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ABSTRACT

Post-pandemic transformations have accelerated the  integration of digital technologies into 
education, resulting in both an increase in the number of students and greater diversity within 
socio-emotional classrooms, particularly in the context of English as a Second Language acquisi-
tion. In this context, teachers face the challenge of adapting task-based language teaching meth-
odologies to diverse needs. This paper investigates learners’ perspectives on teachers’ profession-
alism in online environments through a task-based needs analysis. A mixed-method approach 
was applied: quantitative data were collected through a questionnaire, and qualitative insights 
were gathered from focus groups. Results revealed three key competences valued by learners: 
clear communication, flexible scheduling, and empathy. These qualities demonstrated strong 
correlations, underscoring their combined role in effective online teaching. Findings highlight 
the importance of continuous professional development that addresses both digital competences 
and psychological resilience. The study contributes a methodological framework for supporting 
teacher training and curriculum design in socio-emotional, digitalized classrooms.
Keywords: online language teaching, task-based needs analysis, focus group discussion, learners’ 
perspectives, teachers’ professional competences

Introduction

Online education has long been a central focus for researchers across multiple dis-
ciplines, particularly in terms of its sociocultural dimensions and its impact on both 
educators and learners. Moore (1993) introduced the concept of transactional distance, 
describing the psychological and communicative gap between instructors and students 
in online learning, which is influenced by the level of interaction. Effective online learn-
ing, therefore, depends on the quality of relationships among participants, enabling 
meaningful communication and information exchange. Optimal online interaction 
balances teacher and student roles across five types of interaction: student–teacher, 
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student–student, student–content, student–interface, and student–environment. Studies 
suggest that positive attitudes toward the learning experience are critical for effective 
communication in digital contexts (Yilmaz & Karaoglan Yilmaz, 2019; Çağıltay et al., 
2001; Yilmaz & Keser, 2017).

In recent years, online education has become increasingly prevalent, particularly for 
English as a Second Language (hereinafter – ESL) instruction, allowing learners from 
diverse cultural backgrounds to engage with language learning flexibly and accessibly. 
Moore (1993) emphasizes that self-autonomy and self-regulation are central to effective 
distance education. Task-based and individualized approaches, supported by digitally 
categorized content, enable learners to achieve personalized learning goals. Successful 
online language acquisition relies on flexible time management, regular progress moni-
toring, and structured opportunities for engagement with instructors, peers, and learning 
materials. Recent studies confirm these principles: Tunjera (2023) showed that WhatsApp 
groups can enhance peer interaction and reduce transactional distance, while Abuhas-
sna and Alnawajha (2023) highlighted the importance of integrating diverse theoretical 
frameworks to address gaps in transactional distance theory.

Teaching in socio-emotional, multilingual online classrooms requires educators to 
adapt their methods to meet learners’ linguistic, cultural, and cognitive needs. Teacher 
professionalism, cultural sensitivity, and pedagogical competence are therefore criti-
cal for effective ESL instruction. Salmon’s (2000) five-stage e-moderating model pro-
vides a structured framework to promote student engagement and interaction in online 
learning. The first stage, access and motivation, focuses on preparing and motivating 
learners by ensuring they understand the learning objectives and the technological tools 
through which interaction will occur. The second stage, online socialization, emphasizes 
the importance of peer interaction, collaboration, and adaptation, fostering a supportive 
digital community. In the third stage, information exchange, learners actively participate 
in discussions, complete assignments, and share knowledge, consolidating foundational 
understanding. The fourth stage, knowledge construction, involves learners in deeper 
cognitive processes through projects, reflective activities, and complex tasks that promote 
the integration of concepts. Finally, the fifth stage, development, enables learners to apply 
and process knowledge in practical contexts, engage in higher-level interaction, and 
assume teaching roles within the online environment, thereby reinforcing both mastery 
and autonomy. Salmon positions educators as e-moderators, guiding learners, sustaining 
engagement, and structuring meaningful online interactions.

