaju,
vecaku un ikvienu pieauguso, lai veidotu zinoSu, atbildigu attieksmi ikvie-
na bérnu tiesibu parstavibas un aizsardzibas aspekta, taja skaita vardarbi-
bas pret bérnu problému mazinasana. Lai to istenotu, nepiecieSams dialogs,
pieredzes analize, vienota izpratne un stratégiska pieeja, kritiska domasa-
na un nemitiga zinasanu un prasmju attistiSana bérnu tiesibu aizsardzibas
joma. Tiesi tadel, ka vidé, kura aug miisdienu bérns, nepiecieSamas laikme-
tam atbilstoSas zinasanas, domasana un attieksme, sadarbiba starp izgliti-
bas iestadi un gimeni ir izSkiro$i nozimiga cela uz bérnu veseligu attistibu
un labklajibu. Ne velti daudzu valstu bérnu labklajibas politika uzsverts
sadarbibas nozimigums, kas balstits uzticiba, savstarpéja ciena un kopiga
lemuma pienems$ana, ka visefektivakais bérnu tiesibu aizsardzibas veids.
Izaicindjumi, ar kuriem sastopamies miisdienu sabiedriba, taja skaita sko-
1a, aktualizé parmainu nepiecieSamibu pedagogijas zinatnes konceptualajas
nostadnés miisdienu socialo fenomenu izskaidroSanas joma.

Secinajumi

Parskati un pétijumi par vardarbibu liecina, ka vardarbiba pret bérniem
tiek istenota visas tas formas un uzskatama par aktualitati ikviena sabied-
riba. Dazados pétijumos pasaulé arvien parliecinosak izskan apliecinajums
tam, ka vardarbibu var novérst. Pasaules veselibas organizacija un daudzas
citas bérnu tiesibas parstavosas organizacijas ir defin€jusas vairakus efek-
tivus vardarbibas problému novérSanas panémienus, ko rekomendé istenot
ikvienas valsts labklajibas politika.

Ta ka izglitibas sektors ir nozimigs ikviena sabiedriba, arl miisdienu
skola Kkliist par loti svarigu iespéjamas sadarbibas platformu bérnu tiesibu
aizsardziba un vardarbibas pret bérnu problému risinasana. P&tijuma iegi-
tie secindjumi raksturo problému un ir praktiski noderigi pretvardarbibas
politikas planosana, valsts méroga stratégijas izstradasana un sadarbibas
veicinasana. Sis parskata pétijums atspogulo vienotas izpratnes un stra-
tégiskas pieejas triikumu vardarbibas pret bérnu problému risinasana un
bérnu tiesibu aizsardziba kopuma, ka ari apliecina skolotaja kompetences
nozimigumu problémas risinasana. Svarigs ir katras skolas ieguldijums sko-
las nostajas un pretvardarbibas attieksmes veidoSana, pozitivas skolas vides
attistiSana, veicinot veseligas, draudzigas savstarpé&jas attiecibas, istenojot
preventivas un sociali emocionalas programmas, izglitojot gan bérnus,
gan vecakus vardarbibas jautajumos, veidojot sadarbibu ar partnerorga-
nizacijam bérnu tiesibu aizsardzibas jautajumu risinasana, ka ari veicinot
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sadarbibu ar vecakiem un vairojot vinu lidzatbildibu. Tomér, lai to isteno-
tu, primari svarigas ir ikviena pieaugusa zinasanas un izpratne par vardar-
bibas pret bérnu problémam. Tas nav izolétas no apkartéjas vides norisém.
Veidojot bérniem draudzigu vidi, pieauguso attieksme un no tas izrietosa
uzvediba ir nozimigs faktors vardarbibas pret bérnu mazinasana. Si péti-
juma rezultati apliecina emocionala intelekta jeb skolotdju sociali emocio-
nalas kompetences nozimi atbildiga riciba un problémsituaciju risinasana.

Rekomendacijas izglitibas iestadém:

« Aktivi lidzdarboties vienotas izpratnes un bérnu tiesibu aizsardzibas
standartu izstradasana un ievieSana ikviena izglitibas iestadg, veido-
jot bérniem drosas organizacijas telpu un apliecinot savu atbildigo
nostaju bérnu labklajibas veicinasana.

+ Veidot pozitivu skolas iek$€jo kulttiru un vidi, izstradajot skaidrus
uzvedibas noteikumus skola, noradot pamatvértibas un atbildibu,
ipasu uzmanibu veltot savstarp&jas komunikacijas kultiirai un infor-
macijas apritei un pieejamibai, ka ari sadarbibai ar gimeném, bérnu
tiesibu aizsardzibas organizacijam un sabiedribu kopuma.

+ Attistit pedagogu profesionalitati un pilnveidot kompetenci bérnu
tiesibu aizsardziba, ipasu uzmanibu veltot pedagogu sociali emocio-
nalajai kompetencei.

« Nodrosinat iespgju vecakiem izglitoties jautajumos, kas saistiti ar
bérnu nevardarbigu audzinasanu un pasargasanu no vardarbibas
draudiem.

+ Ieviest un regulari istenot preventivo darbu, programmas vardarbi-
bas profilaksei skola.

« Regulari veikt iestades parraudzibu un izvélétas stratégijas izvertesa-
nu un uzlabojumu ievieSanu.

SUMMARY

This paper underlines the lack of a unified understanding and strategic
approach to dealing with violence and childhood abuse, while showing that
scientific literature and studies recognize the importance of schools’ and
teachers’ competences in promoting child well-being.

The theoretical part of the research addresses the phenomenon of violence
and abuse putting forward the conclusions outlining the essence of childrens’
rights protection in an educational setting, the importance of preventive work,
and the impact of teachers’ competence on solving abuse and violence problems.

Questionnaires were used as the the data collection method. Data statistical
processing used descriptive and conclusive statistics.

In response to the research questions about opportunities for schools to solve
childhood abuse, and the importance of teachers’ competences, the conclusion
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was drawn that each school’s investment in implementing anti-abuse / child

protection policy is important, but, specifically, teachers’ understanding and
attitudes directly affected, either positively or negatively, the solution to these

problems. The main predictive indicator in teachers’ actions was features of
emotional intelligence or socio-emotional competence, stress coping strategies

and self-efficacy.
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ANOTACIJA

Raksta tiek analizéta skolénu, vinu vecaku un skolotaju labizjata pagarinatas dienas grupas
organizacijas procesa. Pagarinatas dienas grupas darbs tiek Tstenots vairakas izglitibas ies-
tadés sakumskolas klasés péc obligato macibu stundu beigam ar mérki iesaistit skolénus
macibu procesa un nodrosinat viniem iespéju brivi pavadit savu laiku.

Pétljuma laika tika analizéti piecu visparéjas izglitibas iestazu publiskotie pagarinatas die-
nas grupas darba kartibas noteikumi un skolotaju pienakumi, intervéti divu izglitibas iestazu
pagarinatas dienas grupas skolotaji un skoléni, lai izzinatu vinu labizjatu un noskaidrotu vie-
dokli par pagarinatas dienas grupas organizaciju un taja nepiecieSamajam parmainam. Lai
noskaidrotu pagarinatas dienas grupas darba iesaistito skolénu vecaku labizjatu un viedokli
par nepiecieSamajam parmainam tas darba, tika veikta anket&sana.

Raksta apkopoti ieteikumi, kadas parmainas javeic pagarinatas dienas grupas darba organi-
z&3ana, lai atvieglotu skolénu un skolotaju ikdienu un veicinatu visu iesaistito pusu labizjatu.
Atslegvardi: labizjata, pagarinatas dienas grupas organizacija, labizjatas izvértéjums

Key words: well-being, extended day group organization, measuring well-being

Ievads

Pagarinatas dienas grupa tiek organizéta péc obligato macibu stundu
beigam, nodrosinot skoléniem drosu vidi, iesaistot tos vairakas nodarbeés,
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kuras tiek pilnveidotas vinu zinaSanas un attistitas socialas prasmes (Dur-
lak, Weissberg 2007, Holden et al. 2015). Pagarinatas dienas grupa tiek
saukta par neformalas maciSanas veidu, jo skoléni piedalas dazadas intere-
Su izglitibas nodarbibas, kas veicina vinu panakumus akadémiskaja, sociali
emocionalaja, veselibas un labizjiitas joma (Holden et al. 2015). Savukart
Visparéjas izglitibas likuma 1(2). panta devitaja apakSpunkta pagarinatas
dienas grupa definéta ka ,izglitibas iestades nodroSinata iesp€ja izglitoja-
majiem sanemt pedagogisku palidzibu un organizéti pavadit brivo laiku ar-
pus obligatajam macibu stundam” (Saeima 1999). Ta pasa likuma 60. pan-
ta sestaja apakSpunkta skaidrots, ka pagarinatas dienas grupa ir obligati
jaisteno izglitibas iestadem, kuras ir socialas vai pedagogiskas korekcijas
klases, proti, pagarinatas dienas grupai nav jabiit obligatai izglitibas iesta-
des programmai (Saeima 1999). Turklat katra izglitibas iestade ir tiesiga
organizét pagarinatas dienas grupu péc saviem ieksgji izstradatajiem karti-
bas noteikumiem, jo saskana ar Visparéjas izglitibas likuma 10 (3). panta
pirmo apakspunktu izglitibas iestadei ir tiesibas neatkarigi un patstavigi
istenot ,citas izglitibas programmas”, uz kuram var attiecinat pagarinatas
dienas grupu (Saeima 1999).

Izanaliz€jot piecu visparéjas izglitibas iestazu publiskotos pagarinatas
dienas grupas darba kartibas noteikumus, redzams, ka tajos definétais uz-
devumus ir aizgiits no Visparéja izglitibas likuma 1(2). panta devita apaks-
punkta — pagarinatas dienas grupa ir izveidota ar mérki laut skoléniem
planoti pavadit brivo laiku péc macibu stundu beigam, sanemot nepiecie-
Samo palidzibu no skolotajiem (Balabka 2014, Dambe 2008, Jansone 2016,
Pugovka 2015, Saeima 1999; Stepanova 2014).

Visas izglitibas iestadés pagarinatas dienas grupas organizacija ir lidzi-
ga — skoléni sagatavo uzdotos majas darbus, neskaidribu gadijuma konsul-
t€jas ar skolotajiem, apmeklé dazadas intereSu nodarbibas un brivi pavada
laiku, ejot ara pastaigaties (aptuveni 40 miniites) (Balabka 2014, Dam-
be 2008, Jansone 2016, Pugovka 2015, Stepanova 2014). Tomér vairaki
skolénu vecaki nav pietiekami labi informéti par pagarinatas dienas grupas
merki, jo vini uzskata, ka bérniem ir jaatptiSas, tapéc jalauj tiem brivi pa-
vadit savu laiku. Savukart viens no galvenajiem skolotaju uzdevumiem ir
iesaistit skolénus macibu procesa. Si iemesla dé] nereti rodas nesaskanas
starp skolotajiem un skolénu vecakiem. Problémas rodas ari ar majas darbu
izpildi pagarinatas grupas laika, jo skoléni, kuri iesaistds un apmeklé vai-
rakas interesu izglitibas nodarbibas, nespéj kvalitativi vai pilniba sagatavot
uzdotos majas darbus. Tas liecina par nepiecieSamibu ieviest parmainas pa-
garinatas dienas grupas organizacija, lai veicinatu skolénu labizjitu.

Pétot atseviSkas izglitibas iestades pagarinatas dienas grupas skolotdja
darba pienakumu aprakstu, tika konstatéts, ka vinam javeic dazadi pienaku-
mi, pieméram, jakarto skolas telpas atbilstosi tas tiriSanas un dezinfekcijas
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grafikam un ta pielikumiem, jariip€jas par skolénu drosibu — neatstajot sko-
lenus vienus, pavadot vinus pa trepém aug$a un leja, skolotaja paligam
ejot pa prieksu. Tacu biezi vien pagarinatas dienas grupas skolot3ji nespéj
kvalitativi izpildit viniem uzticéto, jo vienlaicigi javeic vairaki pienakumi.
Sadi gadijumi var radit skolotajos stresa izjlitu un negativas emocijas, kas
bitiski ietekmé vinu labizjitu.

Labizjatas jédziens

Ar terminu labigjiita parasti tiek saprasta individa apmierinatiba, sp&ja
novertét savu dzivi pozitivi un izdarit secindjumus par savu dzivi kopuma
vai par atseviSkam dzives sferam (CDCP 2016, Rees et al. 2010). Tomér
profesors Dzons Filds (Field 2009) piedava detalizétaku labizjiitas skaid-
rojumu: ta ir individam raksturigs pozitivisms un parliecinatiba par savu
nakotni, piemitot spé&jai ietekmét un mainit notikumus, ka ari socialajam
prasmém, kas veicina pozitivas un savstarpéji atbalstosas attiecibas. Karena
DzZefrija un citi pétnieki (Jeffrey et al. 2012) uzsver, ka labizjiitai ir tris
aspekti:

» hédoniskais (hedonic),

- eidemoniskais (eudaimonic),

+ Vertejosais (evaluative).

Psihologe Guna Svence apgalvo, ka ir pétnieki, kuri dazados teorétis-
kajos avotos hédonisko labizjiitu dévé par subjektivo labizjiitu, bet eide-
monisko — par psihologisko labizjiitu (Svence 2009). Hédonisko labizjiitas
aspektu attiecina uz individa kognitivo un emocionalo pasvértéjumu, proti,
kada veida emocijas izraisa konkréti notikumi un ka individs vérté savu
dzives piepildijumu. Psihologs Eds Diners (Diener 2000) uzsver, ka individs
izjtat heédonisko labizjiitu gadijumos, kad iesaistas interesantas un patika-
mas nodarbés, kas veicina un lauj izjust baudu un pozitivas emocijas. Tadéel
hédoniska labizjiita tiek saukta par subjektivo labizjiitu, jo individs subjek-
tivi izdara spriedumus par savu piedzivoto baudas limeni (Svence 2009).
Eds Diners un citi autori (Diener et al. 1999) uzskata, ka hédoniskas la-
bizjitas tris galvenie aspekti ir pozitivu emociju, laba garastavokla un ap-
mierinatibas ar savu dzivi dominéSana, censoties izvairities no negativajam
emocijam, kas lauj izjust laimi, kopveselumu un harmoniju (Svence 2009).
Lidzigi tiek piedavats hédoniskas labizjiitas hierarhiskais modelis, péc kura
individs verté savu labizjiitu — pozitivas emocijas, negativas emocijas, ap-
mierinatiba ar savu dzivi un apmierinatiba ar konkrétam dzives sféram.
(Diener et al. 2003).

Eidemoniskas labizjiitas iezimes raksturigas individam, kur$ vélas dzivot
pilnvertigi, sadarbojoties ar apkartéjiem cilvékiem, lai apmierinatu savas
pamatvajadzibas (Jeffrey et al. 2012). So labizjiitas aspektu var skaidrot
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ka efektivu psihologisko funkcioné$anu, kad individs tiecas pasrealizéties
(Ryan, Deci 2001). Ir pieradits, ka pastav saistiba starp apmierinatibu ar
dzivi no eidemoniskas labizjlitas aspekta un personibas izaugsmi, kas no-
zimé, ka eidemoniska labizjiita piemit cilvekiem, kuriem ir augsts aktivita-
tes un intereses limenis, kuri vélas nepartraukti pilnveidoties un attistities.
Individs rod dzives jégu un apmierinatibu ar savu dzivi, bidams sociali
aktivs un veidojot pozitivas starppersonu attiecibas (Svence 2009).
Labizjiitas vertésanas aspekts tiek skaidrots ka veids, kad individs sub-
jektivi verté savu dzivi kopuma vai atseviskas dzives sféras (Jeffrey et al.
2012). Eds Diners (Diener 2000) apgalvo, ka pastav tris dzives limeni, ku-
rus cilveks analizé:
 visparigais — individa apmierinatiba un izdaritie secindjumi par savu
dzivi kopuma;
+ atseviSkas dzives sféras — apmierinatiba ar cilvékam biitiskam ikdie-
nas dzives jomam, pieméram, darbs, laulibas dzive, veseliba;
+ emocionala apmierinatiba — patikamo emociju biezaks parsvars par
negativajam, kad individs ir apmierinats ar patikamo emociju un
laba garastavokla bieZumu.

Pétijuma process un datu vakSanas metodes

Pétljuma laika tika analizéti piecu visparéjas izglitibas iestazu publisko-
tie pagarinatas dienas grupas darba kartibas noteikumi un skolotaju piena-
kumi, intervéti divu izglitibas iestaZzu pagarinatas dienas grupas skolotaji
un skoléni, lai izzinatu vinu labizjitu un noskaidrotu viedokli par pagari-
natas dienas grupas organizaciju un taja nepiecieSamajam parmainam. Lai
noskaidrotu to skolénu vecaku labizjiitu, kuri saistiti ar pagarinatas dienas
grupu, un konstatétu, kadas parmainas, vinuprat, nepiecieSamas pagarina-
tas dienas grupa, tika veikta anketéSana.

Tika izvirzits piepémums, ka pagarinatas dienas grupas skolotdjiem va-
rétu biit svarigi justies labi no hédoniskd un veértéjosa aspekta, kas radi-
tu pozitivu attieksmi pret darbu un veicamajiem pienakumiem, savukart
skoléniem un vinu vecakiem nozimigaks biitu hédoniskais aspekts — kadas
emocijas vini izjiit saistiba ar izglitibas iestadi un istenoto pagarinatas die-
nas grupu.

Skolenu, skolénu vecaku un skolotaju labizjiita tika pétita divas vispar-
izglitojosas izglitibas iestadés X un Y, kuras tiek organizéta pagarinatas
dienas grupa. Péc nejausibas principa tika intervéti 24 skoléni (12 skolénu
no katras izglitibas iestades 1.-5. klases), lai izp&titu vinu labizjiitu, uz-
skatus par pagarinatas dienas grupas organizaciju un taja nepiecieSamajam
parmainam. Pétijuma laika tika anketéti ari skolénu vecaki. Atpakal tika
sanemtas 37 aizpilditas anketas no skolénu vecakiem (25 no X skolas, bet
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12 - no Y skolas vecakiem). Tre§a datu vakSanas metode bija intervijas
ar seSiem pagarinatas dienas grupas skolotdjiem (tris skolotaji no katras
izglitibas iestades) ar mérki izp@tit vinu labizjiitu un izzinat viedokli par
veicamajiem darba pienakumiem, pagarinatas dienas grupas organizaciju
un vélamajiem uzlabojumiem tas pilnveidei.

Skolénu, skolénu vecaku un skolotaju labizjatas izvértéjums

Ta ka par labizjiitu var runat ka par apmierinatibu ar atseviskam dzives
sferam ($aja gadijuma - apmierinatibu ar pagarinatas dienas grupu) un ari
par emocionalo apmierinatibu — pozitivo emociju parsvaru par negativa-
jam, tad visam pagarinatas dienas grupas iesaistitajam pusém (skoléniem,
kopuma, gan ar atsevi$kam tas sféram, proti — ar pagarinatas dienas gru-
pu. Skoléniem nozimigi justies labi pagarinatas dienas grupas laika, jo tas
veicina labas domas un uzskatus par izglitibas iestadé istenoto macibu pro-
cesu un nodarbibam, ka ari pozitivas un stabilas attiecibas ar skolotajiem.
Skolénu vecakiem ir nozimigi biit apmierinatiem ar pagarinatas dienas gru-
Py, jo tas veicina patikamu atmosféru izglitibas iestadé, kura nav konfliktu
starp skolénu vecakiem un skolot3djiem par probléemam vai diskutabliem
jautajumiem, kas saistiti ar pagarinatas dienas grupu. Skolotajiem ir svari-
gi biit apmierinatiem pagarinatas dienas grupas laika, lai izjustu pozitivu
attieksmi pret darbu un veicamajiem pienakumiem ikdiena, kas veicina ne
tikai to kvalitativu izpildi, bet ari sekmé savstarpgji bagatinosas attiecibas
ar skoléniem.

