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ABSTRACT

This article offers a critical review of the concepts of multiculturalism, interculturalism, and
transculturalism within the framework of cultural studies and educational practice. Although
interconnected, these approaches rest on distinct theoretical foundations and are applied in dif-
ferent disciplinary and regional contexts, which often results in terminological ambiguity and
methodological challenges. The study aims to systematize existing interpretations, clarify differ-
ences and overlaps between the concepts, and provide recommendations for their precise use in
educational and research settings. The methodology combines qualitative analysis of terminology,
comparative analysis of key academic sources, and content analysis of publications on cultural
diversity, educational policy, and globalization. This multi-layered approach makes it possible to
trace the evolution of the three concepts across cultural and educational contexts, as well as to
assess their adaptability to contemporary challenges such as migration, transnational interactions,
and digital transformation. The findings indicate that multiculturalism is most often linked to
institutional and political-legal strategies aimed at recognizing cultural differences, ensuring
equal opportunities, and protecting minority rights. Interculturalism, by contrast, emphasizes
processes of communication and dialogue across cultures, making it particularly relevant in
educational environments. Transculturalism moves beyond fixed cultural boundaries, highlight-
ing hybridization, the emergence of a “third space,” and the formation of new, fluid identities.
The significance of this study lies in its practical relevance for both curriculum development and
the advancement of scholarly discourse on cultural diversity. A clear differentiation and consistent
application of the three terms reduce the risk of conceptual confusion, and support the creation
of more effective strategies in cultural education and interdisciplinary research.

Keywords: intercultural education, multiculturalism, interculturality, transculturality, intercultural
competence, cultural globalisation

Introduction

Contemporary processes of globalization, accompanied by migration, digital trans-
formation, and changes in social structures, exert a profound influence on the nature of
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cultural interactions and on the formation of identities. Under these conditions, questions
of cultural diversity become not only a subject of academic inquiry but also a pressing
challenge for educational practice. To describe and interpret these transformations, sev-
eral key concepts have become firmly established in scholarly and pedagogical discourse:
multiculturalism, interculturality, and transculturality. These concepts are chosen as
the focus of analysis because they represent three of the most significant perspectives,
namely the political and legal, the pedagogical, and the philosophical and cultural.

Taken together, these three concepts form a systematic framework for analysing cul-
tural diversity and allow it to be examined at multiple levels, ranging from state policy to
individual experience. Their distinctive content is revealed through the lens of identity.
Multiculturalism establishes the conditions for collective identity among ethnocultural
groups within the framework of institutional recognition of difference. Interculturality
emphasizes the formation of identity through practices of dialogue and exchange in
educational and social contexts. Transculturality highlights the potential of hybrid and
multiple identities that emerge at the intersection of cultures and that extend beyond
national and ethnic boundaries. Engaging with these concepts therefore makes it possible
not only to clarify the theoretical foundations for the analysis of cultural diversity but
also to identify the contemporary mechanisms through which identities are shaped in
a globalized world.

Despite the wide circulation of these terms, there is still no unified and consistent
interpretation of them, which results in ambiguity and methodological difficulties in
practical application. These difficulties manifest themselves in several dimensions.
The blurred boundaries between the concepts complicate the design of educational
programs, since educators are not always certain which specific model of cultural inter-
action they are implementing, whether it is oriented toward the recognition of cultural
differences, toward the organization of dialogue, or toward the formation of new hybrid
identities. The conflation of terms in scholarly literature leads to the fragmentation of
research approaches, as different authors employ the same categories in divergent ways.
This hinders the comparability of results and the development of a shared methodology.
Terminological uncertainty also affects the practical dimension of educational policy.
Some policy documents are oriented toward multicultural values, others toward inter-
cultural dialogue, and still others toward transcultural processes, which creates incon-
sistencies between formal declarations and actual pedagogical practice.

Interdisciplinarity adds an additional layer of complexity. In cultural studies, multi-
culturalism and transculturality function primarily as theoretical categories for the anal-
ysis of identities, whereas in education they serve as practical guidelines for the develop-
ment of teaching strategies. In the absence of coordination between these perspectives,
the exchange of research findings is hindered. Cultural theorists and educators may
use the same terms in different senses, which leads to misunderstandings and diver-
gent interpretations. This lack of coherence obstructs the construction of a common
scholarly language, makes interdisciplinary discussions fragmented, and renders results
difficult to compare. As a consequence, educational models are insufficiently adapted to
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contemporary challenges. This reduces the possibility of developing coherent strategies,
leads to duplication of research, limits the potential of students in cultivating intercul-
tural competence, and generates contradictions in the conceptualization of identity in
both educational and scholarly contexts.

The relevance of this study lies in the need to overcome conceptual fragmentation
and to provide a systematic overview of the main concepts that shape the contemporary
discourse on cultural diversity and identity. The aim of the study is to clarify the con-
tent of the notions of multiculturalism, interculturality, and transculturality, to identify
the specific features of their use, and to outline the prospects for their application in
educational and scholarly practice. Such an approach makes it possible to avoid termi-
nological confusion, strengthen the effectiveness of the methodological framework, and
offer clearer guidelines for the development of educational strategies under the conditions
of intensifying globalization and cultural hybridization.

Literature analysis

The study of the concepts of multiculturalism, interculturality, and transculturality
has over the past decades acquired a stable position in cultural, sociological, and edu-
cational research. The introduction of these concepts into scholarly and pedagogical
discourse has been driven by processes of globalization, the increase in migration, and
the need to find new ways of describing cultural diversity. At the same time, different
authors have proposed divergent interpretations and analytical emphases, resulting in
terminological ambiguity and methodological challenges. The classical works of Kym-
licka (2007, 2010) established the foundations for understanding multiculturalism as
a political and legal strategy for recognizing cultural differences and protecting minority
rights. His theory highlights institutional mechanisms that ensure the participation of
ethnocultural groups in social life. Building on these ideas, liberal, conservative, and rad-
ical models of multiculturalism were developed (Sleeter, 2024; Mansouri & Elias, 2025),
each of which defined in distinct ways the acceptable boundaries of cultural autonomy. In
addition, researchers have connected multiculturalism with questions of social integra-
tion and welfare (Safdar et al., 2023), with personal development and identity formation,
and, in the educational context, with policies of equal access and anti-discrimination
strategies.