Subsequent research has expanded on these principles: Martin, Sun, and Westine 
(2020) reviewed effective strategies for engagement and course design; Dhawan (2020) 
emphasized task design for effective online learning; Koran and Sarnou (2024) demon-
strated how e-tivities can enhance intercultural communication skills; and Morong and 
DesBiens (2017) provided guidelines for culturally responsive online learning.

The task-based language teaching (hereinafter – TBLT) approach has been widely 
studied for its effectiveness in fostering communicative competence. Nunan (1989, 2004a, 
2004b) emphasized the design of authentic, real-world tasks that enable learners to 
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achieve meaningful communicative outcomes. Ellis (2003a, 2003b) highlighted tasks’ role 
in interaction and negotiation of meaning, while Willis and Willis (2007) underscored 
skill integration and learner autonomy. Skehan (1998) examined cognitive demands, and 
more recent studies (Ellis, 2021a, 2021b; García Botero & Guimón, 2022; Li & Zhang, 
2023; Kim & Lee, 2020) have explored digital, multimodal, and hybrid applications of 
TBLT. A central insight is that tasks should focus on meaningful communication, while 
attention to linguistic form remains embedded within authentic problem-solving (Ellis, 
2021a, 2021b; Long, 2015a, 2015b; Doughty & Williams, 2020).

Building on these theoretical and empirical foundations, this study applies task-
based principles to online English language learning, aiming to conduct a needs anal-
ysis through a survey of adult learners. The goal is to identify learners’ perceptions of 
the professional qualities and competencies of online language teachers and to explore 
challenges and opportunities for enhancing curriculum design in digital learning envi-
ronments. The research addresses the following questions:

1.	 What characteristics do learners consider essential for an ideal digital teacher, 
based on task-related needs?

2.	 What is the  optimal availability of an  online teacher to support task-based 
learning?

3.	 How do learners evaluate the importance of teacher feedback and guidance in 
facilitating task completion?

To answer these questions, the study draws on Moore (1993), Salmon (2000), Nunan 
(2004a, 2004b), Ellis (2003a, 2003b), Skehan (1998), and Long (2015a, 2015b, 2000), 
reinterpreting their concepts within post-pandemic online learning environments. Pre-
vious studies (Moore, 1993; Salmon, 2000; Ellis, 2021) highlight the importance of trans-
actional distance, structured interaction, and authentic tasks. These frameworks form 
the basis for the present task-based needs analysis in online ESL contexts. The survey data 
form the basis for the second stage of research: task-based needs questionnaire analysis.

The Significance and Relevance of the Study

This study addresses challenges arising from the digital transformation of education 
post-COVID-19, focusing on socio-emotional online ESL classrooms where educators 
must adapt task-based language teaching (TBLT) strategies to diverse linguistic needs.

It synthesizes key theoretical frameworks to advance teacher professionalism and 
intercultural competence. Moore’s (1993) Transactional Distance theory emphasizes 
structured dialogue and learner autonomy to reduce psychological and communicative 
barriers in online learning. Salmon’s (2000) e-moderating framework offers a phased 
approach for creating inclusive, culturally responsive digital environments. Within TBLT, 
Nunan (1989, 2004a, 2004b) highlights authentic, real-world tasks that integrate multiple 
language skills, while Ellis (2003a, 2003b, 2009, 2017a, 2017b, 2021a, 2021b) emphasizes 
the balance between communicative practice and explicit attention to form, ensuring 
sensitivity to cultural diversity. Recent research on student engagement in digital learning 
(Karaoglan-Yilmaz et al., 2022) further supports the importance of these approaches.
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Building on these foundations, the study proposes a professional development frame-
work to enhance teachers’ socio-emotional competences and digital literacy. It offers 
practical guidance for designing task-based instructional strategies that increase learner 
engagement and improve outcomes. This study aims (a) to examine the impact of TBLT 
on post-COVID-19 online learning environments and (b) to evaluate learners’ awareness 
and perspectives on task-based online English language teaching. Overall, the research 
bridges theory and practice, providing actionable recommendations for teacher training 
and curriculum design in socio-emotional, digitally mediated classrooms.