Skolénu labizjata

Uz intervijas jautajumu ,Vai Tev patik apmeklét pagarinatas dienas
grupu? Kapéc?” 10 no 12 izglitibas iestades X skoléniem atzina daléji vai
ka kuru dienu, pamatojot savu atbildi, ka viniem patika apmeklét paga-
rinatas dienas grupu dienas, kad var€ja vairak laika pavadit ara, bet ne-
patika reizés, kad bija jaizpilda daudz majas darbu nakamajai dienai, kas
savukart ietekméja vinu briva laika daudzumu, tostarp atvélot mazak laika
ara nodarbibam un atpiitai. Tas liecinaja, ka skoléniem bija zema labizji-
ta saistiba ar pagarinatas dienas grupu, jo, to apmeklgjot, skoléni izjuta
negativas emocijas atpiitas un briva laika daudzuma ierobeZotibas dél. To
pamatoja ari 9 no 12 skolénu sniegtajam atbildém, ka péc pagarinatas die-
nas grupas dienas beigas vini jutas miegaini vai sagurusi, jo péc obligato
macibu stundu beigam skoléni intensivi turpinaja piedalities macibu pro-
cesa, proti, gatavot uzdotos majas darbus. Turpreti 9 no 12 izglitibas ie-
stades Y skoléniem drizak patika biit pagarinatas dienas grupa, jo taja laika
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skoléni varéja atpisties, braucot ar skuteriem, ejot pastaigds pa mezu, zimejot,
apmeklejot sporta nodarbibas, ejot gulét (MartuSa 2017). Varéja secinat, ka
izglitibas Y skoléni jutas vairak apmierinati ar pagarinatas dienas grupu,
jo, apmekléjot to, vairak tika izjustas pozitivas emocijas, ko veicinaja bri-
vais laiks, kad skoléni varéja iesaistities dazadas nodarbés. Savukart tikai
3 no 12 skoléniem atzina, ka dienas beigas jutds nogurusi uzdoto majas
darbu dél. To var viegli mainit, pagarinatas dienas grupu organiz&jot ta,
lai skoléniem biitu iesp&ja brivi pavadit laiku kopa ar citiem skoléniem un
skolotajiem, veicinot prieka izjiitu.

Interviju laika tika noskaidrots, ka visi X izglitibas iestades skoléni pa-
rasti pagarinatas dienas grupas laika iesaistijas macibu procesa, gatavojot
uzdotos majas darbus, bet 8 no 12 skoléniem minéja, ka vini bez majas dar-
bu pildisanas vél spéléja galda spéles vai sporta spéles ara, savukart 3 no
12 skoléniem noradija, ka vini gaja ara. Lidzigi ka izglitibas iestadé X visi
izglitibas iestades Y skoléni pildija uzdotos majas darbus un pavadija brivo
laiku ara, vél 11 no 12 skoléniem uzsvéra, ka pagarinatas dienas grupas
laika vini guléja diendusu, bet 7 no 12 skoléniem atzina, ka vini skatijas
animacijas filmas, un 3 no 12 skoléniem brivo laiku pavadija ara, braukdjot
ar skuteriem (Martusa 2017). Tika ari noskaidrots, ka abu izglitibas iestazu
skoléni visbiezak gatavoja uzdotos majas darbus. Vargja secinat, ka izgliti-
bas iestades Y skoléniem tika nodrosinatas dazadas nodarbibas pagarinatas
dienas grupas laika, kas deva skoléniem iespé&ju ne tikai atpiisties, bet ari
attistit savas socialas prasmes, sadarbojoties ar citiem skoléniem. Lai pada-
ritu pagarinatas dienas grupas reZimu interesantaku un aizraujosaku sko-
léniem, skolotaji varétu organizét stafeSu, tvistera, orientéSanas, paslépju
u. c. spélu istenoSanu, kam nevajadzétu daudz materialo resursu.

Ka vienu no galvenajam problémam 9 no 12 izglitibas iestades X sko-
léni mingja uzdoto majas darbu daudzumu, ko bija griiti apvienot ar in-
tereSu izglitibas nodarbibu apmekléSanu vai sarezgitu majas darbu pildi-
Sanu. Tikpat skolénu ieteica pilnveidot pagarinatas dienas grupas darbu,
atvelot vairdk laika pastaigdm svaiga gaisa. Ieteikumu vini pamatoja ar
to, ka 30-40 minasu laika nepaguva izspélét futbola vai florbolu macu.
Turpreti 2 no 12 skoléniem noradija, ka viens no griitibu iemesliem bija
izglitibas iestadé ieviesta ricibas un seku sistéma, saukta par ,luksoforu”.
Tas nozimé, ka, vairakas reizes neklausot skolotdja mutiskos noradijumus,
skoléns nopelnija sarkano kartiti, kas vinam liedza briva laika iespé&ju, tai
skaita ari pastaigu. Savukart 9 no 12 izglitibas iestades Y skoléniem gal-
vena probléma bija tas, ka divas astronomiskas stundas jagul diendusa, jo
vini vairs nav taja vecuma, kad pécpusdiena nak miegs. Tapéc vini centas
izklaidéties, pieméram, rapjoties ara no gultas, ejot pie citiem skoléniem,
lai parunatos. 8 no 12 intervétajiem skoléniem noradija, ka jaatcel obligata
diendusa, jo nereti vakaros viniem bija griiti aizmigt. Turklat atptisties vini
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varétu citadi — pavadot laiku ara, netrauc€jot diendusu citiem skoléniem,
kuriem tas bija nepiecieSams (Martusa 2017). Var secinat, ka, lai uzlabotu
skolénu labizjiitu, nakamajai dienai uzdoto majas darbu skaitu vajadzétu
samazinat lidz trim, ka ari laut izglitibas iestades Y skoléniem izvéléties —
gulét vai negulét diendusu, tadéjadi netrauc€jot citu skolenu miegu.

Vecaku labizjata

Lai izzinatu skolénu vecaku labizjiitu pagarinatas dienas grupa un vinu
uzskatus par tas organizaciju, tika izstradatas anketas skolénu vecakiem,
kuru bérni apmekléja pagarinatas dienas grupu. 21 no 25 aptaujatajiem
izglitibas iestades X un 10 no 12 izglitibas iestades Y skolénu vecakiem ap-
stiprindja, ka vinu bérni katru dienu apmekl&ja pagarinatas dienas grupu.
22 no 25 izglitibas iestades X un 11 no 12 izglitibas iestades Y skolénu ve-
cakiem noradija, ka vinu bérni apmekléja pagarinatas dienas grupu darba
dél, jo, nespéja aizgbraukt pakal savam bérnam peécpusdiend vai darba esosu
apstaklu nepiemérotiba bérnam, tadeéjadi risinot problému, piesakot bérnu
pagarinatas dienas grupai, kur bémni ir pieskatiti un nodarbindti, atrodoties
skolotdju uzraudziba (Martusa 2017).

Viens no anketas jautdjumiem skolénu vecakiem bija par apmierinatibu
ar pagarinatas dienas grupas organizaciju desmit ballu skala (1-10), kur
1 bija loti neapmierinats, bet 10 — [oti apmierindts.

12 12

10

lzglitibas iestade X M lzghtibas iestade Y

1.att. Skolénu vecaku apmierinatiba ar pagarinatas dienas grupu
(Martusa 2017: 51)

Apkopojot datus (sk. 1. att.), tika secinats, ka lielakajai dalai izglitibas
iestades X pagarinatas dienas grupas skolénu vecaku (20 no 25) piemita
augsta labizjiita, — anketa tika atziméts skaitlis 8, 9 vai 10, turpreti tikai
8 no 12 izglitibas iestades Y skolénu vecakiem izvélgjas tadu pasu atbil-
di. Vienads daudzums vecaku (4 no katras izglitibas iestades) atziméja
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ciparu 6, pauzot apmierinatibu ar pagarinatas dienas grupu, tomeér tikai
1 no 25 izglitibas iestades X skolénu vecakiem pauda viduvéju apmierina-
tibu ar pagarinatas dienas grupas organizaciju, atziméjot skaitli 6. Tomér
nevienam no izglitibas iestades skolénu vecakiem nepiemita labizjiita zema
limeni (Martusa 2017).

Viena no anketas jautdjumiem skolénu vecakiem bija japamato sava at-
bilde, izveloties ciparu desmit ballu skala, kas vélak tika apkopoti divas
grupas — zems labigjiitas limenis un augsts labizjiitas limenis (sk. 1. tabulu).

Lai gan 1. tabula redzams, ka abu izglitibas iestazu skolénu vecaki
mingja trikumus pagarinatas dienas grupas organizacija, tomeér, ka rada
dati, kas iegiiti uz ieprieks€jo anketas jautajumu, vairums skolénu vecaku
jutas apmierinati ar pagarinatas dienas grupu. Acimredzot skolénu vecaki
koncentréjas nevis uz trikumiem pagarinatas dienas grupas organizacija,
bet gan uz prieksrocibam, ko ta sniedza, pieméram, bérni tika pieskatiti,
nodarbindti un atradas skolotaju uzraudziba (Martusa 2017). Ka vienu no
trikumiem izglitibas iestades X skolénu vecaki noradija parak isu pagarina-
tas dienas grupas darba laiku, kas bija lidz plkst. 17.30, uzsverot, ka darba
laika dél ir problematiski atbraukt pakal bérnam pirms pagarinatas dienas
grupas beigam. Martusa (2017) uzskata, ka pagarinatas dienas grupai vaja-
dzétu ilgt vismaz lidz plkst. 18.00, nemot véra skolénu vecaku noslogotibu.

1. tabula. Pagarinatas dienas grupas skolénu vecaku labizjiitas limeni
(Martusa 2017: 52)

Zems labizjiitas limenis Augsts labizjiitas limenis

« Iss pagarinatas dienas grupas darba|+ bérns atpiiSas, ejot ara ar
laiks, ko vajadzétu pagarinat vismaz lidz draugiem;
plkst.18.00; » bérns izskrienas, paspéléjas;

+ griti atbraukt laicigi pakal savam bérnam |. bérns izpilda uzdotos majas
dél sava darba reZima; darbus, tie nav japilda majas;

* bérns nepaspgj izpildit visus uzdotos méjas |« bérns ir pieskatits;
darbus, tos pildot vél majas; - bérns atrodas  skolotaju

+ neproporcionali daudz uzdotu majas darbi; uzraudziba.

* ne vienmér pieejami skiiteri to ierobeZoti-
bas dél;

+ pastaigas pa tuvéjo mezu, bet ne talak;

+ bérni maz tiek iesaistiti dazadas spélés;

+ bérniem jagul pret vinu gribu;

+ periodi vai dienas, kad bérni netiek ara,
pieméram, dienas, kad ir daudz uzdotu
majas darbu, ziemas gadalaiks.

Lai izstradatu priekslikumus pagarinatas dienas grupas organizacijas
pilnveidei, bitiski bija noskaidrot skolénu vecaku priekSstatus par vinu



Evija Martusa, Indra Odina. PAGARINATAS DIENAS GRUPA .. 67

bérnu griatibam, apmekléjot pagarinatas dienas grupu. 18 no 37 aptauja-
tajiem skolénu vecakiem atbildé&ja lidzigi ka intervétie skoléni, noradot, ka
vinu bérniem tiekot uzdots parak daudz majas darbu, kas rezultata negativi
ietekmé skolénu labizjiitu, radot vinos nomaktibu, stresa izgjiitas palielinasa-
nos gadijumos, kad skoléni nespéj tikt gala ar uzdotajiem mdajas darbiem vai to
izpildei bija vajadzigs dators un interneta savienojums, kas jaunako klasu sko-
leniem biezi vien nebija pieejams (MartuSa 2017). Tapat 14 no 37 skolénu
vecakiem atzina, ka skoléniem tika atvéléts par maz briva laika atpiitai,
ko skolénu vecaki skaidroja ar lielu vai nevienmérigi uzdotu majas darbu
skaitu konkréta diena, kapéc vinu bérni nesp&ja pabeigt iesaktas spéles vai
rotalas. Turklat 5 no 12 izglitibas iestades Y skolénu vecakiem izteica ne-
apmierinatibu ar obligato diendusas guléSanu, apgalvojot, ka vinu bérni
negrib&ja to darit, rezultata kliistot kaskigi vai neapmierinati (Martusa 2017).

15 no 37 skolénu vecakiem uzskatija, ka galvenais pagarinatas dienas
grupas organizacijas pilnveidosana biitu majas darbu atcelSana, bet 19 no
37 vecakiem — majas darbu apjoma samazinasana. Respektivi, skolénu ve-
caki velgjas, lai majas darbi vinu bérniem tiktu uzdoti samériga daudzuma,
atbilstosi vinu spéjam, zinaSanam un noslogotibai. 26 no 37 skolénu veca-
kiem noradija, ka bérniem nepiecieSams vairak briva laika, lai to pavaditu
ara, savukart 25 no 37 vecakiem ierosinaja atvélét bérniem vairak laika da-
zadam spélém un rotalam, ko varéja skaidrot ar skolénu vecaku vélmi laut
vinu bérniem atpiisties. 11 no 25 izglitibas iestades X skolénu vecakiem
ieteica paildzinat pagarinatas dienas grupas darba laiku, bet 6 no 12 iz-
glitibas iestades Y - laut vinu bérniem negulét diendusu (MartuSa 2017).
Lai pilnveidotu pagarinatas dienas grupas organizaciju, ikvienas izglitibas
iestades vaditajam un tas darbiniekiem vajadzétu ievérot skolénu vecaku
ieteikumus, kas sekmétu skolénu labizjiitu.

Skolotaju labizjata

Izpétot piecu visparéjas izglitibas iestazu publiskotos pagarinatas dienas
grupas darba kartibas noteikumus, var secinat, ka pagarinatas dienas gru-
pas skolotadjam tiek uzticéti vairaki pienakumi, sakot ar dazadu nodarbibu
planosanu un to istenoSanu, beidzot ar dokumentu izpildi. Tomér pienaku-
mu izpilde var biit apgriitinata, ja pagarinatas dienas grupa ir vairak par
20 skoleniem vai skolotajiem vienlaicigi jaizpilda dazadi pienakumi, kas
var radit stresa izjiitu, negativi ietekméjot vinu labizjiitu.

Intervéjot seSus pagarinatas dienas grupas skolotajus, uz jautajumu, vai
viniem patik stradat par pagarinatas dienas grupas skolotajiem, ¢etri no vi-
niem pauda neapmierinatibu ar sava darba specifiku, kas liecinaja par vinu
labizjtitas zemo limeni. Interviju laika vairak tika uzsverti tritkumi, strada-
jot par pagarinatas dienas grupas skolotdju, pieméram, zaudeéts laiks, sava
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laika izniekotdja; nav iespéjas sagatavoties nakamas dienas mdcibu stundam;
izpumpetibas sajiita, jasanem sevi rokas, lai izturétu visu atlikuSo dienu; sevis
atdeve, izdegSanas sajiita (Martusa 2017: 28). Divi skolotaji uzsvéra pagari-
natas dienas grupas skolot3dja prieksrocibas (cita komunikdcija ar skoléniem,
saliedéSands ar skoleniem, idejas mdcibu stundam), kas lava secinat, ka vinu
labizjiita bija augsta limeni.

Interviju laika skolotaji dalijas pieredze, pastastot par saviem darba
pienakumiem ikdiena. Skolot3jiem bija jaorganizé skolénu brivais laiks,
janodrosina kartiba un disciplina, jarisina konfliktsituacijas vai citas prob-
lemsituacijas, jamaca skoléniem paSiem jégpilni planot savu brivo laiku,
japalidz sagatavot majas darbus, jasniedz konsultacijas, javed ara skoléni,
jaatbild par skolénu veselibu, drosibu un dzivibu, jaaizpilda nepiecieSamie
dokumenti un nepiecieSamibas gadijuma jaizdala launags (Martusa 2017).
Var secinat, ka skolotajiem bija daudz pienakumu, kas varéja ietekmét vinu
labizjiitu negativi, jo kvalitativai darba izpildei bija nepiecieSams skolotaju
mundrums, labas koncentrésanas spgjas un liels energijas patérins.

Lai uzlabotu pagarinatas dienas grupas organizaciju, pieci no seSiem
skolotajiem izteica vélmi stradat mainu darbu, kas lautu viniem dienas ot-
raja puseé izdarit citus svarigus darbus vai atpiisties. Ka skolot3ji atzina, to
varétu istenot, piesaistot jaunus pagarinatas dienas grupas skolotajus — gan
esosos, gan toposSos skolotajus, kuri prot nodrosinat kartibu, disciplinu un
ir radosi, lai planotu un istenotu kopa ar skoléniem interesantas un jégpil-
nas nodarbes. Svarigi, lai viniem biitu entuziasms, dinamiskums, atbildibas
izjtita, savaldiba un patika stradat ar skoléniem (Martusa 2017).

Secinajumi un rekomendacijas pagarinatas dienas grupas
organizacijas pilnveidei

Izpétot visparizglitojoSo izglitibas iestdzu pagarinatds dienas grupas
darba kartibas noteikumus, tika konstatéts, ka pagarinatas dienas grupas
organizacija ir intensiva un dinamiska gan pagarinatas dienas grupas skolo-
tajiem, gan skoléniem un vinu vecakiem.

No iegiitajiem datiem tika secinats, ka cetri no seSiem skolotdjiem ne-
izjuta apmierinatibu, strad3jot pagarinatas dienas grupa, interviju laika
vini galvenokart fokus€jas uz $i darba triikumiem, bet diviem no seSiem
skolotajiem piemita augsta labizjiita, jo vini akcentéja dazadas darba
prieksrocibas.

Kopuma 1. un 5. klasu skolénu attieksme pret pagarinatas dienas grupu
bija lidziga, proti, bérni vélgjas vairak brivo laiku, sanemot iesp&ju to pa-
vadit ara un iesaistoties dazadas spélés. Turklat 2. un vecako klasu skoléni
uzsvéra velmi péc mazaka majas darbu skaita, kas tobrid ietekmé&ja vinu
briva laika daudzumu un passajiitu dienas beigas.
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Septiniem no 12 izglitibas iestades X pagarinatas dienas grupas skolé-
niem bija zema labizjiita, ko veicinaja majas darbu pardaudzums, jo sko-
leniem bija javelti vairak laika macibam neka atpiitai un dazada veida
nodarbém.

Deviniem no 12 izglitibas iestades Y skoléniem piemita labizjiita saisti-
ba ar pagarinatas dienas grupu, ko veicindja briva laika pavadiSana, iesais-
toties dazadas skoléniem interesantas nodarbés.

Tika konstatéts, ka 28 no 37 aptaujatajiem pagarinatas dienas grupas
skolénu vecakiem piemita labizjiita loti laba vai pat augsta limeni, jo atbil-
des tika pamatotas galvenokart ar to, ka bérni atrodas drosiba, pedagogu
uzraudziba, vini var brivi pavadit laiku un izpildit majas darbus. Deviniem
skolénu vecakiem labizjiita bija laba vai viduvéja limeni, jo vini apzinajas
gan priekSrocibas, gan trikkumus, kuri raksturigi konkrétaja izglitibas iesta-
deé organizétajai pagarinatas dienas grupai.

Nemot vera iegfitos rezultatus, pétijuma tika izvirziti vairaki prieksliku-
mi, ka pilnveidot pagarinatas dienas grupas darbu un veicinat visu iesaisti-
to pusu labizjitu (Martusa 2017: 61-63).

Skolénu labizjiitas veicinasanai:

« macibu priekSmetu skolotajiem sadarboties, planojot uzdodamo pat-

stavigo darbu apjomu, kas veicams konkrétaja diena,

+ macibu parziniem, konsultéjoties ar skolotadjiem un vecakiem, no-
teikt vismaz 80 miniites briva laika, kas pagarinatas dienas grupas
laika pavadams ara (ievérojot laika apstaklus),

+ pagarinatas dienas grupas skolotajiem reglamentét laiku sp€lém un
rotalam, kas nodroSinatu ne tikai skolénu atpiitu, bet ari saliedétu
skolénus un skolotajus, veidojot draudzigas savstarpéjas attiecibas,

+ lai novérstu skolénu parslodzi un nekvalitativi izpilditus patstavigos
darbus pagarinatas dienas grupas laika skolas atbalsta personalam
informet skolénu vecakus par bérnu pielaujamo noslodzi, apmeklgjot
interesu izglitibas nodarbibas,

« X skolas direktoram atcelt skola esoSo ‘sarkano kartisu’ principu,

« Y skolas pagarinatas dienas grupas skolotajiem vai macibu parzinim,
saskanojot ar vecakiem, dot skoléniem iesp&ju izvéléties, vai gulét
diendusu.

