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ABSTRACT

The study topicality is related to the impact of the Covid-19 pandemic on music education 
in various educational institutions worldwide. This literature review aimed to summarize 
and identify current issues related to music education during the Covid-19 pandemic. The 
study used publications available in the Sage Journal database and published in the last 
three years (2020-2022). The study addressed three research questions. RQ1: What teaching 
modes adopted during the Covid-19 pandemic in music education are mentioned in studies, 
and for what purposes are music teachers using digital tools? RQ2: What are the challenges 
and benefits of teaching and learning music during the Covid-19 pandemic? RQ3: What 
are the common reasons for music teacher burnout, and how to ensure the teacher’s 
and student’s well-being during the music teaching and learning process in the Covid-19 
pandemic? The literature review allowed us to identify three thematic groups that affected 
music education during the Covid-19 pandemic: (1) The teaching mode and the digital tools 
that support music education; (2) The challenges and benefits in teaching and learning 
music; (3) The stress and well-being of music teachers and students. The study revealed 
that music teachers mostly use digital tools to promote students’ creativity, support 
learning, and assess outcomes. During the Covid-19 pandemic, teaching and learning music 
were associated with several challenges: learning organization, providing the material 
and technical base, learning to play musical instruments, communication and support for 
students. That resulted in increasing the workload and a lack of control over equipment and 
performance, which affected the well-being of music teachers. Despite the challenges, music 
teachers seek and create several solutions to improve the overall effectiveness of music 
education in the changing epidemiological environment. The findings describe the impact 
of the Covid-19 pandemic on music education and help music teachers to understand the 
problems that occurred during the pandemic.
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Introduction

The Covid-19 pandemic has had a dramatic impact on many areas 
of life. It has paralyzed not only the economy but also the education 
system worldwide. In response, new approaches were developed to ensure 
learning continuity during the pandemic at all stages of education. In 2022, 
UNESCO published an overview of the impact of the Covid-19 pandemic 
on the education system in general (Meinck et al., 2022). Many countries 
worldwide, including Latvia, have introduced some form of remote 
learning, which often lasted for several months. The restrictions caused 
by the pandemic have forced teachers and students to learn different 
technologies to reduce the learning gap and ensure the educational 
process during the crisis. The success of a new or upgraded technology 
deployment into the education system was achieved within one year only, 
which could not be possible in normal conditions. As a result, technology 
became an integral part of the learning process. Many researchers believe 
that implementing technology in the learning process was not easy for 
teachers and students (Akarsu, 2021; Dotan et al., 2021; Marshall, 2020; 
Spieker & Koren, 2021). 

The music learning process is based not only on an individual but also 
on joint music-making. Because of that, music education faced different 
challenges at all stages and forms during the Covid-19 pandemic. One of 
the challenges was to provide the process of joint music-making by learning 
remotely. Linda Thornton believes there is no technological solution 
to making music together but in different places (Thornton, 2020). The 
music subject is based on the interaction between multimodal sensory and 
auditory-motor (Cheng & Lam, 2021), which is why learning music online 
has had a more dramatic effect compared to other subjects.

By the end of the first wave of the pandemic, music teachers in general, 
high and vocational education stressed that it was time to prepare for the 
challenges ahead. For example, Michele Kaschub has urged teachers to 
review curricula and think about transforming face-to-face activities into 
distance learning projects. At the same time, she pointed out the necessity 
of improving music teachers’ technological knowledge and students’ skills 
in making digital music (Kaschub, 2020). 

Music education is a field of practice where students should deal with 
several activities such as singing and playing musical instruments. These 
activities are better to be done face to face. This literature review aimed 
to summarize and identify current issues related to music education during 
the Covid-19 pandemic.
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Methodology
Research Questions

The study raised three research questions: RQ1: What teaching modes 
adopted during the Covid-19 pandemic in music education are mentioned in 
studies, and for what purposes are music teachers using digital tools? RQ2: 
What are the challenges and benefits of teaching and learning music during 
the Covid-19 pandemic? RQ3: What are the common reasons for music 
teacher burnout, and how to ensure the teacher’s and student’s well-being 
during the music teaching and learning process in the Covid-19 pandemic? 
The study was conducted between November 2021 and April 2022 and 
based on a qualitative research design – scoping literature review. 