Methodology and Research Design

This study employs an explanatory sequential mixed methods design, using qualita-
tive data to explain and enrich the findings of the quantitative phase (Schoonenboom & 
Johnson, 2017). The research was conducted in two stages.

In the  first stage, a  needs analysis questionnaire assessed learners’ expectations 
regarding the professional competencies of online language teachers. Quantitative results 
were then analyzed to identify patterns and priority areas for instruction.

In the second stage, these findings were discussed in a focus group, allowing learners 
to reflect on and elaborate their perspectives. Qualitative insights from the discussion 
were integrated with the questionnaire results and relevant literature to provide a com-
prehensive interpretation of learners’ needs.

Research methodology phases

The study began with the administration of the task-based needs analysis question-
naire. Responses were analyzed to highlight key competencies and instructional prior-
ities. Building on these results, a focus group discussion facilitated deeper exploration 
of learners’ experiences and expectations. Finally, the quantitative and qualitative data 
were combined to form a holistic understanding of the professional competences most 
valued in online language teaching.

Applying task-based approach to needs analysis

The task-based approach to needs analysis examined learners’ requirements in rela-
tion to real-world tasks expected in academic or professional contexts (Ellis, 2017a, 2017b; 
Long, 2015a, 2015b). Relevant tasks were identified through analysis of authentic com-
municative situations, such as participating in negotiations, writing formal reports, or 
engaging in collaborative discussions, prioritizing practical, goal-directed language use 
over abstract content (East, 2021a, 2021b).

Data were collected using questionnaires, interviews, and focus group discussions, 
with learners reflecting on real-life situations where they faced linguistic or communica-
tive challenges. Task simulations were also implemented to clarify which competencies 
required reinforcement. This triangulation of methods enhanced validity and reliability 
(Ellis, 2018).
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The analysis focused on task-specific skills and strategies rather than generalized 
language proficiency, considering linguistic, interpersonal, and technical competencies 
needed for successful performance, for example, effective collaboration in virtual meet-
ings (Long, 2015a, 2015b).

Findings directly informed curriculum development, guiding the design of targeted 
training modules. For instance, if report writing was identified as a challenge, instruc-
tional activities included realistic simulations like drafting formal documents or com-
posing business correspondence, aligning with task-based curriculum design principles 
(East, 2021a, 2021b).

Finally, learners’ progress was assessed through structured evaluations of authentic 
task performance. Feedback from these assessments was used to refine instruction, creating 
a cyclical and reflective process that ensures teaching remains responsive to evolving learner 
needs and relevant to real communicative demands (Ellis, 2017a, 2017b; East, 2021a, 2021b).

Needs analysis questionnaire

A structured needs analysis questionnaire was developed to capture learners’ task-re-
lated needs, integrating both general and task-specific elements. Data were collected via 
Google Forms, allowing efficient distribution and systematic analysis.

The first part elicited learners’ perceptions of teacher competencies and pedagogical 
priorities, asking which skills are most essential for English language teachers, which 
aspects of language learning need greater emphasis, and what challenges learners face 
(Brown, 1995; Richards, 2001). The second part gathered feedback on classroom expe-
riences, instructional preferences, and perceived barriers, including preferred teaching 
methods (interactive activities, lectures, collaborative tasks) and types of instructor sup-
port (Ellis, 2017a, 2017b).

Analysis identified recurring themes and priority areas. For instance, frequent diffi-
culties in oral communication or listening comprehension indicated a need to enhance 
teacher competencies and incorporate more communicative strategies (Nunan, 2004a, 
2004b). Task-based language teaching principles were integrated by including items on 
learners’ confidence and needs in performing real-world tasks, such as participating in 
group discussions, writing professional emails, or delivering presentations (Willis & 
Willis, 2007; Ellis, 2003a, 2003b).