Criticism of multiculturalism has highlighted its limitations, the potential risk of seg-
regation, and its tendency to reduce cultures to static, closed, and homogeneous entities
(Joppke, 2003; Meer, Modood, & Uberoi, 2019; Kennedy & Aman, 2024; LeVan, 2024).
Since the early 2000s, increasing attention has been directed toward the concept of inter-
culturalism, which stresses not merely the coexistence but the interaction of cultures.
The works of Dietz and Guilherme (Dietz, 2009; Guilherme & Dietz, 2015) conceptualize
interculturalism as a dynamic process of dialogue, exchange, and the joint construc-
tion of new meanings. In the European context, the term is more frequently employed
within educational programmes (Leeman & Reid, 2006; Kalogerogianni, 2025), whereas
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in the United States and Australia the notion of “multicultural education” is more prev-
alent (Nieto, 2006; Banks & Banks, 2019).

Intercultural education is understood as a pedagogical strategy aimed at fostering
critical thinking, empathy, and civic competence (Portera, 2011, 2021). Scholars empha-
size its significance for the development of intercultural competence (Deardorft, 2009;
Holmes 2017), which enables students to perceive cultural differences not as barriers
but as resources. In contrast to multiculturalism, which is primarily concerned with
normative frameworks and institutional arrangements, interculturality is conceived as
a practical pedagogical model oriented toward dialogue and exchange.

The concept of transculturality has been consolidated in academic discourse
through the works of Welsch (1999) and Bhabha (1994). Bhabha introduced the notion
of the “third space,” a site of cultural intersections and hybridity where new identities
emerge. Welsch, in turn, critiqued traditional boundaries of culture and underscored its
dynamic and hybrid character in the context of globalization. Building on these perspec-
tives, Epstein (2009) proposed the concept of “transculture” as a symbolic space that tran-
scends national and ethnic boundaries. From a decolonial perspective, Tlostanova (2012)
reinterpreted the earlier notion of transculturation developed by Ortiz (1995), stressing
its asymmetry as well as the experiences of cultural loss and acquisition. Within this
approach, transculturality is understood not as an abstract ideal but as a concrete process
of forming hybrid and multiple identities, a process particularly relevant in post-Soviet
and postcolonial contexts.

Contemporary research indicates that multiculturalism, interculturality, and trans-
culturality are not isolated categories but rather interconnected analytical perspectives.
While multiculturalism primarily addresses the institutional and legal dimensions of
cultural diversity, interculturality emphasizes educational and communicative pro-
cesses, and transculturality extends beyond fixed identities by describing new hybrid
forms. A review of the literature demonstrates that each of these concepts emerged in
distinct contexts and responded to specific historical challenges. Recent research (Griin-
felder et al., 2024) increasingly advocates viewing them not as competing but as com-
plementary approaches to the analysis of cultural processes and educational practices.
This tendency underscores both the relevance of critically revisiting the terminology
and the necessity of a clear differentiation of concepts within academic and pedagogical
discourse.

Research design and methodology

A qualitative approach was chosen for this study, focusing on the analysis of cultural
terms such as multiculturalism, interculturality and transculturation in the context of
pedagogical practices and their changes in the context of globalisation. The material for
this study includes both peer-reviewed articles and practice-oriented documents (for
example, publications by UNESCO and the Council of Europe) related to cultural diver-
sity and educational policy. The selection of sources was based on thematic relevance
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and disciplinary scope (cultural studies, sociology, education) which made it possible
to integrate different levels of analysis. This approach makes it possible to gain a deeper
understanding of the dynamics of changes in these terms and to determine the impact of
globalization, migration, and transnational interaction on educational practice.

Content analysis is employed to examine the evolution and use of cultural terminol-
ogy in educational contexts. The comparison of terms has been conducted primarily
within the European context, with attention to their specific applications across different
countries. The analysis spans the period from the early 2000s to the present, which makes
it possible to trace how the interpretations of these concepts have been transformed under
the influence of globalization, migration, educational reforms, and digital transformation.

This method allows us to identify key themes and trends in the use of terms, as
well as to understand how these terms are interpreted in the context of globalisation
and migration. In addition, comparative analysis is applied to relate changes in cul-
tural terminology to previous studies and theoretical approaches, to highlight shifts in
the interpretation of concepts, and to emphasize the importance of their adaptation to
new sociocultural realities.

The changes were examined through three interrelated perspectives: historical, disci-
plinary, and educational. From a historical perspective, the analysis traced the evolution
of the concepts from their initial emergence in scholarly discourse to their contemporary
interpretations. This revealed how multiculturalism shifted from a politico-legal para-
digm to a more critical and socially oriented approach, how interculturality developed
from the idea of cultural dialogue to the cultivation of competences within educational
settings, and how transculturality came to be used to describe processes of hybridization
and the formation of new identities in the context of globalization. From a disciplinary
perspective, the focus was on differences in the use and interpretation of these terms
across cultural studies, sociology, and education. In cultural studies, they are employed to
analyze identity transformations and cultural boundaries; in sociology, they are applied
to the study of practices of interaction and integration; and in education, they provide
a framework for curriculum design and the development of intercultural competence.

The educational perspective highlighted changes in pedagogical practice, where these
concepts have found their most direct application. The analysis showed that in recent
decades multiculturalism has often functioned as a normative framework of values, inter-
culturality as a practical instrument for fostering dialogue and developing competences,
and transculturality as a methodological perspective that incorporates processes of cul-
tural hybridization and digital transformation. This multiperspectival approach not only
clarifies the distinctions among the concepts but also demonstrates their complementa-
rity within contemporary educational and sociocultural contexts.

It should be acknowledged, however, that certain aspects of terminological change
are difficult to assess due to divergent interpretations across cultural contexts. These
divergences stem from national educational traditions, policy orientations toward cul-
tural diversity, and variations in research methodologies. In some contexts, the terms
are formalized in policy documents and acquire an institutional dimension, while in
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others they remain primarily scholarly categories shaped by specific academic traditions.
This plurality of meanings complicates the development of universal definitions, yet it
also highlights the need for critical analysis and systematic clarification. Accordingly,
the present study emphasizes not only the conceptual distinctions among these terms
but also their practical significance for educational strategies and academic discourse.