Information sources and search strategy
The Sage Journals database was randomly selected to collect data about 

the impact of the Covid-19 pandemic on music education. The limitations 
imposed on selecting the publications for analysis are as follows: First, 
the papers were selected according to the keywords Music education and  
Covid-19 using Boolean operator AND; second, the articles should have 
been published in full text and cover the most recent three years (2020–
2022); third, the articles should have been published in English. 

Study selection
According to the keywords, 78 scientific papers published in peer-

reviewed journals were selected: International Journal of Music Education, 
Journal of General Music Education, Music Educators Journal, General 
Music Today, Journal of Music Teacher Education, Research Studies in Music 
Education, British Journal of Music Education, Music Education Research, 
Journal of Research in Music Education, Musicae Scientiae, Psychology of Music 
and others. The selected papers were analysed in three stages: Title, abstract 
and keywords, and full text. It was assumed that the article should have 
included information about music education in the context of the Covid-19 
pandemic to evaluate eligibility at all stages. If the relevance of the article 
content in one of the first two stages could not be clear to determine, 
analysis of the paper’s full text will continue until confirming or excluding 
its relevance to the research topic. As a result, 47 full-text scientific articles 
were selected for analysis that were initially systematized by the year of 
publication, the educational level, and the study participants. Most of the 
articles were published in 2021, reflected problems in general education 
and were interpreted from the teacher’s point of view. (see Figure 1).
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Figure 1. 	Systematization of papers selected for analysis  
(author’s construction)

Data analysis process

The data analysis was based on developing codes, describing and 
comparing, categorizing and conceptualizing (Hennink et  al., 2020). The 
content of scientific papers was studied using content analysis, which 
aimed to obtain a detailed description of the impact of the Covid-19 
pandemic on music education and to develop categories describing the 
phenomenon. The literature review was focused on three thematic groups 
related to music education during the Covid-19 pandemic: The teaching 
modes and the digital tools that support music education; the challenges 
and benefits of teaching and learning music; the stress and well-being of 
music teachers and students. The obtained results are presented in tables, 
figures and descriptive ways.

Results
Teaching modes and digital tools that support music education

For decades, the learning process in a traditional education system takes 
place where teachers and students are physically present in the same class-
room. Suddenly, the education system faced an unprecedented situation 
that required immediate action. The educational institutions were forced 
to move from face-to-face learning to remote learning due to the Covid-19 
pandemic. Various concepts are used in paper analysis to describe learn-
ing that does not occur in school rooms. The concepts used by researchers 
while analysing music education in the context of the Covid-19 pandemic 
often are online, remote and distance (see Table 1).
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Table 1. 	 Teaching modes that supports music education (author’s construction)

Concepts f% Study

Online 34.2

learning Biasutti et al., 2021; Carter, 2022; Goodman, 2020; 
Norman, 2022; Norman, 2021a; Norman, 2021b; 
Savage, 2021; Spieker & Koren, 2021

instruction Marshall et al., 2020

music-making Cayari, 2021

lessons Akarsu, 2021

teaching Joseph & Merrick, 2021

classes Yackley, 2021

Remote 28.9

learning Beirnes, 2022; Draper, 2021; Hash, 2021; Liu, 
2021a; Norman, 2022; Norman, 2021a; Norman, 
2021b; Park, 2021

music settings Biasutti, et al., 2021

teaching Nichols, 2020; Raschdorf et al., 2021

Distance 18.5

learning Hash, 2021; Shaheen, 2021; Thornton, 2020; 
Tsugawa, 2022; Ververis & Apostolis, 2021