Grounding the needs analysis in authentic task performance provided actionable data 
to design a learner-centered, task-aligned curriculum and informed teacher training to 
better support learners’ academic and professional goals.

Research Procedure

Quantitative data were collected via Google Forms using an online questionnaire 
developed within the European Social Fund Plus (ESF+) Project No. 4.2.4.2/1/24/I/001, 
“Support for Adult Education Based on Individual Needs” in Latvia. The task-based needs 
analysis assessed learners’ needs and explored professional competences for effective 
online English language teaching.
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The questionnaire, developed and piloted between July and September 2024, included 
27 statements addressing three competence areas: the  concept of the  “ideal digital 
teacher,” availability and flexibility, and empathy and understanding, based on the Lat-
vian Teaching Profession Standards (2020) and Guidelines for On-site, Blended, and 
Remote Learning (2021). Four items were selected for detailed analysis.

A total of 200 participants from Latvia (65% women, 35% men; mean age = 37) with 
diverse academic backgrounds were recruited via purposive sampling to ensure demo-
graphic and professional representation. The survey was available from January 2 to Jan-
uary 31, 2025. Data were analyzed in Microsoft Excel using descriptive statistics (mean, 
median, standard deviation, skewness, kurtosis) and reliability analysis via Cronbach’s 
alpha, which indicated acceptable to good internal consistency: clear communication 
(α = .82), flexible scheduling (α = .76), and empathy and understanding (α = .79). Nine-
ty-five percent confidence intervals were computed; for example, empathy and under-
standing had a mean of 4.73 (95% CI [4.50, 4.96]), indicating a narrow range despite 
the sample size.

Participants rated the key variables of effective educators as follows: clear communi-
cation (mean = 4.46), flexible scheduling (mean = 4.46), and empathy and understanding 
(mean = 4.73). Ethical standards, including GDPR compliance, were strictly observed. 
These results provide preliminary insights, and further research with a larger, more 
diverse sample is recommended to enhance generalizability.

Focus group participant discussion

A focus group discussion was conducted between October 20 and November 20, 
2024, to explore perspectives on developing educator competences for future teachers. 
The group included a practicing teacher and adult learners from a digital classroom, 
referred to as Teacher (T) and Participant (P) to maintain confidentiality.

Participants were selected via convenience sampling from English language improve-
ment courses within the “Support for Adult Education Based on Individual Needs” project 
in Latvia. This ensured a diverse sample of individuals actively engaged in enhancing 
their English proficiency. The discussion was moderated by the author, fostering an open 
environment for exchanging ideas.

At the outset, participants received a concise definition of teacher competence and 
were presented with results from the  task-based needs analysis questionnaire. This 
grounded the discussion in empirical data, enabling participants to draw on their pro-
fessional experience, learning history, and observations to provide nuanced perspectives 
on educator competences within teacher education programs.

The 90-minute online session, conducted in English, was transcribed, summarized, 
and analyzed using thematic analysis following Braun and Clarke’s (2006) six-phase 
approach. This method identified recurring patterns and divergent viewpoints, allowing 
comprehensive interpretation of participant perspectives. Ethical standards were rigor-
ously observed, with full adherence to GDPR throughout the process.
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Results

This chapter presents the findings of the study, focusing on learners’ perceptions of 
the essential qualities of an ideal online language teacher. The analysis is based on data 
collected through a task-based needs analysis questionnaire and subsequent focus group 
discussions. Descriptive statistics, including mean (M), median (Mdn), standard devi-
ation (SD), skewness (Skew), and kurtosis (Kurt), were employed to identify prevailing 
trends, while correlations between study variables were examined to explore relationships 
among learners’ preferences.