Multiculturalism: how it differs from multi-ethnicity

The term “multicultural” describes the existence of multiple cultures within a single
society, where each culture preserves its traditions and characteristics without seeking
to assimilate into other cultures. In such a society, diversity and respect for differences
are valued, but cultures can coexist in parallel without necessarily interacting actively
(Parekh, 2000; Meer, Modood & Zapata-Barrero, 2016). The concept of multiculturalism
assumes the existence of clearly distinguishable, homogeneous cultures within a single
state. It aims to find ways to promote tolerance, mutual understanding, respect and con-
flict prevention. In a multicultural society, attention is paid to the formation of individual
identities, recognising the uniqueness of each person. However, an important question
arises: how is personal development possible in such a society if culture is represented
as a closed and homogeneous group? And how, living in a culturally diverse society, can
we communicate with each other as equals without violating the interests of others?
The term multiculturalism should be distinguished from the concepts of multi-ethnicity
and cultural diversity since multi-ethnicity refers to historically formed groups of people
united by common characteristics such as language, origin, culture, common territory
of residence and self-awareness (Jenkins, 2008).

Cultural diversity, on the other hand, refers to the presence of different cultural groups
in a society, characterising its cultural heterogeneity. Both phenomena describe a multi-
cultural society, which is characterised by more complex organisation and governance. In
implementing the concept of multiculturalism, a set of measures is used aimed at creating
social and economic conditions to support cultural minorities, adapting the institutions
of the host culture, and ensuring the effectiveness of legislation against national extrem-
ism and terrorism. Other important aspects include equal access to education, the crea-
tion of an effective communication space, freedom of choice of language of instruction
and communication, respect for religious norms, and monitoring the effectiveness of
projects and programmes aimed at intercultural interaction (Kymlicka, 2007).

Multiculturalism is not only a national policy but also a set of social practices. It
develops at various levels: in everyday life and communication, in the media, in organ-
isations, institutions and social institutions. Despite its close connection with political
practice, multiculturalism, as a social phenomenon that goes beyond the political context
and as a phenomenon that determines the nature of socio-cultural processes in modern
society, requires scientific analysis. Contemporary research emphasizes that multicul-
turalism operates across multiple levels, ranging from educational policy to the forma-
tion of ethical orientations and civic identity. It is understood as a resource for personal
development, a factor in integration and the redistribution of resources within welfare
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states, and a subject of educational policy and practice (Kennedy & Aman, 2024). Within
philosophical discourse, multiculturalism has been reconsidered and reinterpreted, as
reflected in recent encyclopedic and analytical overviews (Song, 2020).

This circumstance has led to efforts to define a more universal framework of multi-
culturalism, resulting in liberal, conservative, and radical left theories (Modood, 2007).
While earlier discussions (e.g. Kymlicka, 2007) spoke of models such as ‘soft’, ‘hard’,
‘dominant’, and ‘egalitarian’ depending on the degree of minority assimilation, recent
work (LeVan, 2024) highlights internal tensions even within liberal models, notably
between majoritarian pressures and demands for recognition.

The “hard” model of multiculturalism asserts the need for a mosaic society and
the separation of cultural groups, rejecting integration as a hidden process of assimila-
tion. Kymlicka defends this model, arguing that the principles of liberalism, including
individual freedom, allow for the protection of minority rights only to the extent that
this does not violate the freedoms and autonomy of the individual (Kymlicka, 2007).
In contrast, the “soft” model of multiculturalism emphasises the promotion of social
integration of different ethnic groups (Meer, Modood & Uberoi, 2019; Triandafyllidou,
2020). However, Kymlicka considers the policy of “soft” multiculturalism to be ineffective
because it does not solve the problems associated with the existence of national minor-
ities in the state (Kymlicka, 2007). In turn, the “dominant” model of multiculturalism
emphasises the leading role of the majority culture. The disadvantage of this model is
the risk of cultural segregation (Vertovec, 2021).

The “egalitarian” model of multiculturalism is focused on removing barriers that limit
the participation of cultural minorities in the social, political, and economic life of soci-
ety. The implementation of this model may lead to changes in the ethno-cultural struc-
ture of the host country’s population, which also carries the risk of disintegration. The-
orists of radical multiculturalism argue that in countries with multiple cultural groups,
the state should welcome their presence and guarantee conditions for the preservation
of their norms and traditions. Radical left-wing multiculturalism has been described as
a perspective in which groups and cultures are seen as clearly delineated and identifi-
able communities that coexist like elements of a mosaic, maintaining rigid boundaries
between them (Benhabib, 2002).

Conservative multiculturalism emphasizes the social isolation of minorities from
the majority in order to preserve both minority and majority identities. These theories
are primarily political concepts. At the same time, the phenomenon of multiculturalism
requires sociological analysis that can explain it as a general social practice. An important
feature of such a theory is its dynamism: it is not static and homogeneous, but includes
various opposing views on the growing cultural diversity of global society. As Johansson
(2022) notes, the theoretical challenges of multiculturalism lie precisely in acknowledging
this complexity and defending it as a dynamic and context-dependent phenomenon.
Thus, the content of the concept of multiculturalism can vary depending on the position
and interests of those who analyze it (Bernstein, 1994; Modood, 2019).
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Conceptual distinctions between interculturalism and
multiculturalism

The term “intercultural” emphasises the interaction between cultures, highlighting
their active communication and exchange of experiences, which leads to mutual influ-
ence. This concept is more dynamic, unlike multiculturalism, where cultures tend to
coexist side by side rather than actively interact (Guilherme & Dietz, 2015). The inter-
cultural approach involves seeking common ground and mutual understanding between
different cultures. In turn, multiculturalism is associated with the concept of ‘neighbour-
hood’ of cultures, while interculturalism places greater emphasis on their ‘interaction.’
The conceptual field of multicultural and intercultural education is actively discussed,
particularly in foreign scientific literature. Some researchers use the terms “multicultural
education” and “intercultural education” as synonyms (Nieto, 2006; Banks & Banks,
2019) while others emphasise the differences between them (Portera, 2021). Recent pub-
lications also highlight a shift in emphasis: interculturality is increasingly associated
with the cultivation of dialogue, critical thinking, and civic competences, whereas mul-
ticulturalism remains more closely tied to the institutional and legal policies of cultural
diversity (Kalogerogianni, 2025).

The term intercultural education has traditionally been more prevalent in European
discourse, while in countries such as the United States and Australia, the term multicul-
tural education has been more commonly used (Leeman & Reid, 2006). Earlier scholar-
ship often blurred the distinction between the two, with Sleeter and Grant (2003) noting
that multicultural education can evolve in multiple directions, including approaches that
address structural inequalities, whereas intercultural education places greater empha-
sis on dialogue and intercultural relations. More recent work, however, highlights that
the meanings and uses of these terms are highly context-dependent and shaped by local
political and cultural environments (Conti, 2025; Kalogerogianni, 2025). Scholars now
stress that rather than being fixed or opposed categories, intercultural and multicultural
education should be seen as overlapping and evolving concepts that reflect the dynamic
realities of educational practice in diverse societies (Elias & Mansouri, 2023).