coteaching Hietanen et al., 2021

education Akarsu, 2021

Virtual 13.2

learning Bucura, 2022

teaching Yackley, 2021

schooling Koner & Weaver, 2021

musicking activities
format

Merve et al., 2021
Beirnes, 2022

Blended 2.6

music teaching Beirnes & Raudles, 2022

Digital 2.6

learning Duncan, 2021

The concept online is used in connection with the words such as learning, 
instruction, music-making, lessons, teaching and classes. Online refers to the 
condition of being connected to the internet through a computer or other 
devices. The concept of distance is associated with the teaching/learning 
process and the education system in general. It marks the distance in time, 
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space and social isolation between groups. The concept of remote is used 
often in combination with learning, teaching and music settings. Remote 
learning means that both teacher and student are not physically in the 
same room, and the information is transmitted using technology. The key 
elements of such a teaching/learning process are time, communication, 
technology and planning. The remote learning process can occur either 
synchronous in peer-to-peer interaction and cooperation at a concrete time 
or asynchronous with the activities that do not depend on the teacher. 

Concepts such as virtual, blended and digital have been used uncommonly 
in music education in the context of the Covide-19 pandemic. Virtual is used 
in connection with the student’s involvement in creating virtual musical 
performances. Blended music teaching means that the learning process takes 
place digital and face-to-face. Digital learning, on the other hand, involves 
the use of digital tools, whether a student learns in a classroom together 
with classmates or outside it.

Using different digital tools such as Google Classroom, Padlet, Quizizz 
etc. is essential if the teaching process occurs outside the framework of the 
traditional face-to-face classroom. Music teachers can get many benefits 
from using digital tools in their work. Sean Beirnes and Clint Randles 
(Beirnes & Randles, 2022) found that teachers use digital tools to enhance 
students’ experiences and enable them to be creative, which was not 
possible before the pandemic. Furthermore, the digital tools provide the 
teacher with the opportunity to better understand and support students 
during learning (Duncan, 2021), offer pre-recorded music lessons with 
interactive elements (Norman, 2021b), and help to assess students’ level of 
understanding and facilitate feedback (Norman, 2021a). Digital tools and 
platforms help music teachers to share material, communicate, exchange 
messages and keep track of all work done (Biasutti et al., 2021). The use 
of digital tools promotes learning effectiveness and should be meaningful. 

Despite the many benefits of using digital tools in the learning process 
of music, there are some challenges students and teachers face like 
increasing cognitive load, performing joint music-making and finding the 
needed material to learn music. Renee Duncan (2021) acknowledges that 
students should focus only on one digital tool when working with digital 
audio workstations to reduce cognitive load. In addition, to provide high-
quality music education remotely, it is necessary to provide enough music 
learning videos (Park, 2021). Also, the most often barriers to performing 
joint music-making on one of the learning platforms are a low speed and 
quality of the internet connection (Nichols, 2020), which affects the audio 
quality and causes a signal transmission delay (Biasutti et al., 2021). Cayari 
(2021) suggests using several edited recordings to create a virtual ensemble, 
to solve this problem and engage students in joint online music-making. 
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Teaching during the Covid-19 pandemic boosted music teachers’ digital 
literacy and pedagogical skills. Furthermore, it has enabled music teachers 
at all levels of education to provide a supportive music learning process, 
even in the unpredictable and changing environment that the world has 
faced in the last two years. 

Challenges and benefits of teaching/learning music
Due to the Covid-19 pandemic, the music teachers experienced 

challenges and benefits. The first wave of the pandemic was especially 
difficult for them when suddenly the music lessons had to be organized 
in another way than usual. During the two years of the pandemic, music 
teachers and their students experienced significant challenges in teaching/
learning music (see Figure 2). 