The internal consistency of the measured variables was evaluated using Cronbach’s 
alpha, and Pearson correlation matrices were applied to investigate the relationships 
among key teacher qualities. The results are structured according to the research ques-
tions, emphasizing the most valued characteristics, teacher availability, and the role of 
feedback and empathy in supporting task-based online English language learning.

Survey Analysis: Key Qualities of an Ideal Online Teacher

Research Question 1: What characteristics do learners consider essential for an ideal 
digital teacher, based on their task-related needs?

Learners’ perceptions of the essential qualities of an ideal online English language 
teacher were examined through the survey, with descriptive statistics applied to high-
light prevailing trends and preferences. The  analysis revealed some variability in 
responses; however, one characteristic stood out prominently: “a good communicator 
who explains clearly,” which was identified by 45.5% of participants. This finding under-
scores the importance learners place on clarity, structured explanations, and the ability 
to convey complex ideas effectively in an online learning environment.

Overall, the  results indicate that effective communication is regarded as a  core 
attribute for online educators, serving as a foundational quality that supports student 
engagement, comprehension, and successful completion of task-based activities. The table 
below presents the descriptive statistics and correlations for learners’ responses regarding 
the essential characteristics of an ideal online English teacher in online English language 
acquisition.

Table 1	 Descriptive Statistics and Correlations for Study Variables (Clear Communication as 
an Essential Characteristic of an Ideal Online Teacher in Online English Language 
Learning)

Variable M Mdn SD Skew Kurt
Clear Communication 4.46 4.00 0.50 0.20 −1.96

Note. The Table 1 represents responses to RQ1 regarding clear communication in online English language 
acquisition.
M = Mean; Mdn = Median; SD = Standard deviation; Skew = Skewness; Kurt = Kurtosis.
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These results indicate that while a range of qualities was acknowledged, certain traits, par-
ticularly clear communication, stood out as significantly more important to learners. The pos-
itive skewness of the data reflects a concentration of responses around this dominant prefer-
ence, suggesting a strong collective perception of what constitutes effective online teaching.

Overall, the analysis highlights essential expectations towards online educators, 
emphasizing that learners regard effective, understandable communication as a corner-
stone of professional competence in online teaching environments. These insights can 
inform teacher training, curriculum design, and ongoing professional development in 
online education contexts.

Survey Analysis: Ideal Online English Teacher Availability

Research Question 2: According to learners, what is the optimal availability for 
an online English teacher to support task-based learning?

Learners’ perceptions of teacher availability were examined through the survey, with 
descriptive statistics applied to identify prevailing trends. The analysis revealed a notable 
degree of variability in responses; however, the most frequently selected characteristic, 
representing the mode, was “flexible schedule depending on student needs,” chosen by 
45.5% of respondents (n = 200, f = 91). This result underscores the importance learners 
place on adaptability in scheduling, suggesting that the ability of an online teacher to 
adjust their availability to meet individual student needs is a key factor in supporting 
effective task-based learning.

These findings highlight that, alongside clear communication, flexibility in teacher 
availability is considered an essential quality for educators in digital learning envi-
ronments. Although the sample size is relatively small, the results provide insight into 
learners’ priorities, indicating that responsiveness and accessibility play a critical role in 
fostering engagement and facilitating successful online learning experiences. The follow-
ing Table 2 represents the descriptive statistics and correlations for learners’ responses 
regarding the preferred availability of an online English teacher.

Table 2	 Descriptive Statistics and Correlations for Study Variables (Flexible Scheduling as 
an Essential Characteristic of an Ideal Online Teacher)

Variable M Mdn SD Skew Kurt
Flexible Scheduling 4.46 4.00 0.50 0.20 −1.96

Note. The Table 2 represents responses to RQ2 regarding flexible scheduling in online English language 
acquisition.
M = Mean; Mdn = Median; SD = Standard deviation; Skew = Skewness; Kurt = Kurtosis.