In Europe, there is a tendency to perceive the multicultural concept as less dynamic,
associated with cultural diversity, while the intercultural concept is used to denote inter-
action and relations between different cultural groups in conditions of cultural diversity
(Hill, 2007; Landini, 2025). Intercultural relations can be understood as interactions,
negotiations, and processes, whereas multiculturalism more broadly reflects the charac-
teristics of societies and is often used in a descriptive context (Gundara, 2000).

A. Portera presents multiculturalism as a widely accepted and successful approach
in diverse societies, emphasizing that individuals from different ethnic, cultural, and
religious backgrounds can live together based on mutual respect and understanding
(Portera, 2021; Zapata-Barrero, 2017). This model has had a positive influence on educa-
tional settings, fostering a culture of respect and intercultural awareness among teachers
and students globally. At the same time, Portera distinguishes multiculturalism from
interculturality by explaining that multiculturalism focuses on the peaceful coexistence of
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distinct cultures, often with limited interaction, whereas interculturality involves a more
dynamic process of interactive integration through continuous exchange of ideas, values,
and practices across cultural groups. Nevertheless, multiculturalism does not funda-
mentally challenge the ways in which immigrants are integrated into society. Two forms
of integration can be identified here: primary integration, in which immigrants, while
experiencing nostalgia for their original culture, gradually adopt the values and lifestyle
of the host country; and secondary integration, which involves a more complete adap-
tation, including the adoption of the host country’s language, values, rules, and social
norms (Portera, 2011).

Interculturalism, which is widely developed in Europe, has been successful in signif-
icantly changing the education system. It is believed that the intercultural model creates
opportunities for personal and collective enrichment. A person from another ethnic
group with a different culture represents a positive opportunity — an opportunity to dis-
cuss and learn about values, norms and behaviours. According to UNESCO’s “Guidelines
on Intercultural Education” (2006) and its later “Intercultural Competence: Conceptual
and Operational Framework” (2018), multiculturalism refers to the cultural diversity
within a society, encompassing aspects such as ethnicity, nationality, language, religion,
and socio-economic status. However, it often does not explicitly address other aspects
of identity, such as gender and race. In contrast, interculturalism is described as a more
dynamic concept that focuses on the evolving relationships and interactions between cul-
tural groups. It builds upon the foundation of multiculturalism and emphasizes dialogue,
exchange, and mutual understanding across local, regional, national, and international
levels.

Intercultural competence and cross-cultural research

Intercultural competence is oriented toward fostering respect for, and engagement
with, cultural diversity. It treats cultural difference as a positive force for personal devel-
opment and societal advancement. In education, this approach promotes the integration
of diverse perspectives while maintaining cultural distinctiveness, supporting intercul-
tural dialogue and the preservation of cultural identity in a globalized world. Within
educational institutions, especially at the higher education level, intercultural compe-
tence fosters the ability to recognize both similarities and differences among cultures.
A key component is encouraging students to view their own cultural traditions through
the lens of others, a process that challenges stereotypes and deepens mutual understand-
ing (Deardorff, 2009). The objective is not to impose external values, but to offer students
the opportunity to engage critically and selectively with aspects of other cultures that
they find meaningful and acceptable.

The term “cross-cultural” is often defined in academic literature as referring to inter-
actions or comparisons between distinct cultural systems (Triandis, 1994). It is some-
times extended to address the new understandings that can emerge at the intersection of
diverse traditions (Holmes, 2017). In some contexts, the term is also used as a synonym
for intercultural, which emphasises interaction between cultures (Dervin, 2016). However,
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there is a subtle difference in how these terms are used across disciplines. Cross-cultural
generally stresses the comparison of cultures and their specific characteristics, while
intercultural refers to more dynamic and interactive communication between cultures,
often with a focus on processes of adaptation and mutual understanding (Gudykunst,
2004).

However, when it comes to research, there is a fundamental difference between
cross-cultural and intercultural research (Spitzberg & Changnon, 2009). Cross-cultural
research aims to compare cultures according to predefined variables, while intercultural
research focuses on studying direct interactions between members of different cultures.
According to Matsumoto and van de Vijver (2010), no matter how many cross-cultural
studies comparing Americans and Japanese are conducted, they will not provide informa-
tion about how representatives of these two cultures communicate with each other during
real interactions. Recent studies indicate that in European discourse the term intercul-
tural education appears more frequently, particularly in contexts related to citizenship
and intercultural dialogue (Conti, 2025; Kalogerogianni, 2025), whereas multicultural
education is more commonly used in policy frameworks and practices linked to the right
to cultural diversity (Boustar et al., 2025).

Cross-cultural research can be conceptualized in both narrow and broad terms. In
its narrower application, it focuses on the analysis of participants from different cul-
tural backgrounds who engage in comparable tasks or interactions, with an emphasis
on identifying differences across cultural groups. In its broader sense, cross-cultural
research seeks to uncover both universal principles (those that apply across all cultures)
and culture-specific insights, which are valid only within particular cultural contexts
(Matsumoto & Juang, 2017). As Matsumoto and Juang (2017) observe, cross-cultural
research is not limited to any specific thematic domain. It may address a wide array of
topics, including linguistic variation, enculturation and socialization processes, the man-
ifestation of psychological disorders in different cultural contexts, and numerous other
phenomena relevant to understanding human behavior in diverse settings.

A significant proportion of cross-cultural research falls within the category of hypoth-
esis-testing studies. These studies are designed either to test theoretical propositions or to
generalize findings to broader populations beyond the original study sample. Matsumoto
and Juang (2017) distinguish between two main types of hypothesis-testing research:
the first focuses on identifying correlations or associations within a set of variables,
while the second aims to uncover causal relationships between those variables. Meth-
odologically, hypothesis-testing research involves a series of critical decisions, including
the selection of an overarching theoretical framework, participant recruitment, the oper-
ationalization of variables, and the development of standardized research procedures. For
example, in studies related to education, the unit of analysis may be defined as a class-
room or a student group.