Figure 2. 	Challenges of teaching/learning music (author’s construction)

One of the challenges encountered by music teachers and students was 
the quality of playing musical instruments. Thus, according to Beinres 
(2022), the music teachers should think about the teaching strategies used 
to develop the technique of playing musical instruments, and the students 
should find out how to get the necessary help from teachers. Making music 
online requires a significant contribution to developing lesson planning 
(Goodman, 2020), a creative approach (Yackley, 2021) and a focus on the 
technique and stylistic elements of playing a musical instrument (Ververis & 
Apostolis, 2020), which is not easy to achieve. Playing musical instruments 
is also associated with musical performances. A study analysis (Merve 
et  al., 2021; Potter, 2021; Shaheen, 2021) revealed that providing group 
performance was a significant challenge for music teachers. Effective time 
planning (Potter, 2021), which helps structure individual meetings with 
students, is essential in preparing a musical performance during a Covid-19 
pandemic (Liu, 2021a).

Music teachers and students also experienced limited access to musical 
instruments (Daubney & Fautley, 2021; Ververis & Apostolis, 2020), 
technology and technological training (Mercado, 2022), as well as problems 
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for some were caused by lack of internet connection and insufficient 
provision of educational materials (Marshall et  al., 2020). In addition, 
teachers have encountered difficulties providing the necessary support for 
students with special needs and disabilities (Draper, 2021; Marshall et al., 
2020). Furthermore, it was not easy for music teachers to provide equal 
learning opportunities for all (Nichols, 2021; Savage, 2021), to maintain 
learning motivation (Akars, 2021; Bucura, 2022; Marschall et  al., 2020; 
Shaheen, 2021) and to facilitate feedback (Hietanen et al., 2021; Marschal 
et al., 2020).

Cooperation among teachers and students is considered an indicator of 
quality teaching and learning. The analysis of the studies reveals that during 
the pandemic, the future music teachers experienced a lack of cooperation 
with each other (Mercado, 2022) and general education music teachers did 
not have full opportunities to establish social connections with students 
(Norman, 2022) at the same time, the mutual social interaction was limited 
(Liu, 2022). Insufficient cooperation between students and teachers makes 
it difficult to maintain learning motivation and reduces students’ activity 
and enthusiasm.

The literature analysis indicated that older students had adapted more 
easily to online learning than primary school children and older people 
in non-formal education. A study conducted by Jennifer Carter (2022) 
determined that future music teachers did not identify any problems with 
the transition to online learning because a system was developed to increase 
students’ confidence in their musical and pedagogical abilities. On the 
other hand, Samuel Tsugawa (2022), who studied the online experience of 
older adult musicians during the lockdown, found that none of the seniors 
would have thought of making music at a distance if the conductor did not 
encourage them. A lack of face-to-face communication has made it harder 
for primary school students to maintain learning motivation (Marshall 
et al., 2020). However, parental support for their children to learn a musical 
instrument during the pandemic increases students’ musical achievement 
(Oliveira et al., 2021). Parental involvement in the remote learning process 
during the Covid-19 pandemic is essential for primary school students. 

The organization of online learning was time-consuming (Biasutti et al., 
2021; Norman, 2022) and stressful (Biasutti et  al., 2021). However, to 
mitigate the negative impact of the Covid-19 pandemic on the music learning 
process, music teachers have created a learning environment in which 
the student is safe, engaged, supported and challenged (Varner, 2021). In 
addition, the teachers considered the students’ needs and preferences (Liu, 
2021a), providing children with the opportunity to keep in contact with the 
surrounding environment (Liu, 2021b) and developed personalized teaching 
materials (Biasutti et al., 2021).
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The Covid-19 pandemic created many challenges for music teachers and 
students but, at the same time, provided benefits for future pedagogical 
activities (see Figure 3). Literature analysis has shown that the organization 
of the teaching/learning process during the pandemic enabled music 
teachers to implement a student-centred approach, which according 
to Beinres (2022), promotes the student’s involvement. The online 
environment allows students to take the initiative and make autonomous 
decisions about how they will learn and interact with teachers (Shaheen, 
2021). Music teachers have the opportunity to incorporate more digital 
tools and platforms into the learning process (Beinres & Raudles, 2022; 
Hash, 2021), focus on individual music-making (Hash, 2021) and learn to 
deal with the unexpected situation (Liu, 2022). Music teachers also see 
advantages in sending and receiving material, especially in the absence of 
spatial and temporal constraints (Ververis & Apostolis, 2020). In addition, 
it is possible to make recordings while learning online, which provides 
many benefits for students as they can use it several times (Norman, 2022). 