While there was some variability in the distribution of responses, distinct patterns 
emerged regarding preferred teacher availability. This variability underscores the critical 
role of “flexibility” and “responsiveness” in promoting a supportive and effective virtual 
learning environment. These results reinforce students’ perception that teachers’ availa-
bility should align with diverse schedules and learning requirements.
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Survey Analysis: Qualities of an Online Teacher to Support  
Task-Oriented Goals

Research Question 3: How do learners evaluate the importance of an online teacher’s 
feedback and guidance in supporting the successful completion of task-oriented activities?

A survey was conducted to evaluate the importance of an online teacher’s “empathy” 
and “understanding” in supporting task-oriented learning within virtual environments. 
The collected data were analyzed using descriptive statistical methods to assess the extent 
to which learners value these qualities.

The results indicate a strong preference for empathy and understanding, with 72.7% 
of respondents rating these qualities as “very important,” and 27.3% considering them 
“important.” Notably, no respondents selected neutral or negative responses, emphasizing 
the widespread recognition of empathy and understanding as critical variables for effec-
tive online teaching. The following Table 3 represents the descriptive statistics and correla-
tions for learners’ responses regarding the preferred qualities of an online English teacher.

Table 3	 Descriptive Statistics and Correlations for Study Variables (Empathy and 
Understanding in Online English Language Acquisition)

Variable M Mdn SD Skew Kurt
Empathy and Understanding 4.73 5.00 0.43 −1.15 −0.67

Note. The Table 3 represents responses to RQ3 regarding empathy and understanding in online English 
language acquisition.
M = Mean; Mdn = Median; SD = Standard deviation; Skew = Skewness; Kurt = Kurtosis.

These findings underline the critical role of empathy and understanding in fostering 
student engagement, motivation, and overall satisfaction in online education. The strong 
preference for these qualities emphasizes that learners highly value teachers who demon-
strate emotional intelligence and are attuned to their needs and concerns in a virtual setting.
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Figure 1	 Statistical Summary of Study Variables

Note. A quantitative analysis was conducted to evaluate three key study variables: “clear communication”, 
“flexible scheduling”, and “empathy and understanding”.
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The visual representation of statistical summary and correlations for study variables is 
presented in Figure 1, illustrating the M (mean), Mdn (median), SD (standard deviation), 
Skew (skewness), and K (kurtosis) for each variable.

The mean scores for “clear communication” and “flexible scheduling” were both 4.46, 
while “empathy and understanding” received a higher mean of 4.73, indicating stronger 
positive perception. Median values mirrored this pattern (4.0 for communication and 
scheduling, 5.0 for empathy), reflecting clustering at the highest level for empathy. Stand-
ard deviations were low (0.43–0.50), with empathy showing the least variability (0.43). 
Skewness was near zero for communication and scheduling, whereas empathy exhibited 
negative skew (−1.15), showing concentration at the upper end. Kurtosis values were 
negative for all variables (−1.96 for communication and scheduling, −0.67 for empathy), 
suggesting relatively flat distributions. Overall, “empathy and understanding” emerged as 
the most valued and consistently endorsed quality. Table 1 presents a detailed overview 
of these correlations (see Table 1).

Focus group participant discussion

45%

55%

Digital Challenges

Psychological Challenges

Figure 2	 Challenges Faced by Future Teachers Percentage of respondents reporting digital 
and psychological challenges

Note. Data are based on responses from 200 adult participants in online English courses.

Focus group analysis identified two main categories of challenges to developing future 
teachers’ professional competence: digital and psychological. About 45% of respondents 
reported digital barriers, such as limited access to technology, insufficient training, and 
rapid technological change, while 55% emphasized psychological challenges, including 
stress, resistance to new technologies, and the mental demands of adapting to digital 
teaching. Overall, psychological challenges were slightly more prevalent.
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Figure 3	 Challenges Faced by Future Teachers. Percentage of respondents reporting digital 
and psychological challenges

Note. Data from 200 adult online English learners indicated two main challenges to enhancing future teachers’ 
professional competence: digital (45%) and psychological (55%), with psychological challenges reported slightly 
more frequently.