Matsumoto and Juang (2017) further identifies two typical approaches within
cross-cultural hypothesis-testing research. The first involves direct comparisons of
two or more cultures based on a specific variable of interest, with the aim of detecting
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significant differences across cultural groups. This process is metaphorically described
by the authors as ‘peeling an onion’, whereby successive layers are removed to reveal
the underlying causes of observed cultural phenomena (Matsumoto & Juang, 2017).
An illustrative example of cross-cultural research is the World Values Survey (WVS),
a long-term project initiated in 1981 by R. Inglehart. The WVS has conducted nation-
ally representative surveys in nearly 100 countries and it’s primary aim is to explore
how people’s values and beliefs evolve over time and the social and political impact of
these changes. In their seminal work “Modernization, Cultural Change, and Democracy:
The Human Development Sequence” (2005), R. Inglehart and C. Welzel analyze data
from the WVS to examine the shift from traditional to postmodern values (Inglehart &
Welzel, 2005). The researchers argue that economic development, democratization, and
rising levels of education contribute to a cultural shift towards self-expression values,
which in turn foster democratic institutions and human development.

From interculturality to intercultural education

Interculturality and cross-cultural studies are closely connected through their shared
focus on cultural differences, however they diverge in their primary areas of emphasis.
Interculturality is a process of interaction and mutual understanding between cultures,
involving the exchange of knowledge, values, norms and practices between different
cultural groups (Guilherme & Dietz, 2015). This process can lead to the integration of
elements from different cultures into a new, more diverse and flexible environment. It is
important to note that interculturalisation does not imply the assimilation of one cul-
ture into another, but rather involves dialogue and mutual enrichment (Barker, 2015;
Zapata-Barrero, 2017). According to the concept of “intercultural”, this term emphasises
the recognition of multiple cultural groups, their mutual influence, and their desire for
mutual understanding and interaction. In this context, the norms and values of one’s
own culture are often perceived as correct, which can overshadow goals such as cre-
ating equal opportunities for participation in society and equal chances for realising
one’s potential. The principle of interculturalism is often understood as a normative
ideal, aiming to foster harmonious interaction grounded in the mutual recognition of
cultural differences. However, the effective implementation of this principle depends
on the absence of systemic issues such as unemployment, poverty, and discrimination
(Council of Europe, 2008; OECD, 2025). Interculturalism can fully function within
a genuinely democratic society, although such a system, despite its aspirational value,
remains out of reach. This underscores the complexities and limitations encountered
when attempting to apply intercultural principles in contexts where deep-rooted social
challenges persist (Peters et al., 2025).

Intercultural education emerged from this broader theoretical framework as both
a pedagogical and social response to growing cultural pluralism. Initially gaining trac-
tion in the 1960s as a strategy for integrating migrant children into host societies in
Europe and North America, it has since evolved from an assimilationist approach into
a dialogical and inclusive model that acknowledges the fluid and evolving nature of
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culture. Among the foundational voices in this field is J. S. Gundara, whose work laid
the theoretical and institutional groundwork for intercultural education. In his work
“The Case for Intercultural Education in a Multicultural World” (2015), Gundara cri-
tiques the limitations of multicultural models and advocates for intercultural education
as a path toward equity, dialogue, and global citizenship (Gundara, 2015).

Complementing these developments, a comprehensive overview of diversity in edu-
cation is provided in the “Encyclopedia of Diversity in Education” (2012), which system-
atically examines both individual cases and global trends concerning inclusion, mar-
ginalization, and educational transformation (Banks, 2012). The work outlines a broad
spectrum of diversity categories, such as alternative educational models, special educa-
tional needs, migration, nationality, race, ethnicity, religion, gender, sexuality, civic iden-
tity, and human rights. Although legal frameworks governing these categories vary across
countries, the work offers a foundational structure for inclusive educational practices.

This intersectional approach encourages educators and scholars to account for multi-
ple, overlapping identities and to link historical conditions with contemporary realities.
Comparative research in higher education similarly demonstrates the importance of tutor
involvement in supporting diverse learners across national systems (Bhopal & Danaher,
2013). Diversity also manifests in everyday experiences, including traditions, housing,
language, and expressions of identity, all of which influence educational interactions. Pol-
icy-focused scholars expand this conversation by examining migration, diversity, and cit-
izenship education in contexts shaped by political instability and population movement
(Banks, Sudrez-Orozco, & Ben-Peretz, 2016). In a time when nationalist rhetoric and
exclusionary practices challenge inclusion, educational institutions are increasingly seen
as key sites for fostering unity in diversity and advancing democratic values (Banks &
McGee Banks, 2019). Educators are therefore encouraged to adopt innovative strategies
that are responsive to the complexities of today’s multicultural classrooms. Language and
culture education have likewise become critical tools for cultivating intercultural and
international dialogue, particularly in global citizenship education (Byram & Wagner,
2018). Yet systemic disparities in resource distribution continue to hinder efforts in both
multicultural and intercultural education, frequently resulting in what some perceive as
structural violence (Palaiologou & Gorski, 2017).

Although multiculturalism has been criticized for its perceived limitations, scholars
argue that both multiculturalism and interculturalism remain essential frameworks for
addressing cultural diversity. While both seek to achieve unity in diversity, intercultur-
alism emphasizes direct interaction and mutual influence, distinguishing itself as a more
fluid and engagement-oriented alternative (Mansouri & Elias, 2025; Kalogerogianni,
2025). Crucially, attitudes toward diversity are shaped from early childhood and influ-
enced by various forms of literature, education, and artistic representation. The cumu-
lative and intersecting nature of marginalization is increasingly recognized across
disciplines (Pagani, 2019). Within educational practice, both intercultural education
and inclusion aim to promote equitable learning opportunities. Intercultural education
values cultural difference as a resource, integrating community interaction and cultural

HUMAN, TECHNOLOGIES AND QUALITY OF EDUCATION, 2025 530
O. Astratova. Multicultural, Intercultural and Transcultural Concepts in the Context of Cultural Studies



preservation into the learning process. Inclusive education, in contrast, prioritizes aca-
demic achievement and individual well-being. In both models, differentiated instruction
remains central, offering strategies to dismantle bias, foster equity, and create supportive
learning environments tailored to the diverse needs of students (Van Allen & Katz, 2020).