« Skolénu vecaku labizjiitas veicinasanai:

« noteikt pagarinatas dienas grupas darba laiku izglitibas iestadés lidz
plkst. 19.00,

« pabeigt vismaz vienu patstavigo darbu kopa ar bérnu majas,

« pirms pagarinatas dienas grupas darba sakSanas vienoties ar veca-
kiem par visu pusu pienakumiem un bérnu noslodzi,

« regulari informét vecakus par skolénu uzvedibu pagarinatas dienas
grupas laika.
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Pagarinatas dienas grupas skolotaju labizjiitas veicinasanai:

- izglitibas iestades vadibai piesaistit pagarinatas dienas grupas skolo-
taja paligu, kur$ palidzétu situacijas, kad ir jaizpilda vismaz 2 pie-
nakumi, tadéjadi mazinot skolotdju noslodzi un sekméjot uzticéto
darba pienakumu veiksmigu izpildi,

+ skolas direktoriem planot pagarinatas dienas grupas skolotaju darbu
mainas, atveélot tiem vismaz vienu lidz divas brivas pécpusdienas ne-
dela, lai skolotaji varétu atpiisties vai izdarit citus ar macibu procesu
saistitos darbus,

+ macibu parziniem organizét pagarinatas dienas grupu, kura katrs
skolotajs biitu atbildigs tikai par vienas klases skoléniem vai 20 sko-
leniem, kas lautu skolotdjam labak parraudzit bérnus, lai risinatu
macibu procesa raduSos jautajumus vai neskaidribas.

SUMMARY

The article deals with students, students’ parents and teachers’ well-being in
the practice of the extended day group. The extended day group is practised in
many educational institutions after compulsory lessons with the aim to organize
students’ free time and involvement in the learning process. In the framework
of the research, the organization issues and teachers’ duties of the extended
day group in five general educational institutions were explored; extended day
group teachers and students of two educational institutions were interviewed
to find out their well-being and to clarify their opinion about the organization
of the extended day group and the necessary changes in it. In order to find out
the well-being of students’ parents being closely connected with extended day
group and to clarify, in their opinion, the necessary changes in the organization
of the extended day group the questionnaires were administered.

The article provides specific recommendations for the necessary amendments
in the extended day group organization by “making easier” teachers and
students’ daily life in order to promote the well-being of all the involved parties.

LITERATURAS SARAKSTS

Balabka 2014 Balabka, N. (2014) Skolas pagarindtdas dienas grupas darbibas kartiba.
Pieejams: http://www.ulbrokas-sk.lv/uploads/2014/42/1v88ftviazk08
cw448gssck808 ocwwk4ockgkoOgkegegsk40g.pdf [Skatits 2016. gada
9. decembri].

CDCP 2016 Centers for Disease Control and Prevention. (2016) Well-Being Concepts.
Pieejams: http://www.cdc.gov/hrqol/wellbeing.htm#three [Skatits
2016. gada 27. oktobri].

Dambe 2008 Dambe, Z. (2008) Pagarindtas dienas grupas darba kartiba Nr. 1-27.6.
Pieejams: http://www.kauguruvsk.lv/images/kartibas/pagarinatas_
dienas_grupas_darba_kartiba.pdf [Skatits 2016. gada 9. decembri].



Evija Martusa, Indra Odina. PAGARINATAS DIENAS GRUPA .. 71

Field 2009 Field, J. (2009) Well-Being and Happiness. IFLL Thematic Paper 4. Pieejams:
http://library.bsl.org.au/jspui/bitstream/1,/3280/1/Well-being%
20and%20happinessIFLLpaper. pdf [Skatits 2016. gada 27. oktobri].

Jansone 2016 Jansone, J. (2016) Oskara Kalpaka Liepajas 15. vidusskolas pagarindatas
dienas grupas darbibas noteikumi. Pieejams: http://15vskliepaja.lv/
wp-content/uploads/2015/10/ Pagarinatas D_gr Kalpaka.pdf [Skatits
2016. gada 9. decembri].

Jeffrey 2012 Jeffrey, K., Mahony, S., Michaelson, J., Abdallah, S. (2012) Well-being at
Work. A Review of the Literature. New Economics Foundation (NEF).
Pieejams: http://b.3cdn.net/nefoundation/71c1bb59a2cel51df7_8am6
bgr2q.pdf [Skatits 2016. gada 31. oktobri].

Diener 1999 Diener, E., Suh, E. M., Lucas, R. E., Smith, H. L. (1999) Subjective Well-Being:
Three Decades of Progress. Psychological Bulletin, No. 125, pp. 276-
302. Pieejams: http://stat.psych.uiuc.edu/ ~ediener/Documents/
Diener-Suh-Lucas-Smith_1999.pdf [Skatits 2016. gada 6. novembri].

Diener 2000 Diener, E. (2000) Subjective Well-Being. The Science of Happiness and
a Proposal for a National Index. American Psychologist, No. 55, pp.
34-43. Pieejams: http://datubazes.lanet.lv:3536/ehost/pdfviewer/
pdfviewer?sid = a43d36f5-9300-4953-a013-b36f7d93bc35%40sessionm
gr107&vid =7&hid =124 [Skatits 2016. gada 6. novembri].

Diener 2003 Diener, E., Scollon, C., Lucas, R. (2003) The Evolving Concept of Subjective
Wellbeing: The Multifaceted Nature of Happiness. Advances in Cell
Aging and Gerontology, No. 15, pp. 187-219. Pieejams: https://www.
researchgate.net/publication/228761850_The_Evolving Concept.  of_
Subjective_Well-Being The Multifaceted Nature_of Happiness [Skatits
2017. gada 21. maija].

Durlak 2007 Durlak, J. A., Weissberg, R. P. (2007) The Impact of After-school Programs
That Promote Personal and Social Skills. Chicago, IL: Collaborative
for Academic, Social, and Emotional Learning (CASEL). Pieejams:
http://files.eric.ed.gov/fulltext/ED505368.pdf [Skatits 2016. gada
3. novembri].

Holden 2015 Holden, L., Berger, W., Zingarelli, R., Siegel, E. (2015) After-School Program
for Urban Youth: Evaluation of a Health Careers Course in New York
City High Schools. Information Services & Use, No. 35, pp. 141-160.
Pieejams: http://datubazes.lanet.lv:3537/ehost/pdfviewer/pdfviewer?
sid =15669312-71a0-45e1-af44-92ca746420c6%40sessionmgr4010&vi
d=11&hid=4114 [Skatits 2016. gada 10. novembri].

Martusa 2017 Martusa, E. (2017) Pagarinatas dienas grupas organizdcijas pilnveide
pedagogu-skolenu-skolenu vecaku labigjiitas veicinaSanai. Magistra darbs.
Latvija: Riga.

Pugovka 2015 Pugovka, S. (2015) Pagarinatas dienas grupas kartiba. Pieejams: http://
www.kekava.lv/ uploads/filedir/KVSK/dokumenti/pagrkartiba.pdf
[Skatits 2016. gada 9. decembri].

Rees 2010 Rees, G., Bradshaw, J., Goswami, H., Keung, A. (2010) Understanding
Children’s Well-being: A National Survey of Young People’s Well-Being.
Pieejams: https://www.childrenssociety.org.uk/sites/ default/files/tcs/
research_docs/Understanding%20children’s%20wellbeing.pdf [Skatits
2016. gada 1. novembri].

Ryan 2001 Ryan, R. M., Deci, E. L. (2001) On Happiness and Human Potentials: A
Review of Research on Hedonic and Eudaimonic Well-Being. Annual
Review of Psychology, No. 52, pp. 141-166. Pieejams: http://datubazes.
lanet.lv:3536/ehost/pdfviewer/pdfviewer?vid = 4&sid = 312ff87a-
3472-4d07-a928-ba65d3cb512d%40sessionmgr107&hid =124 [Skatits
2016. gada 8. novembri].



72 Izglitiba zinatnei un praksei / Education for Science and Practice

Saeima 1999 Saeima. (1999) Visparejas izglitibas likums [tieSsaisté]. Pieejams: http://
likumi.lv/doc.php?id =20243 [Skatits 2016. gada 13. oktobri].

Stepanova 2014 Stepanova, K. (2014) Ozolnieku vidusskolas pagarinatas dienas grupas
darbibas kartiba. Pieejams: ftp://ozolniekuvsk.lv/ozvsk/dokumenti/
OZVSK pagarinatas_dienas_grupas_ kartiba_2016.pdf [Skatits 2016. ga-
da 9. decembri].

Svence 2009 Svence, G. (2009) Pozitiva psihologija: Laime, optimisms, apmierindtiba ar
dzivi, prieks. Riga: Zvaigzne ABC.



Izglitiba zinatnei un praksei / Education for Science and Practice 73

DOL http://doi.org/10.22364/izup.07

THE ROLE OF ART IN THE EXPLORATION
OF PERSONALITY AS WHOLENESS

MAKSLAS LOMA PERSONIBAS KA VESELUMA IZPETE

Dace Visnola
University of Latvia

dvisnola@lu.lv

ABSTRACT

This article describes author’s experience of exploring the relationship between wholeness
and expressive arts through theory and practice while living half a year in the United
States. Through reading, spending time in nature, insight into life situations, looking at
and speaking about the arts, and through daily art-making practice, which she experienced
as a source of inspiration, a process of individuation and movement toward wholeness
unfolded. In this article author analyzes models of wholeness and experiential research on
wholeness through the arts. She includes her observations, sensing and feeling the present
moment, and provides examples from her dialogue with the arts as well as her own creative
expression.
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Introduction

The purpose of the article is discussing the nature of wholeness as
a human experience through arts and its relevance to individuation,
consciousness and unity by addressing several questions and practical
examples structured in three chapters. The first chapter comprises several
sections and is focusing more on the theoretical basis of wholeness and
individuation also including practical experience in expressive arts. First,
what is wholeness? What does wholeness consist of and how does it unfold?
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How is wholeness linked with the psyche and the process of individuation?
How does creative expression help? And, finally, this chapter describes the
Integral Model of Wholeness including author’s aesthetic response on the
theoretical discussions.

The second chapter describes mandala’s healing and the harmonizing
role in the individuation process. It includes some examples of mandalas
created by author and provides practical examples of creative expression
while exploring wholeness.

In the third chapter the focus is on the art (visual, music, dance and
performance) created by other professional artists. While experiencing
their art and identifying the observer’s responses and creative expression,
it addresses the following questions: how is wholeness symbolized through
arts and creative expression? How do the master pieces of arts help in the
exploration process of wholeness? What purpose do the arts serve in this
context?

Wholeness and Individuation

Wholeness is the ultimate goal, ,the ideal of human attainment” (Jung
1972b: 12). It is a ,,dynamic concept of reality, which is the interrelationship
of subjectivity and objectivity” (Rudhyar 1983: 139). According to Jung (as
discussed by Smith) wholeness has ,the potential to endow existence with
ultimate meaning and value .. the quest for wholeness can be characterized
as a non-transcendent form of psychological ultimacy.” (Smith 1990: 3)
To define wholeness, it is necessary to find the links to the process of
individuation, the psyche, and the structure of wholeness.

Jung described individuation as the process of psychological development
and the goal for realization of the Self (Smith 1990: 22), ,stimulating
creative energies with the goal of transforming the personality” (Brutsche
2011: 19). Individuation can proceed through ,the mediation of opposites
in the transcendent function, where thinking and feeling, sensation and
intuition, and more generally ego and unconscious, enter into creative
dialogue” (Kelly 1993: 112). Conversely, James considered individuation
as dichotomous to unity; ,returning from the solitude of individuation into
consciousness of unity with all that is, to kneel down as one that passes
away, and to rise up as one imperishable” (James 1902/1929: 386-387).
Ferrer pointed out that individuation need not be restricted to ,jisolated
individual inner experiences, visions, intuitions but includes relationships:
through intimate dialogue and communication with other beings and the
world” (Ferrer, 2002: 191). Author’s experience resonates with Jung’s and
Ferrer’s points of view: individuation includes balance in ourselves and
accordingly sensitive, supportive and empathetically attuned relationships.
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In the process of individuation the conscious and unconscious are involved;
in their relationship they complement each other. The arts serve as a valuable
tool for the process of individuation, which leads toward wholeness.

According to Jung consciousness is composed of the sensation, thinking,
and feeling functions, as well as intuition (Jung 1964,/1970: 49-50).
Adding to these four functions there are such archetypes as anima and
animus, which remind the ego about the existence of the soul reality
and the inner world. Archetypes are Jung’s fundamental concept of
conscious representations formed in a motif, varying in details but without
losing the basic pattern (Jung 1964/1970: 57-58). Anima is the female
element in every male, animus the male element in every female (Jung
1964/1970: 17). Adding to these two archetypes, which Jung (as discussed
by Chodorow) called the Syzygy, are the Shadow, the Persona, the Self and
others. These archetypes are not only concepts but also personifications
of different structures and functions of the psyche (Chodorow, 1997: 3).
As Brutsche described it, anima and animus ,generate in the individual
an awareness of the fact that beyond the outer reality of this concrete
world there exists another reality, the absolute spiritual reality of the soul”
(Brutsche 2011: 16). The central theme in The Red Book of Jung (2009) is
the rediscovery of the soul’s own reality that has been lost.

According to Jung’s psychoanalytic theory, the unconscious accomplishes
its work by the production of fantasies and dream images, which not only
balance consciousness but serve as the basis for our conscious experience
of reality. The center of consciousness, which experiences the content of
the unconscious is known as ego-consciousness. The ego is an ,organ of
awareness” (Smith 1990: 67) that has evolved out of the unconscious; when
fully formed, it possesses a high degree of continuity, organized coherence,
and identity.

The Self is the center of the psyche in its totality and the basis of
identity. The Self is not an identity that one creates, but rather one’s
inherent being to be discovered. The Self is ,the archetype of unity of the
entire psychic system, and, as such, is the expression of one’s uniqueness
and individuality. The Self in this capacity serves to unify the entire
personality — both consciousness and the unconscious — into a coherent
whole” (Smith 1990: 68). The Self plays a compensatory role in the psyche
to counteract ego imbalances. Accordingly, the ego is subordinate to the
Self in the larger framework of the total personality structure. The Self as
an archetype of unity and wholeness governs the process of individuation,
toward becoming whole realizing one’s own inherent being. One of the
goals of individuation is to ,reestablish the severed link between the ego
and the Self; as long as the two are unrelated there cannot be any psychic
wholeness or harmony” (Smith 1990: 70-71).
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As one engages in the process of individuation the way is difficult, often
»feeling one’s own weakness, and having entirely given up own will,” feeling
ylike a man in distress who has no more resources” (James 1902/1929:
394). During the process of individuation ,the creative power has also a
destructive aspect, not only affirmatively constructive but also negatively
destructive” (Brutsche 2011: 20). As a result, some traditional facts,
collective values and generally admitted convictions could be annihilated,
but at the same time ,the destructive aspect of negation inherent to any
creativity opens new paths” (Brutsche 2011: 20), as similarly described
by Jung (2009) in terms of the inevitability of suffering and pain in the
process of liberating the emotions, and uncovering the Self and its inner,
symbolically expressed revelations.

Wholeness, Individuation and the Expressive Arts

Kandinsky described how art is like ,spiritual food” (Kandinsky
1912/1977: 7) in difficult periods. The arts allow us to explore all parts
of ourselves, our relationships to others, society, and universe; through
creative expression, especially when skillfully applied, but also when
intuitively and instinctively generated (as is often the case with therapeutic
art making), we may transform and refuse old patterns and give birth to
our Self. In the process of finding the Self and author’s own individuated
ways, arts, meditation, and yoga have helped because they facilitated the
union of the individual with the divine. As James stated, the mind desires
less and is free from ,restlessness, objectless and body lesser” (James
1902/1929: 391-392) in creative process. Although desirable, choosing
a path toward wholeness makes us vulnerable in ways we would prefer
to avoid (Palmer 2004: 9). Thus, both processes of individuation and the
way toward wholeness are intrinsically painful; compassionately accepting
and becoming aware of the value in the challenges they present on all
levels (intrapersonal, interpersonal, and transpersonal) help in keeping us
on the path.

A Path Toward Wholeness in Person-Centered Expressive Arts

According to Natalie Rogers, our path toward wholeness includes the
Self, relationship, community, the world, and the universe, which she calls
the universal energy source. Rogers’s model starts from the inner journey
through the expressive arts going into the uncounscious, allowing the inner
impulse to come forth, getting insight in this process, and becoming aware
of new aspects of the Self, which is placed in the center. Next is the level
of relationships, where each person has been heard and is connected with
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another person in an empathetic and supportive environment. Then comes
the level of community with collaboration, and the level of being aware of
nature, other cultures and connecting to the world at large. The last is the
level of universe, in which the main meaning is: ,,We are all one” (Rogers
1993: 9).

For this development to unfold, empathy, congruence, and unconditional
positive regard are needed. In this model witnessing plays a great role.
Similarly, Palmer wrote about learning to speak and listen: to speak inner
truth, listen receptively to the truth of others, ask honest open questions,
offer each other healing, and accepting others as they are; the ,soul wants
to be seen and heard, and everybody has our inner teacher” (Palmer 2004:
120). The task for expressive arts therapists is to create a space where
clients can listen to their inner teacher. It takes time, energy and patience
to support clients while they find their own truth, by allowing brief and
reflective silence, responding without judgment and commentary, honoring
the client subjective experience and heart-felt communication. When we
engage with others in such a way, it is our gift to others to be listened to
and feel heard.

Stages of Movement toward Wholeness

When author was looking for practical models of wholeness, Epstein’s
12 stages of movement toward wholeness was discovered. It describes
a process of searches and psychological development, which usually
begins with an unanticipated, challenging event, a major disappointment,
dissatisfaction, loss, or trauma. Epstein called the first stage ,Suffering,”
and suggested that the best lesson is to accept the situation and ,hear
ourselves ask for help” (Epstein 1994: 20).

The second stage, ,,Polarities and Rhythms”, invites to be aware of the
separate rhythms of the parts of the body and join those to larger rhythms
in the whole body. For example, while listening to the heartbeat and
noticing accelerated rhythm in a stressful situation we are able to slow
down breathing. Engaging in this practice of awareness, it was realized
that body scanning helped to harmonize whole body rhythm and heartbeat
was indeed slower than previously. According to Epstein in a broader sense
this stage is connected with the wisdom that organizes the universe into
all its rhythms, cycles, and patterns (Epstein 1994: 34-40). The lesson of
this stage is to notice and be aware that judgments and polarities tend
to manifest themselves in thoughts, and that, actually, we are partially
responsible for our distress.

The third stage, ,,Stuck in a Perspective”, asks to recognize the old way
of thinking, seeing and hearing. This refers to the tendency to hold on to
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the familiar and not allow us to move forward (Epstein 1994: 43-58). When
developing the capacity to let go, this stage is remarkable for developing
a stronger sense of responsibility for our lives, looking for new way of
thinking, seeing, and hearing.

In the fourth stage ,Reclaiming our Power” we learn to no longer
choose to dishonor ourselves, to take power back, and to honor our inner
being, which at this point, as mentioned by Epstein, is very important for
the commitment to wholeness. It is important to separate ourselves from
the previous source of suffering, learn to not judge, and take responsibility
of the situation (Epstein 1994: 66-73). In author’s practice positive
affirmations have been a valuable skill to develop for honoring inner being.
The most powerful affirmation has been: I acknowledge myself.

The fifth stage ,Merging with illusions” is connected with merging
our polarities: light and dark side, goodness and shadow (Epstein 1994:
78-95). When we are in the process of healing, we approach that point
when we recognize and integrate opposite aspects of ourselves and move
toward wholeness. On author’s way toward wholeness she used to make
art, visualizing inner polarities. For example, when author worked with her
polarities, playfulness and severity, the image of a bird appeared in her notebook
(Figure 1A). For harmonizing symbolically two opposite sides or physiologically
two hemispheres of brain she used to draw or paint and write with both hands,
then move and/or make sounds while feeling my drawings, and writing down
experience.