Building on the identification of digital and psychological challenges, Table 4 presents 
the correlations between these factors in online English language acquisition.

Table 4	 Descriptive Statistics and Correlations for Study Variables (for Psychological and 
Digital Challenges)

Variable Psychological Challenges Digital Challenges
Value (%) 55 45
M 50.0 50.0
Mdn 50.0 50.0
SD 7.07 7.07
Skew 0.0 0.0
Kurt −2.0 −2.0

Note. The Table 4 represents correlations for psychological and digital challenges in online English language 
acquisition.
M = Mean; Mdn = Median; SD = Standard deviation; Skew = Skewness; Skew = Kurtosis. 

Descriptive statistics reveal a mean and median of 50%, indicating a balanced distri-
bution between the two challenge types. The standard deviation of 7.07 reflects moderate 
variability, while a skewness of 0.0 shows symmetry in responses. Kurtosis at −2.0 sug-
gests a relatively flat distribution, typical for data with only two categories. Although 
both digital and psychological factors were noted, participants particularly emphasized 
psychological challenges as influencing the development of professional competence. To 
further explore relationships among the identified teacher qualities, a Pearson correlation 
matrix was generated.
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Table 5	 Correlations between study variables

Variable 1 Variable 2 r
Clear communication Flexible scheduling 0.78
Clear communication Empathy and understanding 0.65
Flexible scheduling Empathy and understanding 0.60

Note. r = correlation coefficient between the corresponding variables. All correlations are significant at p < .01.

The analysis revealed strong positive correlations between “clear communication” 
and “flexible scheduling” (r = 0.78), and moderate to strong correlations between “clear 
communication” and “empathy and understanding” (r = 0.65), as well as between “flexible 
scheduling” and “empathy and understanding” (r = 0.60) (Kaiser & Rice, 1974). These 
results reinforce the internal consistency and conceptual coherence of the study variables.

The Pearson correlation analysis revealed strong, significant positive relationships 
among the key variables: “clear communication” and “flexible scheduling” (r = 0.78), with 
moderate to strong correlations between each of these and “empathy and understanding” 
(r = 0.65 and r = 0.60, respectively; p < .01). These results confirm the conceptual coherence 
of the measurement framework and the meaningful interrelation of the study variables.

Overall, survey results revealed three competences most valued by learners: clear 
communication, flexible scheduling, and empathy and understanding. Communication 
clarity was regarded as a foundation for effective learning, while flexibility in scheduling 
reflected the need for adaptable teacher availability in digital contexts. Most notably, 
empathy emerged as the highest-rated competence, underscoring the role of socio-emo-
tional support in sustaining motivation and engagement.

Figure 4	 Pearson correlation matrix among study variables and correlations

Note. All correlations are significant at p < .01.
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Focus group discussions reinforced these findings, highlighting that learners value 
not only digital proficiency but also teachers’ ability to respond to psychological chal-
lenges, such as stress and adaptation to new technologies. Overall, the results suggest that 
professional development for online teachers must integrate technical, pedagogical, and 
emotional competences in a coherent framework.

Discussion

The present study extends previous research on task-based language teaching by high-
lighting learners’ perspectives on teacher professionalism in digital contexts. While prior 
studies have emphasized digital competence and task design (Ellis, 2021; Long, 2015), 
the findings of this study reveal that relational competences – particularly empathy and 
flexible scheduling – are equally essential for effective online teaching. This suggests that 
teacher training programs should integrate not only technical and methodological skills, 
but also socio-emotional development and psychological resilience. Such emphasis on 
empathy as a measurable competence is a novel contribution to the field, bridging the gap 
between task-based pedagogy and emotional (affective) dimensions of online teaching.