Transculturality and processes of cultural globalisation

Homi K. Bhabha challenges the notion that cultures are isolated or hierarchically
staged in development. He argues that human thought and cultural identity emerge
through processes of interaction, negotiation, and translation between cultures, rather
than within fixed or autonomous systems (Bhabha, 1994). In his theory of cultural
hybridity, Bhabha emphasizes the existence of a “third space” where cultures intersect,
exchange ideas, and generate new, hybrid meanings. W. Welsch critiques traditional
understandings of culture as bounded, homogeneous, or territorially confined, assert-
ing that in an age shaped by globalization, transnational migration, and technological
interconnectedness, cultures increasingly transcend national and ethnic boundaries
(Welsch, 1999; Dervin, 2016). The concept of “transculturality” on this dynamic per-
spective, describing a state in which cultural elements no longer function as opposites or
isolated entities but instead intersect, blend, and integrate. Unlike interculturality, which
typically focuses on dialogue between distinct and relatively stable cultural identities,
transculturality emphasizes the creation of new, fluid cultural formations and practices
(Vauclair et al., 2014). It reflects the contemporary reality of intensified cultural contact,
in which traditional boundaries dissolve and identities become processes of ongoing
negotiation and adaptation (Benjamin, 2025).

Transculturality not only creates space for existing cultures to interact, but also con-
tributes to the formation of a new, unique cultural space (Guilherme & Dietz, 2015).
This new space is characterised by specific visual, social and cultural parameters in
which elements of different cultures can combine and intersect, creating hybrid forms.
Transculturality does not simply stand above existing cultures but it actively ‘absorbs’
elements of these cultures, making it dynamic and changeable. This is an important
difference from intercultural interaction, which most often involves the preservation of
separate identities and respect for differences.

Globalisation has significantly influenced the interaction between cultures and civ-
ilisations, intensifying their interconnection and giving rise to new forms of cultural
relationships. This process involves not only the exchange of material and spiritual val-
ues, but also the emergence of a new global cultural landscape in which diverse elements
merge to form distinct transnational cultural expressions. In their edited volume “Many
Globalizations: Cultural Diversity in the Contemporary World” (2002), P. Berger and S.
P. Huntington discuss four key processes of cultural globalisation (Berger & Huntington,
2002). These processes, while sharing certain characteristics, are described as operating
independently, each following its own internal logic rather than forming a unified system.

Berger and Huntington highlight common features that underpin these globalising
processes: they largely originate in the West (particularly the United States), rely heavily
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on English as a lingua franca, reflect an internationalist orientation, and demonstrate
a degree of autonomy that allows them to develop without direct external interference.
Additionally, the reseachers identify several defining characteristics of cultural globali-
sation. These include the erosion of local and regional distinctiveness, resulting in a mul-
tiplicity of cultural forms and practices; the weakening of national and ethnic bound-
aries, leading to increased polyethnicity and openness to diverse cultural influences;
and the decline of traditional values in favour of universal human ideals. As a result,
cultural differences in their conventional sense begin to diminish. However, Berger and
Huntington emphasize that cultural analysis must still account for enduring aspects of
mentality and identity. While shaped by global forces, these elements do not vanish but
instead adapt to new socio-cultural realities. More recent research has confirmed this
dynamic character of cultural change. Yeganeh (2024) demonstrates that globalization
interacts with modernization and demographic pressures, fostering hybrid and transna-
tional cultural expressions. This highlights that cultural globalization does not follow
a linear trajectory but is shaped by complex and sometimes contradictory forces.

M. Epstein introduces the notion of “transculture” as a symbolic and experiential
space that transcends traditional national, ethnic, racial, and gender boundaries (Epstein,
2009). Transculture exists at the intersection of different cultures, where various cul-
tural elements mix and assimilate. This process occurs when individuals cross cultural
boundaries, adapt to them, and thus create new, hybrid cultural forms. Epstein empha-
sises the importance of such interactions, where traditional identities cease to be rigid
and fixed, opening up space for the dynamic and multi-layered development of cultural
identity in the context of globalisation.

M. Tlostanova critically engaged with Epstein’s concept of transculture, particularly
from a decolonial perspective. In contrast to Epstein’s more universalist and abstract
notion of transculture, Tlostanova advocates for a conception of “transculturation” that
is deeply rooted in the lived experiences of individuals navigating multiple cultural affili-
ations, especially in postcolonial and post-Soviet contexts (Tlostanova, 2019). Originally
introduced by F. Ortiz (1940/English translation 1995), transculturation provides a more
process-oriented lens for understanding cultural change (Ortiz, 1995; Dagnino, 2015). It
emphasizes the asymmetrical, negotiated, and often contested nature of cultural encoun-
ters, where individuals and communities experience both cultural loss (deculturation)
and the acquisition of new cultural elements (neoculturation). According to Tlostanova,
transculturation is a form of border thinking, characterized by hybrid and multiple iden-
tities that emerge from the negotiation of cultural differences (Tlostanova, 2012). These
identities are formed through what she describes as cultural polyphony, where different
cultural voices interact without merging into a singular, dominant narrative. From this
perspective, the transcultural process is seen as a necessary step in the transition from
traditional, bounded cultures to a new mode of being-in-the-world that enables individ-
uals to exist simultaneously within multiple cultural contexts.
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Discussion

Summarising the key findings of the study, several significant points can be high-
lighted regarding changes and adaptations of cultural terms in educational practice. First,
as the study shows, terms such as multiculturalism, interculturality, and transculturality
are not only dynamic but also evolve in response to global changes and social transfor-
mations. These concepts evolve by adapting to new challenges such as globalisation,
migration and cultural transformations. This confirms the flexibility of terminology and
the need to revise it in response to changes in society, which is an important aspect for
further discussion. Comparing the results of this study with previous work in this field, it
can be noted that the changes identified in these terms not only reflect their development
but also create certain difficulties in interpretation. For example, the boundaries between
interculturality and transculturality are becoming increasingly blurred. In this regard, it
is important to consider the context in which these terms are used, as their meaning may
vary depending on cultural and social conditions.

Interpreting the results of the study, it can be argued that globalization has a signifi-
cant impact on the development of cultural concepts and terms. Migration and transna-
tional interactions contribute to the emergence of hybrid cultural forms, which requires
arethinking of old concepts and their adaptation to new conditions. This is confirmed by
observations in numerous recent studies that point to a growing interest in the concepts
of transnationality, hybridity, and intercultural dynamics (Yeganeh, 2024; Benjamin,
2025). It is important to note that such changes require educators and researchers to be
flexible in their use of these concepts and to revise them in the context of educational
practices.