Figure 1A. Bird of inner polarities: playfulness and severity
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The sixth stage ,Preparation for resolution” refers to the process of
learning to be flexible, following the momentum, and being spontaneous.
In this stage some talents begin to appear and we become more energized
and more flexible at all levels. Yet, the way to wholeness is not easy.
Sometimes the feelings may be uncomfortable (Epstein 1994: 107). For
example, while sensing the feelings that cause tension, being spontaneous and
following the movements of author’s hands resulted with the image of another
bird (Figure 1B), which was the image of a resolution of tension.

Figure 1B. Bird of spontaneity

If we know that this tension and discomfort are only our lessons, we
may be more open to learn that we need to participate in it despite anxiety,
fear or discomfort, and that difficult lessons are necessary to achieve
further growth into the seventh stage, which is identified as ,Resolution.”
For example, processes of discharging (fever, coughing, sneezing, crying,
screaming or laughing), may suggest that we need to empty ourselves for
a new state of being, new feelings, thoughts and behaviors, to have new
space within us. After discharge we are emptied, and there is a place for
possibilities.

In the eighth stage ,,Emptiness in Connectedness” we can enter into a new
stage of gratitude, vulnerability, connection with our rhythms, alignments
with events around us. The bird in Figure 1C reveals the spontaneity of
the creative process following author’s inner rhythms, elasticity to change
decisions and acceptance of the present moment, harmony and openness to
new possibilities.
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Figure 1C. Bird of inner rhythms

In the ninth stage ,Light behind the form” we become aware of our
fullness of light and energy, experiencing that we are more than a body,
becoming aware of the flow of the life force through and around us. At
this stage we feel connectivity with ourselves, others and the universe. This
was expressed in the image of yet another bird, which I made in a group
process (Figure 1D).

Figure 1D. Bird symbolizing connectivity with ourselves, others,
and the universe

We need relationships to find out our true selves. The series of birds
(Figures 1A-D) symbolize freedom, author’s resolve to take responsibility
for her life, an openness to the world and the universe.
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The last three stages in Epstein’s model represent a high level of
experiencing of wholeness. We experience our awareness of Being,
union with the creative power of the Universe (in the tenth stage named
»Ascent”); we are renewing beyond our limits, living without being attached
to situations and sensing the exact time for entering into the world again
(,,Descent”). In the last stage, ,,Community,” we experience involvement
with humanity and recognize that all our choices are spiritual ones, that
wholeness brings gifts into community affecting the entire globe (Epstein
1994).

Author’s experience shows that the way toward wholeness is the lesson
of all life. As life has its ups and downs we periodically could go back,
even to the first stage in a given situation—an inevitability of psychological
development toward wholeness.

Integral Model of Wholeness

Ferrer expanded upon the integral Four Quadrant Model developed by
Wilber. It is like ,reality” (the Cosmos in Wilber’s term) in four interrelated
dimensions or quadrants: the upper left (the interior of the individual:
pretension, subjective experience, intentionality), the upper right (the
exterior of the individual: behavior), the lower left (the interior of the
collective: cultural world-views), and finally, the lower right (the exterior
of the collective: social systems). According to Wilber (as discussed by
Ferrer), ,,all phenomena of existence take part in these four quadrants, that
is they have individual (intentional and behavioral) and collective (cultural
and social) dimensions, and all types of problems and contradictions
emerge whenever we ignore or try to reduce any of them” (Ferrer
2002: 25). According to this, all humans have both individual (intention
and behavioral) and collective (cultural and social) dimensions.

In summary, all three models — Rogers’s expressive arts, Epstein’s 12
stages, and Wilber’s integral view of wholeness — show that the path toward
wholeness should be focused not only on the self-body, but also on human
relationships, communities, world and the universe. Wholeness is connected
with grounding and connectivity with everyday life: the social world,
relationships and connections, as well as the boundaries and distinction
between being one’s home and the world. Wholeness includes: inner world
and outer world, polarities, connections and new developments.

Author’s aesthetic response to all three models is revealed in Figure 2
and is based on Rogers’s model. All five levels she perceive as spheres one
inside the other. Epstein’s 12 stages symbolize a spiral from the center to
the outside, which highlight the movement of psychological development,
and flow through all levels on different planes and directions, touching
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the four quadrants of Wilber’s model. I have named this image ,All is
connected.” On our way toward wholeness we go through all five levels,
12 stages, and individual and collective dimensions.

Figure 2. All is connected

Wholeness is a dynamic concept; Rudhyar characterized the movement
of wholeness as ,centripetal, sometimes centrifugal. The pulsation from
center to circumference and back to center is like the heartbeat of being
or wholeness” (Rudhyar 1983: 72). This corresponds to author’s aesthetic
response visualizing Epstein’s model of 12 stages as spirals in Figure 2.
While analyzing these models author realized that the process of the
formation of the Self is only a circumambulation and not linear; similarly
the evolution of our way toward wholeness is multifaceted and spherical.
In all four corners circles are painted in order to reveal the spherical
structure.

The integral Four Quadrant Model is reminiscent of Jung’s concept of
the psyche. There are four quadrants in a mandala, which according to
Jung, is the ,psychological expression of the totality of the Self” (Jung
1972a: 72), and ,goal of psychic development is the Self” (Jung 1972a:
p- Vv.). The totality includes personal consciousness and unconscious,
as well as collective unconscious, which are common to all mankind.
Jung’s paintings of mandalas in The Red Book (Jung 2009; 2009/2013)
bring together the inner world, the personal, including consciousness
and unconsciousness, and expands it to reach another dimension - the
collective — including consciousness and unconscious. While thinking about
the symbolic meaning and visualized the structure of Jung’s concept of
psyche author realized that inclusion of these four dimensions is necessary
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in her aesthetic response to models of movement toward wholeness
(Figure 2). Similarly the mandala has four quadrants and tends to be three-
dimensional as well. It is considered to be a symbol of individuation and
wholeness.

The Mandalas Symbolic Expression of Individuation and
Wholeness

In The Red Book of Jung (2009), as discussed by Brutsche the images of
the individuation process of finding the Self are the egg, the mandala and
the polarities: male and female, child and adult, as well as potentialities of
self-development: stable and ever-changing, simple and multiple, inner and
outer, spiritual and emotional, filled with passions (Brutsche 2011: 18). In
the mandala ornaments of the inner circle pour out and receive something
from outside, which symbolically means ,,projections stream back ‘inside’
and are integrated into the personality again” (Brutsche 2011: 15).

Figure 3. Examples of mandalas

Usually a mandala contains three circles, symbolically intending to
,shut out the outside and hold the inside together” (Jung 1972a: 72). The
»squaring of the circle is one of the many archetypal motifs of our dreams
and fantasies, and it could even be called the archetype of wholeness” (Jung
1972a: 4). The mandala is the ,,whole being, the monad, which corresponds
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to the microcosmic nature of psyche, the wholeness of personality.” In
the Sanskrit mandala means a circle. Jung noticed that mandalas usually
appear in situations of psychic confusion and distraction (Jung 1972a:
p- v). A mandala corresponds to the inner situation of the moment. When
mandalas are made spontaneously for overcoming anxiety and harmonizing
and/or drawn spontaneously for overcoming chaotic state they release
tense feelings. After acting them out the mandala’s structure contributes to
healing (see Figure 3 — examples of author’s healing mandalas).

Usually a mandala has a center and protective circle but sometimes
we can see the process of looking for the center. A mandala consists of
four parts and includes four functions of consciousness: sensation, feeling,
thinking and intuition (Jung 1972a: 51). Wholeness is attained when all four
aspects are in balance and in perfect union. The mandala is ,,superimposed
on the psychic chaos so that each content falls into place and the weltering
confusion is held together by the protective circle” (Jung 1972a: p. vi). The
mandalas in the first row of Figure 3 correspond to the first three stages of
Epstein’s model.

Although coloring mandalas is a harmonizing tool and has a healing
effect, it is most effective to draw a mandala spontaneously without
thinking, only following to the movements of hand as drawn mandala.
As Jung said, ,,Nothing can be expected from an artificial repetition or a
deliberate imitation of such images” (Jung 1972a: 5) because it is authentic
symbols, colors and meanings of the forms drawn in the mandala that
facilitate individual healing and transformation. For example, the mandala
drawn with gold on the indigo paper, in the second row of Figure 3, symbolizes
transformation. Drawing mandalas facilitates ,formation, transformation,
eternal mind’s eternal recreation” (Jung 1972a: p. v). Looking at the drawn
mandalas, it is possible to observe psychic transformations (see Kellogg
1978, for a discussion regarding 13 stages of observing psychological
development in therapeutic mandala making).

Jung has observed that all the paths he had been following, all the
steps he had taken, are leading back to a single middle point, to the center.
Therefore, he concluded that the mandala is the ,center, the path to the
center, to individuation” (Jung 1972a: p. v). In the process of individuation
finding the Self means focusing on the center and concentrating. For
example, patience and concentration are necessary for creating a mandala from
long colored paper strips rolled into a spiral (second from the left side in the
bottom row of Figure 3).

The center of a mandala symbolizes innermost, central point within the
psyche, to which ,everything is related, by which everything is arranged,
and which is itself a source of energy” (Jung 1972a: 73). The energy of
the central point urges one to become what one is. The center is not felt or
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thought of as the ego but is expressed as the Self. According to Jung, ,the
ego is the expression of individual existence” (Jung 1972a: 74); it tends to
cause unpleasant emotions and conflicts in life. Mandalas help to overcome
chaotic and disordered states marked by conflict and anxiety. For example,
in the lower left corner of Figure 3 is a mandala, which was drawn on a large
piece of paper (39.5 in. square) to act out anger and disappointment, helping
overcome conflict and anxiety. When the mandala was finished, it was not liked
by author because it was linked with the concrete situation. Only after two days
of creating this mandala the Latvian sign of the morning star ,Auseklis” (in
Latvian) with a very powerful meaning was noticed. Now the same mandala
looks harmonious. This shows that the mandala is a very powerful tool in
art therapy, and if the situation is resolved we then accept our mandalas as
authentic reflection of the Self.

The object of a mandala is ,,the Self in contradistinction to the ego, which
is only the point of reference for consciousness, whereas the Self comprises
the totality of the psyche altogether, i.e., conscious and unconscious” (Jung
1972a: 5). If the Self is a goal of psychological development, then the Self,
if visually symbolized, could be seen as the center of wholeness, which is
indicative of a nonlinear process of individuation and spiritual development.
Mandalas display light and dark sides and align the irreconcilable opposites
represented by typical symbols of the artist under certain circumstances
thus providing a considerable therapeutic effect while bridging seemingly
hopeless splits. For example, the mandala in the bottom row of Figure 3, third
from the left, put together opposites (light/dark, warm/cold colors, opposite
colors of the wheel of colors) and by integrating them, display the process of
individuation.

According to Jung, the recognition of the bipolarity of human nature
and of the necessity of conflicting pairs of opposites is essential. He
mentioned that ,after the symbols of madness experienced during the
period of disintegration there follow images which represent the coming
together of the opposites: light/dark, above/below, white/black, male/
female” (Jung 1972a: 140). Thus, images of polarities in art could be a
sign of integration on the path toward wholeness. Figure 4 is an example
of how the periphery of the mandala’s center is surrounded by symbols
of the paired opposites, which belong to the Self and make up the total
personality. This mandala includes symbols of cultural values, which show
a more integrated personality than in previous mandalas.

According to Jung, a ,,certain number of these, however, are permanently
or temporarily included within the scope of the personality and, through
this contact, acquire an individual stamp as the shadow, anima, and
animus. The Self, though on the one hand simple, is on the other hand
a composite ,conglomerate soul” ((Jung 1972a: 73). Mandalas drawn in
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the individuation process include a limitless wealth of motifs and symbolic
allusions, which express the totality of the inner and outer experience of
the world or is an essential point of reference. For example, the mandala
drawn by colored pens (20 in. square), first on the right, on the bottom row of
Figure 3, expresses author’s process of individuation, striving toward wholeness.
The drawing process and the story embedded into this mandala include symbols
of the Self, relationships, community, world and even universe.

The stories that informed the mandalas shown on the second and third
lines of Figure 3 and the mandala in Figure 4 correspond to stages 4-9 of
Epstein’s model. These images show the dynamics of the process toward
wholeness. According to author’s experience, while creating mandalas (and
while leading mandala groups for adults from 2011), creating and even
dancing of mandalas facilitate a sense of stability, as inner peace gradually
returns. The Mandala helps in centering and aligning with the union of all
opposites according to the universal rules.

Figure 4. My way
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However, a mandala is also a symbol of the individuation process, while
finding the Self, although it includes the ,microcosmic enclosed within
the macrocosmic system of opposites” (Jung 1972a: ix). Wholeness is
harmonious if all is linked together in balance.

Wholeness in the Arts and the Audience’s Creative Perception

In this chapter are explored accomplished artists’ works, which had
inspired on the path toward wholeness while being in the United States.
It was a phenomenological research of wholeness. The psychological
significance of the expressive arts and the audience’s creative perception in
response to the arts are highlighted, as it pertains to Rogers’ (1993) levels
on the path toward wholeness: self, relationships, community, world, and
universal unity in examples from music, performance, dance and authentic
movement, and the visual arts. While exploring wholeness through the arts,
author’s exploration not only included a review of the literature but also
her response through feeling and sensing, observing different modalities of
the arts, thinking and intuiting others’ work, and creating author’s own art.

Music and Silence

According to the models of wholeness, we begin with ourselves. For
author’s inner journey toward wholeness the most important was John
Cage’s ,,4.33” (Cage, 1952/2010), an invitation to be silent for 4.33 minutes.
In the process of experiencing the music of silence for 4.33 minutes author
realized the necessity to explore wholeness in an experiential way by
listening, sensing and feeling, drawing, movement and writing. Listening to
the silence 4.33 minutes every day for a week were like meditation. At the
same time some feelings emerged, some ideas and thoughts were written in
the notebook. The notes were an aesthetic response to more or less silence
in mind and nature. Words, such as freedom, strength, and centeredness,
intuition and senses of body, feelings and emotions emerged while being
silent. These notes included also polarities: harmony and disharmony. Cage
has mentioned that ,disharmony is simply harmony we are unaccustomed
to” (Cage 1988: 2). It was taken to mean acceptance of what is coming up
without prejudice and was realized that by sensing of body and noticeing
what is going around makes posibility to feel like being as a part of the
universe on the way towards wholeness.

Nowadays Mark Applebaum’s way of composing music is similar to
Cage’s masterpieces. Applebaum has exhibited 12 large sheets of paper
filled with forms (lines, circles, squares) in the Cantor Arts Center, Stanford,
in 2010 (filmed by Arnold, 2010). Each day musicians performed music
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according to Applebaum’s drawings. Cage has preceded Applebaum. The
poetry of Cage (as discussed by Diir, 2003: 13-25) could have likely been
played by these musicians as well. Both Cage and Applebaum have left
»the puzzle unfinished” (Cage 1988: 2). According to Cage, ,art is not an
escape from life, but rather an introduction to it” (Cage 1988: 1). Music
help us, as listeners of sound and silence, to develop awareness, become
more open, understand ourselves and our relationships with others in the
world; listening to sound and silence grows our intuition, as we develop
toward experiencing wholeness and becoming whole.

Performance

Several performances of Marina Abramovi¢ and interviews with her
(Abramovi¢ 2012, 2013a, 2013b) show Abramovié¢’s story and motion
toward wholeness while comparing her earlier art performances with a
lot of prompts to later ones, for example, performance ,Artist is Present”
when she did not need any prompt and made only direct eye contact with
people. As eyes are like mirrors of our souls, then exposing our soul is
beyond being physically naked. Opened eyes — direct eye contact — is like
opening one’s souls to others.

As Abramovié¢ also mentioned in her interview, ,artists cannot live
without breathing. Art is the way of breathing” (Abramovié¢ 2013a).
Metaphorically breathing symbolizes life. Breathing had a role in the
movement toward wholeness as it is a tool for balancing ourselves. Mindful
breathing balances us in the center where ,,conscious and unconscious minds
meet, where inner and outer worlds join, where sense of the Self encounters
boundless Universal Self” (Levey & Levey, 1998, p. 56). Wholeness begins
from the inside out. Breathing in and out with full awareness is the first
possible movement toward harmony and balance. Mindfulness of breathing
and body is the starting point toward wholeness.

Art making helps us to come back to our authenticity. In everyday life
we used to ,project our inner darkness on others, making ‘enemies’ of
them and making the world a more dangerous place. Our inauthenticity
and projections make real relationships impossible, leading to loneliness”
(Palmer 2004: 16). This is not the same as being alone. If we are alone
with our inner teacher we can find our own way. Understanding our
shadow side enables us to realize our own reality, and therefore we take
a step toward wholeness. Art is mental work and motion toward the
wholeness of artists and spectators, and for both (as mentioned in a video
interview of Abramovi¢ 2013) it is like ,cleaning the house from inside,
cleaning the body” and mind. Mindfulness entails our awareness of sensing,
feeling, thinking, intuiting and being, intensions and action in the present
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moment (Levey & Levey 1998: 64-67). While creating art, artists use their
sensitivity, feelings and emotions.

Performances let us think about the lessons of flexibility and non-
attachment. As Abramovi¢ mentioned, if ,,we have to fix things and things
have to be in a certain way, then you don’t see the flow, you don’t see
how the whole energy goes ... and how things are actually unpredictable”
(Abramovi¢ 2006: 32-34). The meaning is about being flexible to change
plans according to our intuitions and situation if necessary; about being
ready to leave past behind.

The other lesson is about being present. The environment for the
performance is created before, but the performance is an unexpected
process from beginning to end. It is like our life movement toward
unknown relationships and situations. Marina Abramovié’s art is about
being in the present moment, about the unity of the body and mind, about
consciousness and unconsciousness, about visible and invisible worlds. It
seems to be her path toward wholeness and is, at any rate, an inspiration
for the viewer to internalize the embodiment of this developmental process
(whether consciously or unconsciously).

The path toward wholeness includes close relationships. For example,
such relationships with feelings and emotions are shown from the earlier
performances to the last one ,The Lovers” performed by Abramovié
and Ulay (Abramovi¢ 2012, 2013b): getting together, aloneness and
togetherness, openness and playfulness, shared awareness and divorce —
the authenticity of the emotions, feelings, and vulnerability in breaking up
a relationship are inseparable from the experience of love.

Furthermore, the path toward wholeness includes social relationships.
For example, Yoko Ono’s performance ,,Cut peace” (Yoko Ono 1965) led
me to think that it is not only concentration of the artist herself, but also
feeling and sensing reaction from the audience: their silence, internal
feelings and inner being, sensing the body, which, according to Ono (as
cited by Chung) is ,the scar of our mind” (Chung 2011: 309). It could be a
way to becoming aware of the unity of the mind, body, soul, and emotions,
which is an important part of experiencing wholeness.

To experience wholeness, we concentrate not only on ourselves but also
on the community, taking into consideration their feelings, emotions and
reactions. I think this is the case when we invariably witness ,liberation from
self-imposed suffering, an opening of the heart, and a commitment to a com-
passionate and selfless life” (Ferrer 2002: 145). Ono’s Cut Peace performance
was a provocation of intervention in order ,to shake out of habitual ways of
thinking” (Chung 2011: 306). This is one example of how performance influ-
ences our lives, encouraging us to look differently at our lives, as it alters the
ways we look at ourselves, others, the community, and the world.
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Body Awareness, Narrative, Dance, and Authentic Movement

Social relationships are also depicted in the Buck Dance (Lemon &
Gonnerman 2009: 8.22’-11") and storytelling through movement (Lemon
2011). In the Buck Dance, dancers tell the story of the historical event
of the Freedom Bus riders (Lemon & Gonnerman 2009: 41.24°-45.24’),
which happened in 1961 (Profeta 2011). Lemon’s storytelling through the
movements is reminiscent of Olivia Corscon’s Body Tales (Corson 2010),
which is a ,creative and healing practice that integrates movement, voice
and personal storytelling. This unique form combines elements of dance,
theater and expressive arts, and encourages and supports an embodied
value system in which the well-being of the Earth is central” (Corson 2014).
Compared with Corson’s body tales, Lemon’s dances are mostly without
words but with many social metaphors.