Figure 3. 	Benefits of teaching/learning music (author’s construction)

Despite the challenges music teachers faced, they were able to demon-
strate creativity, community, responsiveness (Thornton, 2020), perseverance, 
determination, innovation (Savage, 2021), flexibility, openness (Bucura, 
2022) and critical thinking skills (Kaschub, 2020). The music teachers were 
loyal, collegial, and focused on overcoming challenges to facilitate student 
learning (Thorgersen & Mars, 2021). The music teachers also came up with 
creative ways to reach and support their students and shared their work 
with colleagues (Thornton, 2020). All benefits previously mentioned should 
be preserved in the education system to encourage each teacher to innovate 
and implement new technologies in their work.

The stress and well-being of music teachers and students 
The last two years have not been easy for music teachers and their 

students. Covid-19 has often been one of the causes of teachers’ burnout 
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because of the desire to keep an authentic music teaching and learning 
experience. Teaching as a profession is associated with humans and 
needs communication skills to interact with people. The teacher devoted 
everything to their daily work with students. Therefore, teachers must pay 
attention to how they feel and notice the depletion of physical and mental 
energy in time. Researchers found that remote and distance learning also 
influence students’ emotional well-being (Liu, 2021a; Schwartz et al., 2021; 
Shaheen, 2021).

Stress is emotional or physical tension. Many situations during the 
pandemic were more difficult for music teachers and students than usual, 
which in turn caused some emotional or physical tension. Research 
(Kong & Wong, 2021; Miksza et al., 2021; Potter, 2021) revealed that the 
stress for music teachers was due to a heavy workload and a lack of control 
over equipment and performance. In addition, during the pandemic, 
teachers experienced few positive emotions, less involvement, and a lack 
of accomplishment. The anxiety of future music teachers was increased by 
general social mistreatment, time pressures and development challenges.

As a result of research analysis (Miksza et  al., 2021; Rickers, 2021; 
Zabanal, 2021), it is concluded that music teachers should take care of 
their personal and professional well-being because the risk of a high level 
of stress and negative well-being is greater than the population average. As 
a consequence of paying attention to personal well-being, the music teachers 
improve their effectiveness and provide a positive learning environment for 
students. 

What should be done to make music teachers and students feel good 
while teaching and learning in today’s changing environment? Researchers 
determined that teachers should be compassionate (Kaschub, 2020), 
improve their knowledge of how to take care of their well-being (Zabanal, 
2021), achieve work-life balance (Rickers, 2021), and play music or listen 
to music (Merve et al., 2021). On the one hand, music teachers gain more 
energy by being excited about what they are doing (Zabanal, 2021), but on 
the other hand, they should manage work time and define tasks to reach 
a work-life balance (Rickers, 2021). Understanding the elements that lead to 
burnout and paying attention to personal feelings can help music teachers 
respond to stress and take a rest on time if they feel tense (Napoles, 2022). 
Making music by using different strategies helps music teachers experience 
less anxiety (Merve et  al., 2021) while listening to music can regulate 
psychological discomfort (Kong & Wong, 2021). To make students feel 
good, teachers can create a virtual space where students can share their 
emotions and encourage each other, create an exciting learning experience 
and a supportive socio-emotional learning environment, and take care of 
their needs and listen to them (Liu, 2021b). Moreover, the student can also 



865L. Stramkale. The Impact of Covid-19 Pandemic on Music Education: A Review ..

take care of their well-being by meditating, doing mindfulness practices 
(Koner & Weaver, 2021; Raschdorf et  al., 2021), creating projects that 
explore their thoughts and emotions (Liu, 2021a), and using other ways to 
keep in touch with themselves and the environment.