One of the limitations of the study is the complexity of accurately interpreting
terms, especially when it comes to their application in different fields of knowledge. As
the results have shown, differences in approaches to these terms in the context of differ-
ent disciplines can make their interpretation in educational practice difficult. However,
despite this, it is necessary to clearly distinguish between concepts in order to avoid
confusion and ensure clarity in cultural literacy education. This remains important for
further research and curriculum development, highlighting the need to adapt educa-
tional methods to contemporary conditions. In the future, research should continue on
changes in cultural terminology and their impact on education. In particular, it would
be useful to study how specific educational systems adapt these terms and what practical
results this entails.

Conclusions

Based on the analysis of the concepts of multiculturalism, interculturality, and trans-
culturality, several important conclusions can be drawn regarding their appropriate use
within cultural studies. First, although these concepts are related, each possesses distinct
characteristics. Multiculturalism emphasizes the recognition and preservation of cultural
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differences. Interculturality highlights the importance of communication and exchange
between cultures, creating a space for mutual understanding while maintaining cultural
identities. Transculturality, by contrast, refers to the fusion and interweaving of cultural
elements, moving beyond traditional boundaries and generating hybrid cultural forms.
Secondly, a clear and accurate understanding of these terms is essential for their
effective application in academic and educational contexts. Each approach has its own
theoretical foundations and practical implications, which necessitate precise definitions
and consistent usage in research and practice. Applying these concepts appropriately
requires attention to their differences to avoid ambiguity and conceptual confusion.
The analysis reveals that interpretations of these terms often vary depending on disci-
plinary and cultural contexts. Although interrelated, these concepts are not synonymous.
Their use must be purpose-driven, whether the goal is to preserve cultural distinctive-
ness, foster intercultural dialogue, or facilitate the emergence of new hybrid identities.
The effective use of multiculturalism, interculturality, and transculturality in education
and scholarship requires a nuanced understanding of their individual characteristics
and roles in global and intercultural processes. Such clarity will enhance the precision,
coherence, and relevance of educational and academic discourse on cultural diversity.

REFERENCES

Banks, J. A. (Ed.). (2012). Encyclopedia of diversity in education (Vols. 1-4). SAGE Publications.

Banks, J. A., & McGee Banks, C. A. (Eds.). (2019). Multicultural education: Issues and perspectives
(10th ed.). Wiley.

Banks, J. A., Sudrez-Orozco, M. M., & Ben-Peretz, M. (Eds.). (2016). Global migration, diversity, and
civic education: Improving policy and practice. Teachers College Press.

Barker, G. G. (2015). Cross-cultural perspectives on intercultural communication competence. Journal
of Intercultural Communication Research, 45(1), 13-30.

Benhabib, S. (2002). The claims of culture: Equality and diversity in the global era. Princeton University
Press.

Benjamin, M. (2025). Between worlds: Identity formation and cultural hybridity in transnational spaces.
Journal of Comparative & International Higher Education, 15(2), Article 3.

Berger, P.L., & Huntington, S. P. (Eds.). (2002). Many globalizations: Cultural diversity in the contemporary
world. Oxford University Press.

Bernstein, R. (1994). Dictatorship of virtue: Multiculturalism and the battle for America’s future. Knopf.

Bhabha, H. K. (1994). The location of culture. Routledge.

Bhopal, K., & Danaher, P. A. (2013). Identity and pedagogy in higher education: International
comparisons. Bloomsbury.

Byram, M., & Wagner, M. (2018). Making a difference: Language teaching for intercultural and
international dialogue. Foreign Language Annals, 51(1), 140-151.

Council of Europe. (2008). White paper on intercultural dialogue: Living together as equals in dignity.
Council of Europe Publishing.

Deardorff, D. K. (Ed.). (2009). The SAGE handbook of intercultural competence. SAGE Publications.

Dietz, G. (2009). Multiculturalism, interculturality and diversity in education: An anthropological
approach. Waxmann.

Dagnino, A. (2015). Transcultural writers and novels in the age of global mobility. Purdue University
Press.

HUMAN, TECHNOLOGIES AND QUALITY OF EDUCATION, 2025 534
O. Astratova. Multicultural, Intercultural and Transcultural Concepts in the Context of Cultural Studies



Dervin, F. (2016). Interculturality in education: A theoretical and methodological toolbox. Palgrave
Macmillan.

Epstein, M. N. (2009). Transculture: A broad way between globalism and multiculturalism. The American
Journal of Economics and Sociology, 68(1), 327-352.

Elias, A., & Mansouri, F. (2023). Towards a critical transformative approach to inclusive intercultural
education. Journal of Multicultural Discourses, 18(1), 4-21.

Gudykunst, W. B. (2004). Bridging differences: Effective intergroup communication (4th ed.). SAGE
Publications.

Guilherme, M., & Dietz, G. (2015). Difference in diversity: Multiple perspectives on interculturality.
Intercultural Education, 26(1), 1-5.

Gundara, J. S. (2000). Issues of discrimination in European education systems. Comparative Education,
36(2), 223-234.

Gundara, J. S. (2015). The case for intercultural education in a multicultural world: Essays. Mosaic Press.

Griinfelder, T., Baumann Montecinos, J., & Smith, H. (2024). Transcultural education - A framework
for supporting students to develop commonalities in cultural complexity. In C. N. Giudici & E.
L. Phillips (Eds.), Current perspectives on intercultural and global competence (pp. 81-104). STAR
Scholars Press.

Hill, 1. (2007). Multicultural and international education: Never the twain shall meet? International
Review of Education, 53(3), 245-264.

Holmes, P. (2017). Intercultural communication in the global workplace: Critical approaches. Routledge.

Inglehart, R., & Welzel, C. (2005). Modernization, cultural change, and democracy: The human
development sequence. Cambridge University Press.

Jenkins, R. (2008). Rethinking ethnicity (2nd ed.). SAGE Publications.

Johansson, T. R. (2022). In defence of multiculturalism - Theoretical challenges. International Review
of Sociology, 34(1), 75-89.

Joppke, C. (2003). The retreat of multiculturalism in the liberal state: Theory and policy. The British
Journal of Sociology, 54(2), 237-257.

Kalogerogianni, F. (2025). Teaching in multicultural classrooms through an intercultural perspective
on citizenship. Frontiers in Education, 10, Article 1558860.

Kennedy, K. J., & Aman, N. (2024). Multiculturalism in ‘troubled’ times: Meeting diversity’s challenges
with care. Multicultural Education Review, 16(2), 94-108.

Kymlicka, W. (2007). Multicultural odysseys: Navigating the new international politics of diversity. Oxford
University Press.

Kymlicka, W. (2010). The rise and fall of multiculturalism? New debates on inclusion and accommodation
in diverse societies. International Social Science Journal, 61(199), 97-112.