In storytelling, for example, Come Home, Charlie Patton (Lemon &
Gonnerman 2009: 50.27°-52.24’) Lemon explored past events. Even if he
did not know the original event, he tried through his body to imagine
how it could be and how people would feel in the concrete past situation.
From this point of view, the value of Ralph Lemon’s dance performances
is the embodiment of situation, paying attention to the events and more
or less healing ancestral wounds. Lemon’s performances reminded me
of Armand Volkas’s (2014) Playback Theatre, which tells the stories of
immigrants, and the workshop Healing the Wounds of History, which is
about psychotherapeutic work in groups for healing collective trauma,
intercultural conflict resolution, and peacebuilding. Compared with
Volkas’s work, Lemon’s dance performances and storytelling are more akin
to artwork that encourages audiences to think about past events. Still, the
question remains — to what degree dance performances center around the
dancer’s self, and how much do they lead to selfless awareness and inspire
action in the world?

In the videos of Ralph Lemon’s dance performances (Lemon & Bither
2010; Lemon 2011) and in the interview the dancer spoke about several
bodies: chemical (molecular, cellular), thinking (,sense of what body is
already doing and has done”), spiritual (sense of something ,beyond the
words and cognitive experience”) and transcending (transformation of the
body during the life) (Lemon & Gonnerman 2009: 3-5), which correspond to
the steps toward wholeness through listening to our body and its awareness
in the present moment. In the Lemon’s story about Walter’s dancing (Lemon
& Gonnerman 2009: 52.44’-55’), because Walter’s moves rely on embodied
memory of his past dance steps, there is a link between the authentic
movement of finding out how the body wants to move and letting it move
in the present moment. Witnessing authentic movement and the narratives



Dace Visnola. The Role of Art in the Exploration of Personality as Wholeness 91

it delivers, inspires transformation through bodies, minds and emotions,
first in the performers, then in the audience. Such experiences facilitate for
the performer and audience movement on the path toward wholeness till
the level of the world, as they encourage, through freedom of expression
and response, a non-judgmental view of the self, and acceptance of the
authenticity it communicates.

Visual Arts

The individual’s conscious attitude is one-sided. Behind consciousness
there lies the unconscious psyche, which affects consciousness ,from be-
hind and from inside, just as much as the outer world affects it from in
front and from outside” (Jung 1972b: 136). The inside experience is valu-
able in taking into consideration all five senses while orientating toward
the outer world. The collective unconscious shows ,,no tendency to become
conscious under normal conditions, nor can it be brought back to recollec-
tion by any analytical technique, since it was never repressed or forgotten”
(Jung 1972b: 80). By activating all the senses and feelings through creative
expression, we may identify and recognize unconscious material and make
it conscious. Art is helpful for recognizing the unconscious world, making
its contents accessible and understandable, and in such way preventing a
dangerous splitting of the unconscious processes from consciousness. At the
same time it is necessary to take into account that in the contrast of objec-
tive conscious representation, art and the art making process are symbolic.

We are more or less conscious about everyday life situations, but we
still have the unconscious. For example, there is a connectivity between the
conscious and the unconscious in Marcel Duchamp’s ,,Fountain” (Duchamp
1917, 1964). It reminds of the unconscious because it seems to be something
that we deny. This artwork is a story of accepting two sides: light and
dark, two polarities or dualities. When we look more precisely at this
artwork from different points of view, we can notice the symbolic presence
of male and female, and some more polarities. Molesworth discussed the
constructs of private and public, ambition and laziness in the context of the
artist’s ability to make art. Duchamp’s art encourages us to pull down the
boundaries and play, which is ,,a dimension of freedom, a self-distraction,
relaxing oneself, forgetting oneself and recuperating oneself” (Molesworth
1998: 56). It is another way toward wholeness using a provocative play
asking for elasticity and calling for noticing the momentum when the
circumstances are different from before; encouraging stopping, moving, and
working, inviting to notice the presence. This approach encourages being
present, tolerating differences, and accepting the dark side integrating it
with light.
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Similarly, we can find connection even with the world and universal in
Pablo Picasso’s ,,Guernica” (Picasso 1937) which is, according to the paint-
er’s words, an allegory of the bombing on Guernica in 1937, and which is
described as ,an unforgettable image of violence and terror” (Davenport
1996: 181). There are many discussions about this masterpiece. This paint-
ing may also be considered as an expression of the psychological model
of creation, collective consciousness and unconscious. ,,Guernica” is remi-
niscent of the shadow or uncanny recesses of the mind (individually and
collectively). Picasso used mythological images and the painting bears its
own meaning intended by the artist. At the same time without knowing the
meaning viewers can develop their own interpretation according to their life
situations. In art therapy, we can work with feelings and emotions evoked
by well-known art, especially if the viewer is not familiar with the history
of the piece. Each artwork is the artist’s way toward wholeness. When we
are looking at, thinking and speaking about others’ art, the viewing, inter-
pretation, and integration of the art becomes our way toward wholeness.

The masterpieces of art analyzed in this chapter are just as examples.
Each media of art (visual, music, dance, performance etc.) is able to help
to reach all five levels on the path toward wholeness while exploring
wholeness through the arts.

Creative Perception of Art

One of the effects of engaging a creative process of becoming an active
perceiver of the great arts lies in the unconscious activation of archetypal
image. By giving a personalized shape to, and elaborating on these images
the language of the creator or perceiver’s unconscious becomes visible and
sometimes even understandable. Only when the unconscious is turned to the
visionary mode do we begin to ask questions. Artists help us to understand
the reactions we have to the images that emerge from the unconscious.
Artists intuitively and/or intentionally translate collective unconscious
archetypes into the language of the present, and in such a way help us find
out not only the way back to the Self but also to represent ,a process of
self-regulation in the life of nations and epochs” (Jung 1972b: 83).

While looking at art for the purpose of wholeness development, the
meaning of the artwork as intended by the artist is not essential; the most
important thing is to notice our feelings and memories: are we astonished,
confused or bewildered? Are we asking for explanations or commentaries?
Does it remind us of something in our everyday life? Or maybe it reminds
us of our dreams and night fears? Do we notice our resentment when we
are viewing art? Do we reject the artwork, and if so why? Do we not want
to speak about it, and if so why not?
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There are emotions that the artist has, and then there are emotions
that we have while we are looking at the masterpiece. The art, details
of the masterpiece of art, could be a source for finding the unconscious
in ourselves. Observing art in this manner could be instrumental to
support the individuation process and could be helpful for finding new
possibilities and even our way in life appreciating everything that is in
us: positive features and shadows, strengths and weaknesses, joyfulness
and sadness.

It is commonly accepted in the field of art therapy and the expressive
arts that everybody can create art (Rogers 1993: 7; Rubin 2005: 20-23).
Our own art or looking at others’ art is a source for self-reflection. Even
though the art is abstract, we can project our own story upon it. It could
be a story of relationships, of one’s everyday life and the world processes.
Each of us can derive from artworks personally significant meaning at any
given moment. The deepest engagement with the arts, especially abstract,
requires silence, focusing attention and thus, clearing our minds. It is like a
meditation in trusting our own experience. While looking at art we can ask
questions such as: What are these images about for me, and what do they
tell me? What is essential for me in these images to understand the world
right now? Could these images represent some parts of my life? There is
»the internal truth, which only art can divine, which only art can express
by those means of expression” (Kandinsky 1977 [1912]: 9) but ,complete
understanding of reality and human nature needs to include spiritual
insights and perspectives” (Kandinsky 1977 [1912]: 1).

The artist expresses him/herself but also undertakes the task of
expressing the collective unconscious. The artist ,must have something
to say, for mastery over form is not his goal but rather the adapting of
form to its inner meaning” (Kandinsky 1977 [1912]: 54). Accordingly, the
artist must link together the universal and the particular in nature through
an aesthetic form. If we live according to universal rules of appreciating
nature, if we look through the universal view of reverence for life, we
are able to develop art, which is filled with the power of the universe
and unconditional love. Art is beautiful in that it is made by the soul
and generated by the inner need to create art. From this perspective, art
provides us with a more particular as well as universal understanding of
ourselves, others and relationships, the world and the universe. In that
sense, art brings us closer to wholeness.

Conclusion

Wholeness includes the Self, relationships, the community, the world and
the universe. Wholeness is closely linked with the process of individuation.
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It brings together polarities, the inside and the outside, a microcosmos and
a macrocosmos.

In this article author has analyzed three models: Rogers’s model of the
path toward wholeness using a person-centered expressive arts approach;
Epstein’s model of 12 stages of movement toward wholeness; and Wilber’s
integral four quadrant model. The analysis include Jung’s concept of
psyche, which includes personal (consciousness and unconsciosness) and
collective (consciousness and unconsciosness). To summarize the analysis
author has created an aesthetic response with a vizualized stucture of
movement toward wholeness, which included five spheres of levels — the
Self in the center, relationships, community, the world, and the universe,
spiral of twelve stages and four quadrants with individual and collective
dimension, including Jung’s concept of conscious and unconscious of
psyche. Accordingly, wholeness is not only linked with spirituality but also
with grounding and connectivity with the social world, relationships within
one’s inner world and outer world, boundaries and new development.

The symbol of the way toward wholeness is the three dimentional sphere.
The symbol of individuation is a mandala. The center of the mandala is the
Self, which is the goal of psychological development. Author has revealed
the dynamics of her way toward wholeness using the images of mandalas
taking into consideration Jung’s concept and comparing the development
of images of mandalas with Epstein’s model of stages.

In the last section author has analyzed other artists’ masterpieces of art
according to Roger’s five levels of the path toward wholeness. Being silent,
noticing processes around, listening music of nature and urban environment,
process of psychological development, as well body awareness, expressive
and authentic movement coresspond to the first level: The Self and to the
second level: Relationships. Performances address three levels — The Self,
Relationships and Community. Adding to those three levels, narrative
and expressive movement (storytelling, body tales, playback theatre)
correspond with the fourth level: processes of the world. Visual arts and
creative perception of art provide universal understanding of overselves
and relationships with others, social connections in community, world
processes and universal regularities.

In all these modalities of creative expression, the experiences of the
artist, the viewer, and the witness who chooses to respond to the art
through creative expression are both distinct and interelated. The artist
creates with the audience in mind, while the audience is given the freedom
to respond, by projection and independent meaning-making through all
the senses, the intellect, and the intuition. Such active, receptive, and
creative relationship with the arts is a valuable and powerful tool within
the individuation process toward wholeness.
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HALMOHA/TbHBIE TPAALN
B COBPEMEHHOM AWV3AIHE

NATIONAL TRADITIONS IN MODERN DESIGN

EkaTepuHa ViBaHOBa
Poccuiicknin rocyapcTBeHHbIV COLManbHbIA yHUBEpCUTET
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AHHOTALUWMA

B cTaTbe gaH KpaTkuii 0630p UCTOPUN AM3aliHa, HauMHas ¢ MOMeHTa ero GopMUPOBaHKA
KaK oTAenbHON chepbl AesiTeNbHOCTI B KOHLe XIX BeKa 1 A0 HallnX AHel, NpoBejeH aHann3
0CObeHHOCTel HauMOHaNbHbIX LUKON AM3aliHa, a Takxke pacCMOTpeHbl BOMPOChl nomcka ba-
NaHca Mexzy YHMBepCanbHbIM U HaLMOHaNbHbIM B An3aiiHe, n3yyeH GeHOMeH STHNYEeCKOon
COCTaB/ANOLLEA B NOMCKe HOBbIX M306pasuTeNbHbIX OPM B AM3aliHe. DTHO-KYNbTYPHBbIi
KOMMOHEHT nmeeT 0coboe 3HaYeHe B PasBUTUN 1 MOMCKe HOBbIX PeLLeHNn B An3aiHe, Tak
KaK TPaALMOHHbIe GOPMbI NCKYCCTBA afAanTUPYOTCS K NMPUHLMAAM COBPEMEHHOro Au3ait-
Ha. CTaTblo MOXHO paccMaTpmBaTh Kak OAUH U3 BO3MOXHbIX METOA0/I0MMYeCKX NOAXOA0B
K AdNbHENLINM NcCneA0BaHNSAM, NOCBALLEHHbIM COBPEMEHHOMY An3aiiHy.

KnioueBble cnoBa: ncTopus AM3aliHa; HalMOHa/lbHble LUKO/bl AM3aliHa; HaLMOHalbHble
TpagvuMn B An3aiiHe; 3STHOAN3alH

Key words: history of design, national schools of design, national traditions in design,
ethnodesign

MHorodyHknHoHanbHasA chepa Au3aliHa BMeIlaeT MMUPOKUI JUana3oH
Pa3HOPOJHBIX fABJIEHUH. J[M3aliH, ABJIAACH ceiluac OOHMM M3 CaMBIX BJIM-
ATEJbHBIX BUJOB IPOEKTHO-XYAOXXeCTBEHHON [eATeJbHOCTH, OObeJuHsAEeT
3JIeMEeHTHl XyJI0)KeCTBEHHOI U TeXHHUUYeCcKON KyJIbTyphl. B mepuop cBoero
BO3HUKHOBEHUS BO BTOPOH NosioBrHe XIX Beka JAU3aiiH BO MHOTOM ONUpall-
cA Ha QyHOAMEeHT, 3aJI0XKeHHBIN JeKOpaTUBHO-NPUKJIAJHBIM HCKYCCTBOM.
M3MeHeHMe MIPUHIUIIOB IPOU3BOACTBA, HEOOXOUMOCTD BBIIIyCKa MacCOBOM
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MPOAYKIIUKM TPUBETNA K YHUBEPCAJHM3AIUM MPUHIMIIOB U3aiiHa, OTOPBaB
ero OT UCTOKOB pPeMeCJIEHHOI'0 IIPOU3BO/ICTBA, TAe MpHUMeHAICA UHAUBUY-
aJIPHBIM NOAXOJ K cO3JaHMI0 mpoaykiuu. HecMoTps Ha pacrnpocTpaHeHue
cdepsl yHUBepCaJbHOTO W WHTepHAI[MOHAJIBHOIO, YepTHl HAI[MOHAJIBHOTO
MPUCYTCTBYIOT B MUpPeE Belllell TaK Xe, KaK U 4YepPTHl OOIIHOCTH.

MeTtopoJiorus rccyieqoBaHuA 00yc/IoBIeHa cnel{iprKON ONKICHBAaeMOro
sIBJIEHUA. BBUIN 1CIIOJIb30BaHKI CJIeIyIollie Hay4YHble MOX0/Ibl: COLaIbHO-
KyJIbTYPHBIA MOAXOA K MCCJIEJOBAHUIO, ITO3BOJIMBILIUI BHIABUTH OOBEKTUB-
Hble 3aKOHOMEpPHOCTU M3MeHEeHUI B BOCIIPUATUM XyI0)KeCTBEHHBIX KOHI[ell-
LUI B CBA3U C COLMAJBHBIMU U KYJIbTYPHBIMU N3MEHEHUAMU B OOIIeCTBe.
HckyccTBOBeJUECKUI MOAXO[ CIOCOOCTBOBAJ OOBEKTHBHOMY NOHHMAaHUIO
Ou3aliHa KaK KOMIIOHEHTa COBPEMEeHHOH XyI0KeCTBEHHOU KyJbTyphl. Ce-
MHOTHUYECKUN TOAXO0 CIIOCOOCTBOBAJI AHAJIM3Y CMBOJIMYECKUX 3JIEMEHTOB
Au3aliHa, KOTOpble HaKalUIMBAlOT U IepedaloT HUH(OpMAIUI0 C TTOMOIIBI0
CHMBOJIOB U 3HAaKOB, OTPAXXEHHBIX B XY/IOXECTBEHHOM pelleHUH (HOPMBEL,
11BeTa, JeKOPaTHBHOM pelleHuH U T. [.

ToBopsi O HaIMOHAJIBHOW COCTABJIAKONIEN B Au3aliHe, MBI JIOJDKHBI
00paTUTbCA K UCTOpUM Au3aliHa M pacCMOTPETh BOIPOCH 3aKOHOMEPHBIX
U3MEeHeHUll B BOCIPUATUM XY[IOXECTBEHHBIX fABJIEHUI B cdepe au3aiiHa.
Jln3aiiH Kak caMocCToATesIbHasA 00JIacTh AeATEJIbHOCTH HauuHaeT Gpopmu-
poBaThbcA BO BTOpoii nmosoBrHe XIX Beka IOJ BJIUAHUEM COLMOKYJIBTYPHBIX
U SKOHOMUYECKNX M3MEHEHUH B 001lecTBe. AHTJIMICKOE XY/I0XKEeCTBEHHOE
JBIDKEHNe HCKYCCTB U peMeceJsi, Bo3HUKIIee B koHIle XIX Beka, MOCIyXUJIO
OIHOM U3 OTHPaBHBIX TOUEK i (OPMHUPOBAHUA COBPEMEHHOI0 Au3aiiHa.
YYacTHUKU ABWXKEHUS CTPEMIJINCH K COJIMDKEHHIO MCKYCCTBAa U peMecia,
UaeaJn3upys caMoOOBITHOE TBOPUYECTBO peMeCJIeHHHKOB CpeqHEeBEeKOBbs.

B nepuoj NpoOMBIIIJIEHHON PeBOJIIOLNY B OOUXOAE €BpOIeNleB MOABJIIA-
10TCA obe3nnyeHHble, ONHOTUIIHBIe NpeaMeThl. Takasd cuTyauusa BbI3bIBaeT
IIpOTeCT y INpejcTaBUTes el ABMXXEHUSA UCKYCCTB U peMecesl. YuibsaMm Mop-
puc (William Morris, 1834-1896) u npyrue npepadasnuThl, UAeaTU3UPYs
CcpeZHeBeKOBbe, pa3feisAijid Bepy aHTJIMHCKOr0 MCKYCCTBOBEJA U COI[UAIb-
Horo pedopmartopa [IxoHa PackuHa (John Ruskin, 1819-1900) B mpeBoc-
XOJICTBO TOBapOB PYUYHOI'O U3TOTOBJIEHU:A INepel uzAeausaMu GhabpuuHOro
MpoOM3BOACTBA. PackuH, OTBepras MaIIMHHOE IPOU3BOJCTBO, BHIABUTAJI
UAe COOTBETCTBHA MHpa Bellell Mupy Jiojeii. Moppuc chopmyirpoBas
MPUHIUI Iiejlecoob6pazHoCTU GOPMBI, BBIBEJI MIPUHIUIBI COOTHeceHUsa dop-
MBI, Tle YKpallleHue 1 OTJeJIKA IpeaMeTa COOTBETCTBYIOT €r0 Ha3HAuYeHUIO.
MoppHuc CTOsTT ¥ UCTOKOB KOHI[EMNIIUK 3CTeTUYecKOro CHTe3a, Ie Bce 3Je-
MEHTHI Cpeqbsl OOMTAHUA CBA3aHBI B eqUHOE mejoe. Hajo OTMeTUTh, YTO B
Poccuun npeu PackuHa 1 Mopprca NposABUJINChH B CXOHBIX MPOEKTax, TaKUX
kak AOpamueso u TanamkuHo. B nepuop konna XIX Beka oCTpoO BCTAlOT U
BOIPOCH! TIOUCKA HAI[MOHAJIbHOTO CTUJIA B UCKYCCTBE.
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Poxnenue HoBOoro cruia Bupesioch JIxoHy Packuny B cepeaune XIX
BeKa KaK pOXJeHMe HOBOTO sA3bIKa. ApXUTEKTOp, M3yuyas Hacje[ue Ipoll-
JIOTO, TpeXJe BCero roTUYeckol 3MOX{, KaK HAMOJIHEHHON HauOOJIbIINM
CHMBOJINUYECKHM cojJiepkaHueM, OTpaxalolM B OpHaMeHTe O0XXeCTBeH-
HBIN MOPAMOK, JOJDKEH aJalTUPOBaTh €ro K HACTOAIMEMY, JEMOHCTPUPYIO-
meMy ymajok B ob6jacTu Au3anHa.