This research contributes to the growing body of research on task-based language 
teaching in digital environments by foregrounding learners’ perspectives on teacher 
professionalism. While prior work has largely emphasized technical and methodolog-
ical competences (Ellis, 2021; Long, 2015), findings from this study demonstrate that 
relational competences – empathy, flexibility, and clarity – are equally central to effective 
online teaching.

The task-based needs analysis examined learners’ perspectives on teacher profes-
sionalism in online English language learning, focusing on task-based approaches and 
socio-emotional online environments. No rotation matrix was applied, as the study cen-
tered on the reliability and correlations of three variables: “clear communication,” “flex-
ible scheduling,” and “empathy and understanding.” Cronbach’s alpha of 0.87 indicated 
high internal consistency, confirming that these variables reliably measure a common 
construct.

“Empathy and understanding” emerged as the most valued attribute (M = 4.73), high-
lighting the importance of emotional intelligence in effective online teaching. “Clear 
communication” and “flexible scheduling” were rated similarly, reflecting the secondary 
but still significant role of clarity and flexibility. Pearson correlations showed strong 
links between “clear communication” and “flexible scheduling” (r = 0.78) and moderate 
correlations with empathy (r = 0.65 and r = 0.60), supporting the conceptual coherence of 
the framework. Empathy, in particular, emerged as the most highly valued competence, 
surpassing digital and organizational skills. This underscores that task completion in 
online settings depends not only on instructional design but also on teachers’ ability to 
foster trust, reduce anxiety, and maintain motivation. Another contribution lies in iden-
tifying the interrelation between competences: communication clarity, scheduling flex-
ibility, and empathy are not isolated skills but mutually reinforcing qualities that shape 



HUMAN, TECHNOLOGIES AND QUALITY OF EDUCATION, 2025
R. Feigina. Task-Based Needs Analysis of Teachers’ Professional Competencesin Online Language ..

23

the learner experience. This insight suggests that teacher training should adopt a holistic 
approach, addressing both technical/digital competences and psychological resilience.

Finally, the study highlights practical implications for curriculum design and teacher 
development programs: incorporating empathy as a measurable competence, designing 
flexible interaction models, and balancing digital literacy with socio-emotional training. 
Together, these findings provide a methodological framework that bridges theory and 
practice in socio-emotional, digitally mediated ESL classrooms.

Conclusions

This study examined the professional competences of online language teachers from 
the perspective of adult learners, using a task-based needs analysis grounded in the Lat-
vian Teacher Professional Standards (Skolotāja profesijas standarts, 2020). Three research 
questions guided the investigation: essential teacher characteristics, optimal availability, 
and the role of feedback in task-based learning.

Findings indicate that learners prioritize empathy and understanding (M = 4.73), 
highlighting the centrality of emotional intelligence in online teaching. Clear commu-
nication and flexible scheduling (both M = 4.46) were also highly valued, emphasizing 
the importance of clarity, structure, and adaptability. Correlation analyses showed strong 
positive relationships among these competences, suggesting that they are interrelated and 
collectively contribute to effective online teaching.

Focus group data revealed that psychological challenges such as fostering empathy, 
managing engagement, and supporting individual needs were slightly more prominent 
than digital barriers, underscoring the importance of professional development address-
ing both technical skills and emotional resilience.

Overall, an ideal online teacher combines pedagogical expertise, emotional intelli-
gence, and flexible organization to support task-oriented learning. Practical implications 
include enhancing communication clarity, offering adaptable schedules, and demonstrat-
ing empathy to improve learner satisfaction and engagement.

Ethical considerations were carefully addressed: all participants provided informed 
consent, and data were anonymized and used solely for research purposes, ensuring 
compliance with institutional ethical guidelines.

The study has some limitations, including a relatively small and demographically 
homogeneous sample, which may affect the  generalizability of the  findings. Future 
research should involve larger and more diverse populations and examine how teacher 
competences impact measurable learner outcomes in online environments.
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