Landini, I. (2025). Intercultural education and linguistic and cultural diversity: Navigating the tension
between policy and grassroots implementation in schools. Journal of International and Comparative
Social Policy, 41(1), 45-62.

Leeman, Y., & Reid, C. (2006). Multi/intercultural education in Australia and the Netherlands.
Compare: A Journal of Comparative and International Education, 36(1), 57-72.

Mansouri, F., & Elias, A. (2025). Pluralist diversity governance: Deepening the multiculturalism-
interculturalism nexus. Comparative Migration Studies, 13, 23.

Matsumoto, D., & Juang, L. (2017). Culture and psychology (6th ed.). Cengage Learning.

Matsumoto, D., & van de Vijver, F. J. R. (Eds.). (2010). Cross-cultural research methods in psychology.
Cambridge University Press.

Meer, N., Modood, T., & Uberoi, V. (2019). Multiculturalism and interculturalism: Debating the new
divide. Edinburgh University Press.

HUMAN, TECHNOLOGIES AND QUALITY OF EDUCATION, 2025 535
O. Astratova. Multicultural, Intercultural and Transcultural Concepts in the Context of Cultural Studies



Meer, N., Modood, T., & Zapata-Barrero, R. (Eds.). (2016). Multiculturalism and interculturalism:
Debating the dividing lines. Edinburgh University Press.

Modood, T. (2007). Multiculturalism: A civic idea. Polity Press.

Modood, T. (2019). Essays on secularism and multiculturalism. Routledge.

Nieto, S. (2006). Solidarity, courage and heart: What teacher educators can learn from a new generation
of teachers. Intercultural Education, 17(5), 457-473.

OECD. (2025). Combatting discrimination in the European Union. OECD Publishing.

Ortiz, F. (1995). Cuban counterpoint: Tobacco and sugar (H. de Onis, Trans.). Duke University Press.
(Original work published 1940).

Pagani, C. (2019). Diversity and complexity. Nova Science Publishers.

Palaiologou, N., & Gorski, P. (2017). The evolution of intercultural and multicultural education:
Scholarship and practice for new sociopolitical and economic realities. Intercultural Education,
28(4), 353-355.

Parekh, B. (2000). Rethinking multiculturalism: Cultural diversity and political theory. Harvard
University Press.

Peters, J., Astor, A., Janssen, S., & Krsti¢, N. (2025). The limits of cultural democracy? Challenges and
paradoxes in advancing cultural inclusion and participation in Denmark, the Netherlands, Serbia,
and Spain. In S. Janssen, C. H. Kristensen, & M. Verboord (Eds.), Engagement with culture in
transformative times: Mapping the societal drivers and impacts of cultural understandings, practices,
perceptions, and values across Europe (pp. 303-319). Routledge.

Portera, A. (2011). Intercultural and multicultural education. Routledge.

Portera, A. (2021). Global versus intercultural citizenship education. Encyclopedia of Teacher Education.
Springer.

Safdar, S., Chahar Mahali, S., & Scott, C. (2023). A critical review of multiculturalism and interculturalism
as integration frameworks: The case of Canada. International Journal of Intercultural Relations,
93, 101756.

Sleeter, C. E. (2024). Critical multicultural education: Theory and practice. Teachers College Press.

Sleeter, C. E., & Grant, C. A. (2003). Making choices for multicultural education: Five approaches to race,
class, and gender (4th ed.). Wiley.

Song, S. (2020). Multiculturalism. In E. N. Zalta (Ed.), The Stanford encyclopedia of philosophy (Fall
2021 ed.). Stanford University.

Spitzberg, B. H., & Changnon, G. (2009). Conceptualizing intercultural competence. In D. K. Deardorff
(Ed.), The SAGE handbook of intercultural competence (pp. 2-52). SAGE Publications.

Tlostanova, M. (2012). From Ortiz to the decolonial option: Transculturation and border epistemology
in contemporary sociocultural thought. Artistic and Literary Studies, 7(2), 43-58.

Tlostanova, M. (2019). The postcolonial condition, the decolonial option, and the post-socialist
intervention. In M. Paulsen, K. Stierstorfer, & A. Volkmann (Eds.), Postcolonialism cross-examined
(pp. 165-176). Routledge.

Triandafyllidou, A. (2020). Rethinking multiculturalism in the 21st century: Migration, diversity and
new challenges. Ethnic and Racial Studies, 43(8), 1349-1367.

Triandis, H. C. (1994). Culture and social behavior. McGraw-Hill.

UNESCO. (2006). Guidelines on intercultural education. UNESCO. https://unesdoc.unesco.org/
ark:/48223/pf0000147878

UNESCO. (2018). UNESCO survey on intercultural dialogue 2017. UNESCO. https://unesdoc.unesco.
org/ark:/48223/pf0000261852

Van Allen, J., & Katz, S. (2020). Teaching with OER during pandemics and beyond. Journal for
Multicultural Education, 14(3/4), 209-218.

HUMAN, TECHNOLOGIES AND QUALITY OF EDUCATION, 2025 536
O. Astratova. Multicultural, Intercultural and Transcultural Concepts in the Context of Cultural Studies


https://unesdoc.unesco.org/ark:/48223/pf0000147878
https://unesdoc.unesco.org/ark:/48223/pf0000147878
https://unesdoc.unesco.org/ark:/48223/pf0000261852
https://unesdoc.unesco.org/ark:/48223/pf0000261852

Vauclair, M., Milagre, C., Duque, B., & Klecha, J. (2014). Transcultural identity: The future self in
a globalized world [Unpublished manuscript]. ISCTE - University Institute of Lisbon.

Vertovec, S. (2021). Superdiversity: Migration and social complexity. Routledge.

Welsch, W. (1999). Transculturality: The puzzling form of cultures today. In M. Featherstone & S. Lash
(Eds.), Spaces of culture: City, nation, world (pp. 194-213). SAGE Publications.

Yeganeh, H. (2024). Conceptualizing the patterns of change in cultural values: The paradoxical effects
of modernization, demographics, and globalization. Social Sciences, 13(9), 439.

Zapata-Barrero, R. (2017). Intercultural citizenship in the post-multicultural debate: A defence.
Comparative Migration Studies, 7(1), 1-15.

HUMAN, TECHNOLOGIES AND QUALITY OF EDUCATION, 2025 537
O. Astratova. Multicultural, Intercultural and Transcultural Concepts in the Context of Cultural Studies