Hano ormetuts, Bo ®paHUUM BTOpPOH MOJIOBUHBE XIX Beka BOIPOCH!
MOUCKa HAIMOHAJIbHOTO CTWJIA, TEOPUM M IMPAaKTUKKU OpPHAMeHTa B Au3aii-
He ObUIM He MeHee aKTyaJIbHBI, YeM B AHIJINM. B cBA3U c aTuUM ciieayer
BBIIEJIUTh UMA apXUTEKTOpa, pecTaBpaTopa, MUCKYCCTBOBeAa, HCTOPHKA
apXUTEKTypPH U HJeoJsiora HeOTOTHKU JKeHa OMaHyaJisA Buosuie-ne-/{oka
(Eugene Emmanuel Viollet-le-Duc, 1814-1879). Byiy4u OCHOBOIOJIOKHUKOM
ApXUTEKTypPHOU pecTaBpalUd, OH LIEHWJ TOTUYECKUU OpHAMEHT, Ipexzie
BCEro, 3a ero TeXHOJIOTMYECKYI0 COCTaBJIAWIIYI0. B To Bpemsa kak Péckun
TPEBO3HOCUJI MPPALMOHAJIBHOCTh TOTUKU Y U3yyaJsl IpaBAvBBIL XapaKTep
OTpaxeHUs MpUPOJLl B OpHaMeHTe, Buosiie-je-/[iok oTMeuas pairoHasb-
HOCTh TOTHYECKUX CTPOeHMHH, (PYHKIMOHAJIBHOCTh KOHCTPYKTUBHBIX 3JIe-
MeHTOB (MBanoB 2010: 96).

B pusaiine T'epmaHuy, mnoxasyid, paHbllle, YeM B JPYTrUX CTpaHax
EBpormsl, 3akiagpBaloTCA TEHACHIINN QYHKIMOHAIM3Ma. Y BaXKUTEJIBHOE OT-
HOIIleHNe K CTPYKType Belleil, TeXHUYeCKUM acleKTaM Au3aiiHa 3a10KuJI
eme F'otdpun 3emnep (Gottfried Semper, 1803-1879), X0Ts1 TBOPUECTBO €r0
MPUXOAUTCA Ha Nepuof 3KJIeKTUKU. CTUJIb, IleHTpaJbHOe NOHATHE TeOpUU
3emriepa, popmupyercs, U3MeHAACh MO JIeHCTBUEM psAfa 0OCTOATEIBCTB:
TpaAUulliM, PeJIUTUO3HON OOpAAOBOCTH, MeCTOPACIIOJIOXKEHUs, KIUMaTa,
HCIIOJIb30BaHMA MaTepuaja U TeXHWYeCKUX [OCTIKeHUH. B ompepere-
HUU CTWJIA 3eMIlep NpUAepPXKUBAEeTCA NMpeBaHUPYIOLIero Torga MOHUMaHUA
CTUJIA KaK BceoObeMJIIoNlero mopsaka. 3eMmnep BUea NPUYMHBL ynajka
ApXUTEKTYpPBl U Xy[OXXECTBEHHBIX peMecesl B OTPhIBe yKpalleHUs OT KOH-
cTpyKuuu. He ABIAACH aKTMBHBIM IIPOTMBHUKOM Pa3BUTHSA IPOU3BOACTBA,
OH TIBITAJICA BBIABUTH HOBYIO 3CTETUKY IpeaMeTa, CO3[JaHHOI'0 MAaIIMHHBIM
criocobom. B cBoux uccienoBaHMAX MaTepHabHOU KYJIbTYpPHl 3eMIiep 3a-
JIOXWJI KJTI0YeBble NPUHIUINBI HOpMOOOpa3oBaHUA B IPOMBIIIIIEHHOCTU U
OCHOBBHI TexHUYecKoi 3cteTuku (Xomsaxkona 2012: 19).

3adukcupoBaB Mmocje MepBOM BCeMUPHON BbicTaBKu 1851 r. pasphiB
MeXJy HazHaueHWeM IIpe/ICTaBJIEHHBIX Ha BBICTaBKe Bellell M UX OU3ail-
HOM, 3eMIiep MpH3BaJl U3MEHUTh NMPUHLUIE 00yueHUs au3aliHepoB, obpa-
TUBIINCH K U3YUYEHUIO Xy0XKeCTBEHHOI'0 HacJIe[IUA MPOIILIOTo.

JIiA aHrJIMHACKOTO TeopeTHKa, apXuTeKTopa U AusailiHepa Oracreca
VYan6u Hopmopa IIstomxuHa (Augustus Welby Northmore Pugin, 1812-1852)
Takxe ObIa BakHa (PYHKLMOHAJIBHOCTh KOHCTPYKTHMBHBIX 3JIEMEHTOB, KakK
u aaa Buonne-ne-/{ioka, 1 OH GOpMyJaMpyeT NPUHLMUIIL ,,COOTBETCTBUA
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Jekopa”, KOTOPBIMHU CTaJIi HIMPOKO MOJIb30BAThCA MPU MOATOTOBKE AU3al-
HEpOB B MIKOJIe Ju3aiiHa B JIOHJOHE.

Anous Pursb (Alois Riegl, 1858-1905) — aBCTpUIICKUII TEOPETHUK U
HCTOPUK HCKycCTBa, npodeccop BeHckoro yHuBepcuTeTa, NpeiCTaBU-
TeJIb BEHCKOH IIKOJIbI MCKycCcTBO3HaHuA. Hapsay ¢ I'enpuxom Bésbdiin-
HoM (Heinrich Wolfflin) oH cTas olHUM U3 JIBYX BIUATEIBHBIX UCKYCCTBO-
BeZ[0B Havasa XX Beka. OJlHAKO, B CPAaBHEHUU C OCHOBHBIMU TOHATUAMU
Bénpduna, unen Puriada HameuaioT ropasfo 6ojiee AMHAMHUYHYIO [TAHO-
pamMy MCTOPHUKO-XYJI0KECTBEHHOT'O Tpollecca, T/e TJIaBHOU JBUXYIIeN
CUJION fABJIsieTCA OOOCHOBAHHBIM WM MNPUHIMI XyJOXXeCTBEHHOU BOJIU
KaK MCTOYHUKA TBOpuecTBa. IMeHHO Xy[i0KecTBeHHas BOJIsA, 10 MHEHUIO
Purna npepomnpefesisaiia cBoeoOpasue 3M0X uUckyccTBa. OH paspabortan
TEOpUI0 ranThdeckol (0cA3aTesIbHO-IJIOCKOCTHOM) U OonTHYeckol (Impo-
CTPAHCTBEHHOM) TPAaKTOBKU (popmbl. OcHOBoMoJiaramwias KHUra Puris
,11pobseMsbl cTtuaA. OCHOBHI MCTOPMM OpHaMeHTa” HamucaHa B 1893 r.
OCHOBHBIM NPUHLUINOM [JIs1 Purssa sBjasercs ,,Bojia K Gopme” WU Xy-
JI0XKeCcTBeHHas BOJIA, KOTOPYIO cjefyeT IOHUMAaTh He KaK CyOBeKTUBHO-
WHAVUBHyaJMCTUUYEeCKOe BOJIEU3bSABJIEHNE, HO KaK HEKOe CBEPXJINUHOE
BosieHue (Wollen), peanusyromeecsi, ecJii TOBOPUTh O XyI0XECTBEHHOM
3T0Xe B IIeJIOM, B CMeHe CTHJIMCTHYeCKOro Kypca. Pursip mojBepraer
KOPEHHOMY NepecMOTpPY TPaAUIIMOHHO CJIOKHUBIINECS HMepapXuu BUIOB
HCKYCCTBa, PaBHO KaK U HUCTOPUYECKUX 3MOX. JleKkopaTHUBHBIE BUAHI TBOP-
YyecTBa, Mpex[e CUUTaBLINecs BTOPOCTENEeHHBIMH, KaK BBIACHAETCH, To-
pasfo HarjiAgHee JEeMOHCTPUPYIOT AOMUHUPYIOLIYI0 GOPMOTBOPUYECKYIO
BOJIIO; PaBHO U J3MOXH, IpeXxie CUUTaBIINECA ,yMaJOYHBIMK”, MpeLCcTa-
0T BpeMeHeM TMOPa3UTeJbHbIX CTUJINCTUYECKUX HOBALUH, YTO AETAJIBHO
MPOJAEMOHCTPHPOBAaHO B BhjammeMca Tpynae Purna ,Ilo3gHepumckas
XyJloXeCcTBeHHasA MpoMblnuieHHOCTh” (1901), rae MHUMBIN ,,ynagok”
nckycctBa J[peBHero PumMa TpakTOBaH Kak BeJidKas, MNpOBUeHYecKas
CMeHa JCTeTUYeCKUX BeX: TramnThyeckoe, YyBCTBEHHO-OCA3aTeJIbHOE
BOCIIPUATHE CMEHsSeTCs B TMO3[HEPHUMCKHUN TEPUOJ] ONTUYECKUM, OpU-
EeHTUPYIOIIUMCS Ha 3pUTeJIbHBIE, 0oJiee MHTEJJIeKTyaIM30BaHHbIE IeH-
HOCTH. DTa JIMHUA HArJIsAJHO MpOCJeXuBaeTcs B craTthe ,HacTpoeHue
Kak npeaMeT HOBOeBporerickoro uckycctBa” (1899) u Gosbiioii pabo-
te ,Tomnmanackuii rpynmnosoii moptper” (1902). C romamMu KOHIENLUN
Purnia obperaioT Bce OoJiee MacmITaOHBIN, OOIIEKYJIBTYPOJIOTHYECKUE
XapakTep, CBOMCTBEHHBIN, HaIpuMep, ero JIeKIusAM, COOpaHHBIM B IIO-
CMepTHO H3JaHHOI KHure ,,CkjajplBaHUe HCcKyccTBa 6apokko B Pume”
(1908). MHTEpEC K MHUPOKNUM dTHOrpaduueCcKUM, 000OIIEHUSAM, TTPOSIBUB-
muiicsa yxe B ,IIpoGsiemax cTuiiss”, rlile OH pasjityaeT HapoAsl 3amaja,
6oJiee CKJIOHHBIe K HOBaTOPCTBY, U HapoAsl BocToka, Ako0kl 6ojiee KOH-
cepBaTUBHBIE, TYT MPOCTYIAET ellle yeTye. ViIcTOpUA UCKYyCCTB MpeACcTaeT
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MoJIEM B3aUMOMENCTBUA HE TOJIBKO HEKUX CTUJIMCTHYECKUX MPUHIIUIIOB,
HO HapoJOB, JAaHHble NPUHLIUIL B CBoell cyapbe Borulomaromux. Uaes
XyZO)XeCTBeHHOHN BoJyin A. Puryisi okasajia cuJibHellllee BJIMAHKE Ha
nckycctBo mojiepHa (Msanos 2010).

PaszButHe CcTHUIA MOAEpPH IOLILJIO MO NyTH paspaesieHus popmoobpa-
30BaHUA Ha KOHCTPYKTUBHOE M AeKOpaTUBHOe Hadaso. KoHcTpyKius
13 YTWIMTApHOIO fBJIEHMsA CTAaHOBUTCA dCTeTUYeCcKU 3HAuKWMOMH, a Je-
KOPaTUBHOCTDb IpeJCTaBJIAeTCA KaK coeJUHEHHe H300pa3suTeSIbHOTO U
abcTpakTHOro Havaja. Tema IOCTPOEHUA eJUHOrO CTUJISA BCEro yesioBe-
YeCKOTro OKPYXXeHM:A, OT apXUTeKTYphl A0 JeTajiell IpeAMeTOB 06uxona,
KyJIbTUBApPOBAJIa 4yBCTBO LEJIBHOCTH, YTO CIIOCOOCTBOBAJIO (POPMHPO-
BAHUIO XapaKTepHOro AjA Oynyliero Au3aliHa MBIIUIEHUSA KaK 4Yero-To
I[[eJIOTO C HepasJeJeHHOCThI0 (YHKI[MOHAJIBHOTO W 3cTeTrdeckoro. Mo-
JlepH, OTKa3aBIIKCh OT MepapXyUu BUAOB U XKaHPOB HCKYyCCTBA, OTKPhIBAJI
OyTh K TOMY, YTOOBI YBUAETh B OBITOBOM ITPOEKTUPOBAHUU IOJTHOLIEHHOE
XyJloXecTBeHHOe TBopuecTBO (XomskoBa 2012: 20).

[Torck pycckoro HalMOHAJIBHOTO CTUJIA ObLI aHaJIOTHYEH [0 CBOEMY
cofiepXaHUI0 IIpolieccaM, NPOMCXOALIMM B IIpeAMeTHOU KyJIbType, U30-
Opa3uTesIbHOM UCKYyCCTBe, apXUTEeKType APYyrux crpad EBpomnsl 1 ocobGeH-
HOo Anrimu. Kak VY. Moppuc HaxoauT ujeasibl CpeJHEBEKOBOIO HCKYC-
CTBa, BO3pOXJas peMecsa, Tak U JeAaTesan AOpaMIeBCKUX MacTepPCKUX
o6paTuiy CBOU B30p B CTOPOHY BU3aHTUICKOTO OpHaMeHTa MepBhIX KHU-
romnevaTHbBIX M3JaHUN M 00pasl[oB apXUTeKTyphl Biaaumupo-cysnaib-
ckoi Pycu (Xomkosa 2012: 71). Ognaxo I'puropuii OpbeBuu CTepHUH
numeT: ,0bpamasch K cBoell COOCTBEHHO! CTaprHe, NBITasACh MOgYEPK-
HYTh B UCKyCCTBe OCOOBIN HAIMOHAJIBHBIN KOJIOPDUT, PyCCKUE XyAOXHU-
KU, TaKUM 00pa3oM, JIUIIb BEIpakaau OOy TeHJeHIUI0, CYLIIeCTBOBAaB-
IIyI0 BHYTPU eBpONencKoro ,,HoBoro crtusisa”” (CrepHud 1970: 195).

Apxurtexrtop, sunep Yukarckoii mxossl Jlyuc CasnnusaH (Louis Henry
Sullivan) eme B 1900 1. mpOBO3IrJIaCKJI 3HAMEHUTHIN NPUHIUMN ,,dopMa
onpepessieTcs GYHKOMEH”, TeM caMblM IIBITasACh NepeHecTu B cdepy de-
JIOBEUYECKOIN JEeATEJIBHOCTU 3aKOHOMEDHOCTU JXKHMBOW TPHUPOMABI, TAE CY-
nlecTByeT OrpoMHOe MHorootpasue (HopM, yAUBUTEIHHO NPUTHAHHBIX K
(pyHKIIMOHAJIBHBIM 0COOEHHOCTAM OMOJIOTHYEeCKUX 00BEeKTOB. JTa popMyJia
OXBaThHIBaeT BCIO CJIOXKHYI0 COBOKYIHOCTh MaTepHaJIbHO-AYXOBHBIX (DYyHK-
U [IpeIMETHOI'0 HAIOJIHEHUs Cpelbl OKpY’XXalollero yejaoBeka. ApXUTeK-
Top Anosed Jlooc (Adolf Loos) pa3suit ngen CajuuiiBaHa, CUATas apXUTEK-
Typy TOJIbKO (YHKIHMOHAJIBHEIM IIPOEKTHpOBaHHEeM, ero Aesus ,,Dopma
3aBUCUT OT YTUJIUTApHON (yHKIMK” ObLI HampaBjieH NPOTUB OpHAMeEHTa-
Jiu3Ma, pacagHuuecTBa U BHEIIHEeH JeKopaluu.

OnvH 13 BeJMYalIINX aMepPHKaHCKUX apXUTeKTopoB @DpsHK Jlioifg
Paiit (Frank Lloyd Wright) pa3aBuHyJ1 rpaHulbl dopmysasl CajyiuBeHa U
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Jlooca - ,,popMa u ¢QyHkKIua equHb”’. OcOOEHHO aKTUBHO OH IpollaraH-
AupoBajl uJer KOMIUIEKCHBIX POEKTOB, KOPPEKTHBIX [0 OTHOLIEHUIO K
OKpyXaroleil cpefie. IMeHHO eMy NpUHAJIEXUT Pa3BUTHE B JajbHeN-
meM ocob0ro HalpabjleHUs — OpraHWYecKoy apxuTeKTyphl. OH xe pac-
MMPWJI NOoHUMaHNe GYHKUUM, 3asABUB, YTO OHU MOTYT OBITb He TOJIBKO
YTUWJIANTApHBIMHM, HO U MH(MOPMAaIOHHBIMH, KyJIbTYPHBIMH, 3HAKOBBIMH,
CHMBOJIMYECKVMY, TeXHOJIOTMYeCKUMHU, Jlake [o3HaBaTeJIbHBIMU (XoMms-
KoBa 2012:24).

B mporecc craHoBJeHUs Au3aiiHa OrPOMHBIN BKJIAJ BHecCJa MIKOJia
Bayxays (Bauhaus, 1919-1933). Hcropus Bayxaysa — 3TO HUCTOPHs B3TJIs-
JIOB U JeATeJIbHOCTU ero pyKoBoJWTesell: cHayasa Basbrepa I'pommyca
(Walter Adolph Georg Gropius), motom Anosibda Metiepa (Adolf Meyer),
3aTteM Muc BaH aep Pos (Ludwig Mies van der Rohe). lllkona Bayxay3s 3a
KOTOTKUI CPOK CBOEro CyIecTBOBaHUSA COBepILIMIa Iepexol OT Tpagulil-
OHHOTO peMecJia, ¢ yBJjedeHreM HapOJAHBIMU MOTUBAMU U CTHJIMCTUKOU
MoJiepHa K XyJI0)kKeCTBEHHOMY IIpOoeKTUupoBaHuio. [leArenpHoCTh bayxays
oKaszajiach pyO0eXHBIM IepHOJOM B MPaKTHUKe MpeJMEeTHOrO HCKyCCTBa.
Ecin no Bayxay3 JekopaTHBHO-NPUKJIAJHOE KCKYCCTBO HaXOAWJIOCh
B AKTHUBHOM IPOTHBOIIOCTABJIEHHOCTH MAalIMHHOMY I[POM3BOACTBY, TO
rmocJjie ombITOB Bayxays, OHO OBLIO MPUCIOCOOJIEHO K OTPEOHOCTAM HO-
Boro BpeMeHHM. [IpuHIUI IiesiecOOOpa3HOCTH BhIIIeJ HAa YPOBEHb 3CTe-
TUYeCKOro MoHUMaHus. ViMeHHO BHyTpu bBayxay3 mpousouuio poxiaeHue
KkJ1accuueckoi GpopmyJibl GyHKIMOHAIN3Ma KaK OCHOBHOro (opMoobpa-
3ymliero npuHIuna ausanda XX B. (Xomskosa 2012: 21).

BaxxHyi0 poJib B Ipolecce POXAEHUSA W CTAaHOBJIEHUS POCCUIICKOTO
nuzariHa ceirpasl BXYTEMAC (Beiciiye Xy[oKeCTBEHHO-TEXHUUYECKUe
macTtepckue). Bo BXYTEMAC pa3spabaTbiBajiu CJieqylolirie BOIPOCHL:
npo0JieMBbl KOMILJIEKCHOTO IPOeKTUPOBAHUS; IOMCKU MHOTOQYHKIMO-
HaJIPHOCTU BeIlM, aKTyasu3aliis 5CTeTHYecKUX CBOVCTB MaTepuasia, pe-
[IeHye BONpocoB craHaapTusanuu u np. BXYTEMAC crai 1ieHTpoM IIo-
HCKOB HOBBIX () OpMO0Opa3yoonix MNOAX0J0B U BHEC YCTOWYMBLIN BKJIAJ
B pa3BUTHE POCCHUICKOIN IMPOEKTHON KyJIbTYypHl M Au3aiiHa. B 1927 r.
BXYTEMAC 6b11 nepeumenoBad Bo BXYTEWH — Beicimii XyqoxxecTBeH-
HO-TexXHUYecKui MHCTUTYT (Kosemnnkosa 2011). [IppeMHUKOM XyI0XeCT-
BEHHBIX IPUHIUIIOB POCCUICKOM IIKOJIBI Au3aliHa B HacTosllee BpeMs:d
ABJiseTcA MOCKOBcKasA rocyfgapcTBeHHas Xy[l0XKeCTBEHHO-IIPOMBIILIEH-
Haa akagemus uM.C. I'. CtporaHosa.