Discussion

Music teachers and students had limited access to technology and a high-
speed internet connection during the Covid-19 pandemic, and in this way, 
not everyone had equal opportunities to be involved in the teaching and 
learning process. That is consistent with reports provided by researchers 
in other fields. For example, in engineering education (Khan & Abid, 
2021), there was a lack of internet access and limited resources. Medical 
students (Olum et al., 2020) faced problems with the quality of the internet 
connection, which in turn negatively affected their attitudes towards 
e-learning. Primary school teachers needed further training to improve 
their technology skills to teach literacy effectively in early primary grades 
(Dotan et  al., 2021). English teachers, whose knowledge of digital tools 
was lower than expected, experienced technical difficulties that hindered 
their work. Teachers convince that they should learn the needed skills to 
use different technologies in remote teaching (Meirovitz et al., 2022). 

Music teachers encountered difficulties in supporting students with 
special needs and disabilities. Other studies (Averett, 2021; Kotwal et al., 
2022) that were not related to music education also found that children 
with disabilities were particularly vulnerable to the large-scale shock 
caused by the pandemic because many students with speech and hearing 
disabilities could not easily express feelings and emotions online.

Music teachers who work in general, vocational and high education 
systems did not always feel good during the pandemic due to increased 
workload and lack of balance between work and private life. That is 
confirmed by other studies (Beames et  al., 2021; Cortés-Álvarez et  al., 
2022), which found that teachers’ mental health was negatively affected 
by the pandemic, especially for teachers over the age of 45 who teach in 
preschool or primary school. Well-being is also negatively affected by the 
increased workload of physical education teachers (O ’Brien et al., 2022), 
and the growing demands and challenges of the teaching profession during 
a global pandemic may lead to a greater risk of burnout (Gicheva, 2021). 

Conclusion

The first study question was to identify the teaching modes that are 
being studied in the context of music education during the Covid-19 
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pandemic and find out why music teachers use digital tools. The literature 
analysis shows that the most common concepts used in many studies were 
online, remote and distance, which indicates that these teaching modes were 
implemented to ensure the continuity of the music learning process during 
the pandemic. In addition, music teachers use different digital tools to 
stimulate students’ creativity, support learning and assess progress. But to 
fulfil this, music teachers needed to develop themselves professionally due 
to epidemiological security measures and the transition of the education 
system to a remote learning process.

The second study question was to explore the challenges and benefits of 
the music teaching/learning process during the pandemic. Music teachers 
faced different challenges during the Covid-19 pandemic: learning organ-
ization, providing material and technical base, ensuring playing musical 
instruments, communication and offering support for students. However, 
despite the difficulties experienced by both music teachers and students, 
benefits were also mentioned in the literature explored. The Covid-19 pan-
demic provides opportunities to deal with uncertainty in an unexpected 
situation, incorporate technology into the learning process and focus more 
on individual music-making. In addition, music teachers are practising the 
student-centred approach more and more, thus ensuring student autonomy. 
During the pandemic, learning music had no constraints of time and space, 
and the way of receiving and sending material was much easier than learn-
ing face-to-face.

The third study question was to find out the common reasons for music 
teacher burnout and how to ensure the teacher’s and student’s well-being 
during the music teaching/learning process in the Covid-19 pandemic. 
It is concluded that the increased workload and the lack of control over 
equipment and performance had a significant impact on the well-being 
of the music teacher. However, researchers were more likely to provide 
recommendations to teachers on what to do to maintain well-being during 
the pandemic and less to discuss the specific situations that cause negative 
emotions. Achieving a good work-life balance, paying attention to how 
we feel and understanding the elements that lead to burnout help avoid 
negative emotions and provides a good feeling. Students can also take care 
of their well-being by consciously keeping in touch with themselves and 
the environment. 

In further studies, it will be essential to determine whether the chal-
lenges facing the teaching and learning process of music have been over-
come and the benefits gained during the pandemic have remained, as well 
as which digital tools supporting music education are being used in face-
to-face learning. 
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