OOmieli cTparerreii pasBUTUsA MupoBoro Ausatina 1950-1970 rr. cran
dyHKIIMOHANIN3M, NPOsABJIEHHE KOTOPOTO MOXHO OOHApyXHTb BO BCeX
06beKTax MPOEKTHON KyJIbTYpbl. DOYHKIMOHAIBHBIN U3aliH, MO CJI0BaM
Anexcanapa HuxosaeBuua JlaBpeHTbeBa cTajl CBOero poja ,UHTEp-
Hal[MOHAJIbHBIM Ju3ailiH-ctuneM” (JlaBpenTheB 2008: 199). Hewmernkas
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mKosia (opMoobOpaszoBanusa YiubMme (1949-1965 rr.) xapakrepusyet-
¢ yTPUPOBAaHHOM palUoHaJM3aluel, adcoJoTU3alell Hay4YHbIX Me-
TOJOB B IPOEKTHPOBAaHWHM, OTKAa30M OT JOMHHHUPOBAHMA TBOPYECKOH
WHAUBUIyaJIbHOCTH.

HauuHas c nmepuoja pyHKIMOHAIN3Ma, OMHOU U3 TeHAeHIUN qu3aii-
Ha fABJIAETCA CTpeMJIeHHEe paclpOCTPaHUTh HEKYyH yHUQHUIMPOBaHHYIO
dopMy BHe KyJIbTYpHO-perrnoHaJibHOro koHTekcTa. Kak ormedaer Huko-
Jan AyiekcaHIpoBUY VIBaHOB, ,,HaBA3UYMBOH Heell MOJlepHU3Ma ABJIAIACh
MBICJIb O NIPO3PAYHOCTH, HEKOU Ipe/eJIbHOCTH BhIpaKeHUs BU3YaIbHOT'O
nopsagka gusaiiHa. OTCyTCTBUE ,,JIUIMIHUX A AeTajiell, B KOTOphle B IePBYI0
ouepe/b Monajl OpHaMeHT, CBH/ETeJbCTBOBAJIO B MOJAEPHU3Me O YeTKO-
CTH, ,,ICKDEHHOCTH”, HallpaBJICHHOCTU Ha 00bsACHEHUe U NpeJicTaBjieH1e
rJIaBHOT'O0, KOTOPOE BBIBOAUTCA B OOBEKTe AM3aliHA HA IMepBbIH IUIaH, a
BTOPOU ILJIaH, B KOTOPHIM HEKOT[a BXOAWJIO CBA3aHHOE C yKpalleHHeM,
craHoBurcsa ussmmecrsoM” (MBanos 2010:127).

B IpoTHBONOJIOKHOCTh MOJIEPHU3MY, IOCTMOAEPHUCTCKAA apaaurMa
M03BOJIAET JKJIEKTUYeCKOoe IUTHPOBaHME CyN[eCTBOBABIIKNX B IPOILIOM
BU3yaJIbHBIX 3JIEMEHTOB apXUTEKTyphl 00beKTOB TBOpYeCTBa Au3aliHepa,
aTHOrpadUyecKux MOJeJIOK, IIpeJMeTOB apXeoJIOrMYecKUX PacKONOK U
T.II. CTAHOBUTCS BO3MOXHBIM B COBPEMEHHOM [u3aliHe, CJIyXXHUT Xapak-
TepHBIM MapKepoM NpHUHAJJIeKHOCTU paboT K ocTMoAepHU3My (VIBaHOB
2010: 133). ITocTMOAEPHU3M TPUBETCTBYET pa3HooOpa3ue, OH MPeAro-
ypTaeT CMeCHd YUCTHIM (GopMaM U MOOLIpsAeT OJHOBPEMEHHO CyIecT-
ByIOlllee MHOXECTBO Pa3HBIX IPOYTEHUI OJAHOrO U TOro e oObekTa C
[[eJIBI0 YCUJIUTh MPOM3BOAMMBIN MM 3KCIpecCUBHBIN 3¢ @dekT (VBaHOB
2010: 134). Crparerusa mocTMofilepHa B CBoeM HauboJiee YHMCTOM BUJE
obHapyXuBaeT BbIpaXkeHHEe B MHOroo0pasuu KyJIbTYPHBIX U HCTOpUYe-
ckux pedJiekcuii, B TOM 4ucjie U opHaMeHTaabHbIX (MBaHoB 2010: 135).
AKTHUBHO HCIOJIb3yeTCs HAapOAHBII OpHAaMeHT B TBOpPYECTBE COBpEMeH-
HBIX eBporelickux ausariHepoB Kabde ®Daccerra (Kaffe Fassett), Kuma
MaxksmHa (Kim McLean), ®ununa fIko6ca (Philip Jacobs), Keiiko T'ayka
(Keiko Gauk), roe He y3HaBaeMbl UCTOYHUKHU NPOMCXOXIEHUA OpHaMeH-
TaJIbHBIX KOMIIO3UIMI, a 0Opaslipl, BHIIOJHEHHble Ha TKaHH, MO3auKe,
KepaMUKe, TATOTEIT K APKOCTU, MHOTOLIBETHOCTH, COXPaHAIT MOTUBHI,
CBOICTBEHHBIe HAapOAHOM KyJIbType BOOOIle M OTAEJIbHO HAOMUHAIOT
Ipa3gHUYHYI0 KpecThAHCKYI0 opHaMeHTUKy (MBanos 2010:136).

B COBpPEMEHHOM ;11/13a1>’1He MOHO BBIABUTH [B€ TCHACHIIVN: II€pBasd pa3s-
BUBaeT uaen GyHKUHOHATM3MA U yHUDUKAIMU B chepe NU3alH-IPOEKTU-
poBaHNA, BTOpad TEHACHOVA IIPOTHUBOIIOJIOXXKHA efl, ¥ HaAlpOTUB CTPEMUTCA
NOJYePKHYTh M BBIABUTH PErVOHAJIbHBIN, HAlMOHAJIbHEIH, STHUYECKUN ac-
MeKT IIPU CO3[AaHuU Au3aiiH-06bekToB. CieJlyeT OTMETUTh, YTO B cepe Au-
3aliHa NOABJIAIOTCA 00BEKTHl, NICTOYHUKOM TBOPYECTBA KOTOPHIX BHICTYNAIN
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o6pa3sl 1 GOpPMBI HAPOJHOTO MCKycCTBa. YacToO TaKOro pofja PEMUHUCIEH-
Uy 0603HAYAIOT TEPMUHOM 3mHOOU3aliH. TeopeTrveckas OCHOBA MOHATHSA
SmHOOU3AliH elle He 10 KOHIa chOPMUPOBAHA, YTO POXAAET AUCKYCCHUOH-
HOCTb 3TOTO ABJIEHMA, TaK 4acCTO ero yNnpeKawT B CKJIOHHOCTU K U3JIMIIHe-
My yKpamaTesbCTBy. TeM He MeHee, HCIIOIb30BaHNE STHUYECKUX MOTHBOB,
B TOM 4YHCJIe OpHaMEHTAJIbHBIX CTAHOBUTCA OOHOM M3 XapaKTepHBIX TeH-
JeHI[Ui coBpeMeHHOro ausailiHa. Tak MOosABJIAeTCA MOHATHE 3THUYECKOro
CTWJIA: ANOHCKUI CTWJIb, AQPUKAHCKUM CTHJIb, KEJIbTCKUI CTWJIb U T. A.

Mexanu3m oT60pa MMIYJIBCOB dTHUYECKOIO HMCKYCCTBa, BOCIPHHUMAae-
MBIX AU3aliHOM, JeMCTBYET B IIMPOKOM JUamna3oHe: [UTHPOBaHHE, OCHO-
BaHHOE Ha BOCIPOM3BEJEeHUN OPUTMHAJIbHON KOMIIO3UIIMN TPaJAUIIMOHHOIO
HCKYCCTBA; CTUJIM30BaHHbBIe OOBEKTH HA TeMy TPaAUIMOHHOTO HCKYCCTBA;
0OBEKTHI, OCHOBAaHHBIE Ha ABTOPCKOM HHTYHUTHMBHOM peNIEHUU, COJiepxKa-
II1ie acCOoUMaTUBHYI0 TPaKTOBKY TpaAuIMII M MaTepuajia BU3yaJIbHOTO
HCKYCCTBA.

B xauecTBe mpuMepa, OTpaXamwIlero 3THUYECKYI0 COCTaBJIAIIIYI0 B
Au3aiiHe cpefbl MpUBeJieM AU3alH-NPOEKT 3THO-KYJIbTYPHOTO I[eHTpa Npu
npefcTaBUTesibcTBe pecityoanku Komu B Mockse. IIpoekT pa3paboraH cTy-
JeHTamMu kadeapsl MCKYCCTB U XyJI0XKeCTBEHHOro TBopuecTBa Poccuticko-
ro rocyZJapCTBEHHOI'O COIIMAJIbHOTO yHHBepcutera — MycaeBoii KapuHoii
u TeIpOBLTIeBOI AHacTacuell mof pykoBoAcTBoM MBaHoBoit ExaTtepussl lO.
(moueHT, KaHOUAAT KyJIbTypojorun) u JlaBpeHTheBol Oxcansl C. (JOLEHT,
KaHAU[AT eJarorM4YecKuX Hayk). 3a OCHOBY IpoekTa ObLIa B3ATa TeMa
TPaJULMOHHOIO XUJIKIIa KoMU — 136a. [IosToMy IpoeKT IpeaycMmaTprBa-
eT GOJIbIIIOe KOJIMYECTBO IMPEeAMETOB M3 JepeBa, BKJIIOUEHHBIX B MHTEpBED.
Bosibilioe BHUMaHMe yleJeHO AeKOPAaTHUBHBIM 3JIeMeHTaM, KOTOphle Ipef-
CTaBJIeHB! KaK B BU/le TPAAUIIMOHHBIX OPHAMEHTOB, TaK M MJLTIOCTPATHUBHBIX
KOMITO3UIMI Ha TeMy HapOJHOI'0 3110ca KOMU U TPaAULIIOHHBIX IPeMeTOB
6biTa. TakuM 06pa3oM, COBpeMeHHbII NHTepbep oboramaeTcs 3jieMeHTaMu
TPaAULOHHON KYJIbTYPHI, KOTOpble He TOJIBKO He ANCCOHUPYIOT C HUM,
HO HAIlpOTUB, CO3JAKT TEIUTyI0 aTMocdepy, pacnoJarawilylo K U3yYeHU0
KYJIBTYPHBIX TPAAUIMN HApoJa KOMH.

OTpaxeHue 3THOKYJIbTYPHBIX TPaAUIMII B An3aliHe HaXOAUT CBOe BhIpa-
JKeHUe KakK B MPAMOM I[UTUPOBAHUM O0OBEKTOB 3THUYECKOr'0 HMCKYCCTBA, TaK
u B TpaHchopMaluy BU3yaJIbHOTO MaTepuasia, KOTopasd poxJaeT HOBBIE
$opMBbI, OJHAKO COXpaHAMIINE BU3yabHYI0 CBA3b C IPOTOTUIIOM — aJljIio-
3us, napadpasa.

3HaHUe apXeTUIINYecKUX o0paslloB, MyCTbh U TpaHCHOPMHUPOBAHHHIX B
TBOpUYECKON paboTe Au3aliHepa, HEOOXOAMMO B IIPOEKTHOU AeATEJIbHOCTHU.
BribOp 3HAKOBOI1 OCHOBBHI, 3HAHWE CEMAHTUKU OYeHb BaXXHO B COBpEMEH-
HOM Ju3aliHe. JlU3aiiH CIIOCOOCTBYeT WHTerpanuy TPaJULMOHHBIX 3THU-
YeCKUX CHMBOJIOB B COBPEMEHHYI0 KyJIbTypy, TakKhUM 0Opa3oM KyJIbTypa
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CcOXpaHAeTCsA He TOJIBKO B My3eHHBIX U PEeKOHCTPYMPOBaHHBIX (opMax.
HnTerpupymoias poJib Au3aliHa CIoCOOCTBYeT MPHEeMCTBEHHOCTU U coXpa-
HEHUI0 HallMOHAJIBHBIX TPaJUIUN.

TakuM o6pa3zoM, MOMUMO TeHJIeHINU TpeobyiafaHus MHTepHAaIMOHaIb-
HBIX KQueCTB B COBPEMEHHOM [ii3aiiHe, MOKHO OTMETHUTh U CTpeMJIeHUe K
accoIMMPOBaHUI0 ero ¢ caMOOBITHBIM KyJIbTYPHBIM HacjeaueMm. Hago or-
MEHUTH, YTO B HEKOTOPHIX CTPaHaX KyJIbTypHAs TPaOULUA U AU3aNH TECHO
B3auMOCBA3aHbl, Hanpumep, B flnonwu, IlIBenun, Wrtamuu. MHTEpecHO B
3TOM KOHTeKCTe OTMeTUTh U VpjaHauio, Jia KOTOPOHM KeJIbTCKUII OpHa-
MEHT CTaJl CBOero pojia BU3UTHON KapTOUYKOH, CMBOJIOM HaI[MOHAJIbHOMN
UIeHTUYHOCTU.

Koneuno, B Hacrosee BpeMs KyJbTypHble OOMEHBI MeXJy HapogaMu
CTaJIM 3HAYMTEJbHO MHTEHCHBHee, M 3JIEMEeHTHl OJHUX KyJIbTYp, aKTUBHO
MPOHUKAIOT B Apyrue, U B 3TOU cUTyaluu TeM OoJjiee 3HAUMMO yMeHUe
Au3aliHepa y3HaTh, BBIYJIEHUTh, IPAaBUJIBHO TPAKTOBATh 3JIEMEHTHl dTHUYEe-
CKOI1 BU3yaJIbHOU KyJIBTYpPHL. [IpuBesieM B IpuMep elrie OANH IPOeKT pa3pa-
60TaHHBIN CTyAeHTKON Kadeapbl UCKYCCTB U XyJO)KECTBEHHOI'O TBOpUYeCcTBa
Poccuiickoro rocyiapcTBeHHOTO COLMAJIBHOTO YHHBepcuTeTa — KpaBueHko
Bapmapoii, koTtopas paspaborajia rpaduuecke 3JeMeHTh (PUPMEHHOIOo
cTtusia rpedeckoro kade ,Kanumepa” B MockBe. B jaHHOM ciiyyae mpoeKT
6a3upoBaJiCs Ha accOI[aTHBHOM pslle N300pa3uTesIbHBIX 3JIeMEeHTOB. Bce
3JIEMEHTHI CTUJIM30BaHBI M INAPXUPOBAHBI, HO HOCAT y3HaBaeMblil Xapak-
Tep, anesupyA K ApeBHerpeueckoil MUQOIOTUHN.

XypaoxecTBeHHass (opMyJia 3THHUYECKOrO MCKyCCTBa, OCHOBaHHas Ha
TPaAUILMOHHBIX (dopMax, COAepXUT B cebe pyHAaMeHTaIbHble apXeTHUIIbI
TPaAUIMOHHON KyJIbTYpHL. BKJII0Wasg B CBOIO NMPAKTUKY TaKue MOHATUA Kak
apxeTur, CMMBOJI, 3HaK, MeTadopa, acconnanusa 1 T.I., AA3alH CTPEMUTCA
K BO3POXJEHHI0 CeMHUOTUYECKUX I[eHHOCTel (HOpMEI.

OTHoOIlIeHNEe K THUYECKOU COCTaBJIAIINEN B AU3aiiHe MEHSETCA OT YB-
JIeYeHHOCTH BH3YyaJIbHEIMU 3THHYECKMMM KOMIIOHEHTaMU OO0 IOJIHOTO HX
OTpHILIAHNUA B 3aBUCUMOCTHU OT MUPOBO33peHUYECKHUX YCTAaHOBOK I'OCIIOJICTBY-
I0MUX B OOL[eCTBe M B YaCTHOCTU XyAOXXeCTBEHHO! cpeAe. M BUAMMO JIMIIb
IIOMCK TapMOHMYHOro 6ajilaHca WHTepHAI[MOHAJIBHOIO M HAaI[MOHAJIbHOIO
CrocoOeH pelnuTs 3Ty NpodJiemy.

B 3aksmoueHnu xouyeTcsa OTMETHUTh, YTO JaHHOE HccaeJOBaHNe ABJIAeTCA
HMCTOYHUKOM HHObOpManuu [ M3y4deHus U NpHUMeHeHHs B COBpPeMeHHOM
Au3aliHepCKOM IMpaKTHUKe O3JIEMEHTOB OJTHUYECKON KyJIbTYphl. ApanTtu-
Py MHOTOBEKOBble HapoOJHble M HaI[MOHAJIbHbIE TPAJAUIMU MPUKJIAJHOIO
HCKYCCTBa, MOXHO C(HOpPMHPOBaTh YHMKAJIbHBIII CUMOMO3 COBPEMEHHOI'O
AuzaliHa 1 o0pasljoB HCKycCTBa TPAAUIMOHHBIX KYJIbTYpP, KOTOPHIH MO-
XKET IMOCIYy>XXUThb HWCTOYHHKOM BAOXHOBEHHA AJIA peaju3aluud XyHdOoXKecT-
BEHHBIX 33Ja4 B IPOEKTHOU JeATeJIbHOCTH COBPEeMEeHHOro Ju3aliHepa.
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Hcropuyeckoe M KyJabTypHOe HacjeAue KaXAOro Hapofa COAEpXUT Xy-
[OXeCTBeHHble HJeU, KOTOphe NepedaloTcs U3 IMOKOJIeHUA B IOKOJIeHUe,
ABJIAACH OJIarOTBOPHOM MOYBOM 711 (GOPMUPOBAHUA KYJIbTYPHOU Cpeabl
1 HaIlMOHAJIBHBIX TpaAuluil. TakuM o6pa3oM, MOMUMO pacHpocTpaHeHUA
MeXAYHapOJHBIX YHUBepPCaIbHBIX IIPUHIIUIIOB B 00JIaCTU AU3aiiHa, MOXHO
OTMETUTb €ro CBfA3b C CAaMOOBITHBIMHU ABJEHUAMH KyJIbTypel. OAHUM U3
BaXXHBIX acCIIeKTOB B cepe M3yueHHs HAIMOHAJIbHBIX COCTABJIAIIIUX B OU-
3aliHe ABJIAETCA U3yYeHHe BO3MOXHOCTEH UCIOJIb30BaHNA 3THUYECKOTO Op-
HaMeHTa B COBpeMeHHOM Au3aiiHe. OCHOBHOI OCOOEHHOCTBHIO BKJIIOUEHUSA
3THUYECKOTr0, HaI[MOHAJIBHOTO KOMIIOHEHTA B JU3alH ABJIAETCS OCO3HAHUE
CBOel KyJIbTYPHON MAEHTUYHOCTH, YTO He IPOTHMBOPEUYUT HEOOXOAUMOCTHU
OBITH BKJIIOUEHBIMU B O0lllee KyJIbTypHOe pazBuTtve. OQHUM U3 NPUOPUTET-
HBIX HalpaBJIeHU! B pa3BUTUM COBPEMEHHOTr0 Ju3aliHa CTaHOBUTCA CTPEM-
JleHue MOAUYepKHYTh HalMOHAJIbHYI0 WAEHTUYHOCTb. B Hacroslee BpeMs:
BO MHOIMX IIKOJIaX AW3aiiHa OoJibllloe BHUMAHUE YAEJIAETCA H3YYEHUIO
HMCTOpUM, IPUPOHBIX YCIIOBHUI, JYXOBHOI'O ONbITA U TPAaAUIMil MaTepHab-
HOU KyJIBTYPBl PA3JIMYHBIX HAPOIOB, BKJIIOUEHU WX TPAAUIMN B JUHAMU-
Ky pa3BUTUA COBPEMEHHOI0 MCKyccTBa. KaxxaqoMy Hapony, He3aBHCHMO OT
TOro, Ha KaKOM CTaguu KyJIbTYPHOTO Pa3BUTUA OH HAXOJUTCH, IMpHUCYIe
’KejlaHue co3faBaTh KpacuBble (opmbl. [TogoO6HO TOMy, Kak XyJOOXHUKU,
apXUTEKTOPHl U Au3aiiHephl B OMCKAaX HOBOTO CTUJIA B KoHIe XIX — HayaJie
XX BB. BIVIAABIBAJIUCH B CPEHEBEKOBOE IIPOLLIOE CBOMX CTpaH, HaXxoAA B
CpeJHeBeKOBbEe CBOI0 HAIIMOHAJIBHYI0 HIAEHTHUYHOCTb, TaK U Telepb, XOTA
3TO MOXET [0Ka3aThCs NapaJoKCaJbHBIM, B3IJIAJ B IPOIIIOE, YaCTO CBA3aH
C TIOMCKOM HOBBIX ()OPM HCKYCCTBA, [IepeOCMBICTIEHUEM Xy0XXeCTBEHHBIX
TpaguIU NPOIILIOTO.

B pesysbTaTe nccaeqoBaHUA MOXHO CAeJIaTh CJeAyIOlire BEIBOMBL:

1. HeobxoamMo m3yyaTh dTHHYECKOE HCKYCCTBO U BO3MOXHOCTU BKJIIO-
yeHuUs ero GopM U XyA0XKeCTBEeHHBIX 00pa3oB B chepy AeATeIbHOCTH
ausaiiHa. HoBas cdepa npuMeHeHUS TPaAUIIMOHHBIX (GOPM KYJIbTY-
PHl 4 KCKyCCTBA JIOJDKHA CTaTh OOHUM M3 BaXHEWIINX HalpaBJIeHUI
B paboTe au3aiiHepa, 4TO IMO3BOJIUT COXPAHUTh 3THOKYJIbTYPHBIN
KOMITOHEHT B COBpeMeHHOM Ju3aliHe.

2. IBet, putMm, pakTypa M TEKCTypa — CPeACTBA KOMIO3ULNHU, KOTOPbIE
IIpUMEHUMBI KaK AJIA Au3aiiHa, Tak U AJ1A AeKOpaTHUBHO-IPUKJIaJHO-
ro UCKYCCTBA, IIO3TOMY KOMIIO3ULIMOHHbIE NMPUEMBI MOTJIA OBl OBITh
00beAMHAIIMM CPeJCTBOM TPAAUIMOHHBIX HCKYCCTB W JWU3aliHa.

3. HccrnenoBanus B 06J1aCTU COBPeMEHHOr'0 3THOAM3alHA TOMOIJIN OB
chopmupoBaTh HanboJIee MOJIHYI0 KapTUHY B3aUMOJENCTBUA HAI[UO-
HaJIbHOT'O MPHUKJIAAHOTO MCKYyCCTBa U Au3aliHa.
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SUMMARY

The article focuses on the history of design starting with its formation as
a discipline in the end of the 19th century and up to nowadays. The analysis
of the peculiarities of national design schools is introduced. The issues of
balance between the universal and the national in design are considered paying
attention to the phenomenon of the ethnical component in searching for new
visual forms in design. The ethnocultural component plays a significant role in
the development of new solutions for design, as the traditional forms of art are
adjustable to the principles of modern design. The study introduces one of the
methodological approaches to further research in modern design.
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AHHOTALUWMA

B paHHOI paboTe MpeAcTaBNeHO McCieAo0BaHWE Pa3BUTUS CMOCOBHOCTU K MPOV3BOALHOMN
camMmoperynaunm y cnopTcMeHoB UrpoBbIX BUAOB CropTa. LlEHb nccnepoBaHna - nsyyeHmne
0CO6EHHOCTeN MNCMXONOrMYecKoli MOArOTOBKW CMOPTCMEHOB W pa3paboTka nporpammbl
pa3BUTMA CMOCOOBHOCTU K MPOU3BOJIbHON CaMOpPEeryasumm Kak OCHOBHOMO MCUXNYECKOro
HaBblka MNpuY MoAroToBke K COpeBHOBaHUAM CI'IOpTCMeHOB—6aAMI/IHTOHVICTOB, a TakKXe B
npouecce copeBHOBaTe/IbHOM 60Pb6bLI.

KntoueBble cnoBa: ncvxonorvyeckas NoArotToBka CnopTCMeHOB, CAMOPErysLms, NCUXono-
rmyeckast KOMMeTeHLMS, UTPOBble BUAbI CriopTa.

Key words: psychological training of athletes, self-regulation, psychological competence,
sports games.

CopeBHOBaTe/IbHasA AEATEJIBHOCTh TPEOYEeT OT CIIOPTCMEHA MOJIHOU OT-
nauu, paboThl Ha Mpejeie BOSMOXHOCTEHN, CO3/1aeT CUTyal[iid, B KOTOPHIX
CHOpPTCMEeHY HeOOXOJUMO yMeTb OBICTPO MEPEKJTI0YAThCS, aHAJIU3UPOBATh U
peryJiupoBath cBoe cocTosiine. OCOGEHHOCThI0 UTPOBBIX BUIOB CIOPTA SIB-
JIAIOTCS CJIOXKHBIE TAKTUYECKUE IEHCTBUA, PEIlleHNEe 0 KOTOPBIX HEOOX0 MO
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MIPUHUMATh B CYUTAHHBIE CEKYH/Bl. VIMEHHO MO3TOMY BaXXHOCTb IICHUXOJIO-
rAYecKoil MOArOTOBKYU B WIPOBBIX BHJAX CHOpTa TPYAHO mepeolieHUTh. Ce-
roAHA ypOBeHb (PU3NYECKON U TeXHUYECKON MOATOTOBKHU y BeAYyL[UX CIIOp-
TCMEHOB IMpaKTUYecky oAnMHaKoB. CTabMJIbHO MOOEXIAI0T Te, Yeil YpOBeHb
KOHTPOJIA CBOMX 5MOIMI U NCUXWYECKOr0 COCTOSHMA BBHIIE, T. €. Te, KTO
JIyulie BJafeloT IpreMaMU NPOM3BOJIBHOU CaMOpPeryJsIAlyn.

[TpousBoJibHAsA caMOperyJIALUA — YMEHUA U HaBBIKU CIIOPTCMEHOB TIpeJ-
HaMepeHHO, CO3HAaTeJIbHO C MOMOIIBI0 Pa3JINYHbIX IPUEMOB U CPEACTB U3-
MEHATH CBOe IMoBejeHUe, Gu3nyeckoe U SMOLNOHAIBHOE COCTosHUe, dop-
MHPOBaTh IOJIOKUTEJIbHbIE SMOI[MOHAJIbHbIE OTHOIIEHUS K BBIOJIHEHUIO
yIpaxxHeHUH, cBsizaHHbIX ¢ prickoM (PoauonoB 2005).

CoBpeMeHHble HayyHble IIpeJiCTaBjIeHNs O IIPOM3BOJIbHOM caMoperyJis-
LIUM TI03BOJIAIOT pacCMaTpUBaTh ee KaK OAHY M3 COCTABJIAIONINX B cHCTeMe
TICUXOJIOTUYECKON noAroToBku crnoprtcMeHoB (KoHonkuH 2008).

HaBbIk IPOM3BOJIBHOW CaMOPEryJIALUN BKJIIOYaeT B ceOs pAA COCTaBJIA-
IOMUX: 3MOI[MOHAJIbHAasA COpeBHOBaTeJIbHasA yCTONYMBOCTH, IIOMEXOYCTOH-
YMBOCTb, CTAOMJIBHOCTD, (POPMHPOBaHNE KOTOPHIX TpeOyeT NpeaHaMepeH-
HBIX YCUJINHM U BpeMeHHU, a 3HA4UUT, JOJDKHBI ObITh BKJIIOUEHHI B KOMILJIEKCE
ob1elt MHOToJIeTHell NoATOTOBKU criopTcMeHa (['opsues 2012).

YHUKaJIbHOCTh JAHHOHN PabOTHl 3aKJII0YaeTcsa B TOM, YTO CIIOCOOHOCTH
K IPOM3BOJIBHOM CcaMOperyJiAlii paccMaTpuBaeTcs KakK oIpejesieHHas
KOMIIETeHIHsA, T. €. KOMIUIEKC 3HaHUH, YMeHUEH, HaBBIKOB U OIpe/ieIeHHBIX
KayecTB JIMYHOCTU (cM. pucyHok 1). JlaHHaA KommeTeHNUA JoJkHa dop-
MUpPOBaThCA B yueOHO-TpeHupoBOYHOM Ipoliecce (Ajekcees 2006).

/

IIpoH3EOIBLHASA
caMOp ery/anusg

3HaHusa YMenusa HapbIkH
3HAHMA O ICHXOIOT MY ECK O VMeHHA Pazemtie bazoeo0it
TIOOT 0TOBKE, O - PacnozHaeats ceoe CaMOper YIIALIHMH, [TOEBII eHHe
CAMOPET VIIALIMH U 00 1x SMOLHOHANEHOE COCTOHAE H 3MOLIMOHANBHOH
IHAYUMOCTH B EJIHATE H2 HETO COpEEHOBATENEHOM

- IlepecTpoHIcAE Xome

Cnop THEHOH Gope Okl

- Hactpoutcasa

TP eHUP OEOHHEI
COpPEEHOEATENEHEIT NPOLECth

TPEHHUPOEOYHOM ITPOLIECCE ¥ CTOIHHMEOCTH, CTADMIBHOCTH

M IIOMEX 0V CTOMYMHMEOCTH

Pucynok 1. CxeMa TOHATHUA NPOU3GOJIbHAA CAMOPeZYJIAYUA KaK KOMIIETeHIIUN
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Llens ucciaenoBaHus, IpoBeJeHHOro B HaljioHasIbHOM HcCJIeoBaTe Ib-
ckoM HmkeropoackoMm rocymapcrseHHoMm yHusepcutere uM. H. M. Jlo6Ga-
YEBCKOT'0, — U3YUYUTh YPOBEHb CIIOCOOHOCTH IIPOU3BOJIBHON CaMOpPeryJIAun
CIIOPTCMEHOB MTPOBBIX BHJIOB, COCTaBUThb U anpoOHMpOBaTh CIEIHAJIbHYIO
nporpaMmy IICUXO0JIOTUYECKOM IIOATOTOBKU CIIOPTCMEHOB HI'DOBBIX BUOB
crniopra.

B kauecTBe AMArHOCTUYECKOIO HHCTPYMeHTapus B [JaHHOH paboTe
BBIOpaHBL: TECTUPOBAaHME AJIA NPOBEPKU YPOBHA 3HAHUU O ICHUXOJIOTHYe-
CKOI NOATOTOBKE U O NpHeMax caMoperyJiAnNuu U aHKeTa Baauma dOMu-
JibeBHM4Ya MujbMmaHa JAJIA OLI€HKW YPOBHA PAa3BUTHSA HABBIKA HpOI/ISBOJ'[bHOI;I
caMoperyJIALUn.

HccnenoBaHue NMpoBOAUIOCh Ha 6a3e Hirkeropoickoi CriopTUBHOMN J1eT-
CKO-IOHOIIEeCKOH MIKOJIBI OJIMMIIMICKOTO pe3epBa Mo O0agAMUHTOHY. B HeM
npuHUManu y4actue 50 crnopTcMeHOB OGaAMUHTOHHCTOB B BO3pacTe OT
12 po 18 seT, BCce OHU UMeJIM CIOPTUBHBIN pa3psd OT 2-TO B3POCJIOro [0
KaH[uaTa B MacTepa croprta. Pe3ysbTaThl NCIIBITYEMBIX B HauaJle HCCJie10-
BaHUsA IOKa3ajy JOCTATOYHO HU3KUI YPOBEHb 3HAHUH O MICHUXO0JIOTHYECKON
MOATOTOBKE M NpHeMaxX CaMOPETryJIANUN y CIOPTCMEHOB, a TaKke HU3KHe
IoKa3aTeI yMEeHUs peryJiipoBaTh CBOe 3MOIMOHAIbHOE COCTOsSHHUE.

Kak yxe ObLJIO CKa3zaHO, HaJIWuYWe y CIOPTCMEHA MPOM3BOJIBHON CaMo-
peryJisAliiM paccMaTpUBaeTcs HaMU Kak BjafileHue NpodeccHoHaIbHO-INY-
HOCTHOH KoMmmeTeHIued. HMcxoasa u3 3TOro, paspaboTaHHasA mporpaMma
NICUXOJIOTMYECKO! MOArOTOBKY BKJII0OUaeT B ce0sA TpU dTama:

*  03HAKOMUMeJTbHbIL 5man, 3ajjadell KOTOPOro sABJisgeTcs oborarie-
HHEe 3aHHMaloIInuXCcA HeO6X0}II/IMbIM 3HAaHUAMHU O HpOHBBOJ’[bHOﬁ
caMoperyJAluy,

*  nodeomosumeJstbHblli 5Man, HampaBjeHHBI Ha GOPMUPOBaHUE pas-
JINYHBIX TICUXOJIOTUYEeCKUX YMEHHMH: yMeHUsA [PaBUJIbHO OLIEHUBATh
CBO€ 5MOLIMOHAJIbHOE COCTOAHME, YMEHUA BJIMATH HAa HEro, ymMeHue
YIPAaBJIATh CBOUMU MBICJIAMU U 9yBCTBAMH,

* OCHOGHOU 5man, Iejib KOTOPOro — pa3BUTHE HaBbIKA IIPOU3BOJIbHON
CaMOperyJiAlMK: MOBBIIIEHNE 3MOIMOHAJIbHON COPEBHOBATEJILHOM
YCTOMUYMBOCTH, CTaOMJIBHOCTU U IOMEX0YCTOHYMBOCTH.

ITpoO/KUTENIBHOCTh BKJIIOUEHUs SKClIepHMeHTaJIbHOM INpOrpaMMBl B
y4eOHO-TPEeHNPOBOYHBIN MpOoIiecc cocTaBuiaa 4 Mecsana.

Ha nepBoM sTane npoBOAWJIMCH JIEKIUU U Oecefpl HAa TeMy IICHXOJIO-
TAYeCKOU MOATOTOBKH, CaMOPEryJIAMY, UX POy U QYHKUUHN, OJIA MOBbI-
IIeHNs YpOBHs 3HAHUM CIIOPTCMeHOB. J[aHHbIe Oecebl BBI3BAIN MHTEpeC Y
3aHMAaIMXCsA, KOTOPbI€ CTaJIM IMOHMMAaTh 3HAYMMOCTDH BBICOKOI'O YPOBHA
caMoperyJAlud A AOCTHXeHUsA IPOo(ecCOHaTIbHBIX YCIIEXO0B.

Ha BTOpPOM D3Tall€ Mbl MCIOJIb30BaJIM pa3JIMYHbIE IICHMXOTEXHUYECKHE
WTpHI, HallpaBJIeHHble HA PAa3BUTHE TAaKUX YMEHUM, KaK yMeHNe IPaBUJIbHO
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OIleHNBaTh CBOE 3MOIIMOHAJIbHOE COCTOfHME M YMeHHe BJIUATh Ha Hero,
yIpaBJyiAsg CBOMMU MBICJIAMU M YyBCTBaMM, IIOCPEICTBOM CJIOBECHBIX IIPO-
CTEAIINX CaMONpHKa30B. Tak e IMPUMEHsJIMCh MpOCTeWIIre MeTOAbl ca-
MOperyJALldN: JbIxaTesJbHble NPAaKTHUKH, CaMOIpHKasbl, camMoonoOpeHue,
camoyOexaeHre U (pusnyecKre YINpaKHEHHs Ha pacTspKeHMe MBI U Ha
HanpspkeHre. CIIOPTCMEHBI OTMETHJIM, YTO NMOCJIeOHUMM MEeTOJaMU caMo-
peryJisiuy OHM y’Xe I0JIb30BaJIMCh, HO IIPU 3TOM 3()@PEeKTUBHOCTb NpUMe-
HEeHUA JaHHBIX METOJOB B KOMILJIEKCE ¢ APYTMMM HaMHOTO BBHIIIE.

Ilenp TpeThero sTama MOATOTOBKHA — Ppa3BUTHE HaBBIKA MPOM3BOJIb-
HON camoperyyisanuu. Ha gaHHOM sTare OBLJIO MCMOJIB30BAaHO OOy4YeHHe
NICUXOperyJupyomel TpeHHpoBKe AHaToamsA BacuibeBnua AJsiekceesa,
ABJIAIOIMUMCA 3P(EeKTUBHBIM KOMIIJIEKCHBIM MeTOAOM IPOM3BOJIBHOMN ca-
moperyAanuu (AnekceeB 2006). Ilcuxoperyaupyiomas TpeHupoBka (ITPT)
COCTOUT U3 ycCllOKauBalolllell 1 MOOMJIM3yIollel yacTeil. YclokauBawomas
yactp [IPT — BapuaHT ayTOreHHOIN TPEHUPOBKU, CHIXeHHE YPOBHA OOAp-
cTBOBaHUA. Mobuiusyomas 4acTb TPEHHPOBKU o0ecreurBaeT NpuBeieHne
dyHKIMI opraHusaMa B COCTOsIHHE HauBbICIIEH MOTOBHOCTHU CIIOPTCMeHa K
AeATeJIbHOCTH. [IJ1A NpoBefeH!s 3aHATUH NICUXOperyJInpyoiell TpPeHUPOB-
ku otBoauiaoch 10-20 muHyT. CTOUT OTMETUTH, YTO (HOPMYJIBl YCIOKaU-
Batomieil yactu IIPT Ha mepBoil HefesnW NPUBOAWJIA He K yCIOKOEHUIO, a
K BO30yxJeHMI0. JIUIIb B KOHIle TpeThell HeAeJu 3aHATHUH ObLI JOCTUTHYT
ycrnokauawomui apdext.

KOHTpOJIBHEIN SKCIIepMMEHT NpejroJaraa HCIOJIb30BaHUE TeX Xe OU-
arHOCTUYECKUX METOAMWK, YTO U JO NPOBeAeHUs NMporpaMMbl. Pe3ysbTaThl
JKCIlepuMeHTa IpeACcTaBjeHbl B Tabaure 1.

Tabruya 1. CBogHBIe JaHHBIEe OLIEHKU YPOBHA Pa3BUTHUsA HaBbIKa
NPOM3BOJIBHOM CaMOPEryJIANUU 10 U II0cJie IPOBEeHUA IPOrPaMMBbI
IO Pa3BUTHIO CIIOCOOHOCTH K MPOU3BOJIBHOM CaMOPEryJIAIuu
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[Tocsie mpoBefgeHUA MNpPOrpaMMBbl IO PasBUTHI0 CIOCOOHOCTHA K IpO-
W3BOJIbHOM CaMOPETyJIAMA KOMIIOHEHTBl [JAaHHOM CIOCOOHOCTH pe3KO
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BBIPOCJIM, YTO IOBEJIO 3a COOOM BO3MOHOCTDH YJIy4UIIEHUSA CIIOPTHUBHBIX
pe3yJIbTaToB 6aIMUHTOHUCTOB. Y CTaHOBJIEHNE KOPPeJIAUY Pa3BUTOH CIIO-
COOHOCTU K IIPOM3BOJIBHOM CaMOpPETyJIAIU U CIOPTUBHBIX Pe3yJIbTAaTOB —
CJIeYIOMMH 3Tan AAHHOTO MCCJIeJOBAHUA.

MHorue crnenuaayucTsl B 00JIACTH CIIOPTUBHOM ICHMXOJIOTHUY, CUMTAIOT,
YTO pellleHre NpoOJIeMbl peryJIALUY SMOLNMOHAIBHBIX COCTOSHUM NO3BOJIUT
He TOJIbKO YJIYUYIIUTh CIOPTHUBHBIE JOCTMXXEHM:A, HO U COXPAHUTh 3[J0pPOBbe
CIIOPTCMEHA, AeATEeJbHOCTh KOTOPOro MIPOTEKaeT B yCJIOBUAX XKECTKON KOH-
KypeHIUHY, 60bpMNX GU3NYecKUX 1 HepBHBIX Harpy3ok (ITankpatos 2001).

SUMMARY

This paper presents a study of the development of arbitrary self-regulation
in athletes of game sports. The aim of the research is to study the peculiarities
of psychological training for athletes and to develop a programme aimed at the
development of arbitrary self-regulation as the basic mental skill in preparation
of Badminton players for competitions.
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