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ABSTRACT

Integrity has always been projected as a positive value. Academic integrity is one of the 
key aspects of the teaching/learning process, which is connected to the principles of 
ethics in addition to being genuine, honest and reliable. This is the basis for sustainable 
knowledge as well as a prerequisite for success. The study has been developed with the aim 
of assessing the understanding of learners and teachers in relation to academic integrity 
and exploring types of academic dishonesty and the factors affecting it during the primary 
education stage in Latvia. The study has explored concepts of academic integrity, dishonesty 
in theoretical literature and binding normative documents in Latvia, as well as the factors 
influencing them, and the correlation with ages and character features, and forms of 
academic dishonesty have been discussed. The type of research design is a case study, so 
the results of the study are not generalizable. The empirical part is based on the survey; the 
participants were teachers working in the primary education stage (157) and 345 students 
of Grades 4–9. The results obtained show that students and teachers do not have a shared 
understanding about the concept of academic integrity and its importance because no 
common guidelines have been developed for promoting academic integrity. The data also 
reveal that one quarter of teachers and more than half of the surveyed students have never 
encountered the issue of academic integrity in their experience. The main types of academic 
dishonesty mentioned are verbal communication, looking at someone else’s work; the main 
reasons noted are the lack of knowledge and skills, not enough time spent for preparing for 
a test and desire to obtain a good mark. 

Keywords: academic dishonesty, academic integrity, pedagogical process in primary school, 
students, teachers, values, virtues.

Introduction

Integrity as an ethical category is a valued quality in any time and 
place. Integrity involves behaviour which complies with the moral norms. 
Integrity has always been a topical issue in the educational environment; 
however, at present the educational space of Latvia lacks a common, pro-
found understanding of the concept “academic integrity”. Terms such as 
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cribbing, copying off, cheating, plagiarism, etc., sound more understanda-
ble and are more well known. The issues related to the policy of academic 
integrity and its understanding at the national level are also mainly dis-
cussed in the context of higher education. Yet, undeniably, these issues 
have been topical at all levels of education and in the most diverse edu-
cational institutions (Drinan & Gallant, 2009) since the beginning of the 
formal education approach (Arnold et al., 2007).

The problem of academic dishonesty as the opposite to academic 
integrity has become especially relevant during the remote teaching/learning 
process which began on 12 March 2020, when the emergency situation was 
announced in Latvia, which resulted in the organization of the teaching/
learning process on-line (Regulations on amendments of instructions of 
CM No. 103 of March 12, 2020 “On announcing the emergency situation”, 
2020)). This problem has not disappeared with the restart of the in-person 
pedagogical process. In order to maintain maximum academic integrity, 
teachers prepare several versions of tests and envisage creative tasks so that 
assessments are as objective as possible (Rozenberga, 2020). 

The issue of academic integrity has been also raised in the Guidelines of 
Education Development in Latvia 2021–2027, “Future skills for the future 
society”, which state that during this period it is planned “to strengthen 
keeping to the principles of academic integrity in higher education, 
continuing to educate all the involved parties and to develop the resources 
of shared use” (Latvijas Vēstnesis [The Official Publisher of the Republic of 
Latvia], 2021, 124). This fact proves that the issue of academic integrity 
has been raised at the national level; however, there are still different 
uncertainties and questions as to why this topic is raised only in the context 
of higher education although the beginnings of such behaviour can already 
be seen at the preschool and primary education stages. 

The issues of academic integrity need to be actualized in the context of 
elementary and primary education, connecting this with the characteristics 
of children’s age groups, as well as the new competence approach to the 
teaching/learning content “Skola2030” [School2030] and the virtues incor-
porated in it – responsibility, diligence, honesty, temperance and fairness 
(Skola2030, 2018). The aims of the present study are to discover the under-
standing of learners and teachers in relation to academic integrity, as well 
as to explore and analyse the most typical forms of academic dishonesty and 
the factors affecting it during the primary education stage in Latvia. The 
research question of the study is: “What is teachers’ and students’ under-
standing of academic integrity, the ways in which it manifests and the fac-
tors affecting it in primary education?” 
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Methodology

The study has been performed to find out students’ and teachers’ 
understanding of academic integrity, the ways in which academic dishonesty 
manifests and the factors affecting it during the primary education stage 
in Latvia, as well as to find answers to the questions raised about the 
problem: “Why is it necessary to raise issues related to academic integrity 
during the primary education stage?” and “What is teachers’ and students’ 
understanding of academic integrity, the ways in which it manifests and 
the factors affecting it in primary education?”. 

The type of research design is a case study, so the results of the study 
are not generalizable. Based on methods applied in the study, this study is 
considered non-experimental because in the empirical part of the study no 
impact is exerted on the respondents – the teachers and students (Geske & 
Grīnfelds, 2006; Geske & Grīnfelds, 2020).

The survey was chosen according to the aim and research questions of 
the study, and the intention was to explore students’ and teachers’ under-
standing of academic integrity, as well as the ways in which academic 
dishonesty manifests and the factors affecting it. The results obtained can 
improve the educational aspect of the teaching/learning process, in addition 
to the development of students’ ethical and moral values in basic education. 

A questionnaire was chosen as the survey method. Questionnaires 
were designed for teachers working in Grades 1–9 and students of Grades 
4–9. The data were collected using the Google platform “Google forms” 
during the period from August 2021 until October 2021. The survey was 
completed on a voluntary basis. The questionnaires were filled in by 35 
teachers working in Grades 1–3, 36 teachers working in Grades 4–6, and 
86 teachers working in Grades 7–9, as well as 180 students from Grades 
4–6 and 165 students from Grades 7–9. 

In order to summarize the statements obtained about the understanding 
of academic integrity in primary education, the data processing software 
programme IBM SPSS Statistics 22, the independent samples T test and 
Excel 2013 Office 365 were used.

Results

The concept “academic integrity” has several definitions in the 
educational sphere of Latvia, while academic dishonesty is comparatively 
less discussed. The explanations for these concepts incorporate a common 
understanding of their importance, but some insignificant contextual 
differences can be observed because each of them is adjusted to the needs 
of the concrete cultural environment or the institution. 
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When exploring the available definitions in the context of this study, 
academic integrity is considered one of the key values of the teaching/
learning process, which is connected to principles of ethics as well as being 
genuine, honest and reliable. This is the basis for sustainable knowledge 
as well as a prerequisite for being successful (Riga Technical University, 
2019; Mārtinsone et  al., 2016; Regulations on academic integrity at the 
University of Latvia, 2021). Therefore, academic dishonesty as the opposite 
of academic integrity is considered a dishonest and unethical action towards 
oneself and others which results in depriving of the possibility of learning, 
improving skills and receiving education that accurately reflects academic 
achievement (Riga Technical University, 2020; Blau & Eshet-Alkalai, 2017).

Educational institutions in Latvia are able to develop their own inter-
nal regulations that do not contradict the Satversme of the Republic of 
Latvia, and can freely choose if these regulations will also include issues 
of academic integrity policy at school. Due to this reason, no precise infor-
mation is available as to how many schools in Latvia have incorporated 
the sequence of activities, which define the action to be taken in cases of 
the violation of academic integrity in their internal regulations. Article 54 
of the law on education defines that the learner’s duty is to keep to the 
internal regulations of the educational institution. Thus, the educational 
institution is responsible for how its internal academic culture is formed 
(Law on education 1998).

Academic integrity is also closely connected with character and moral 
education, because one of the goals of character education is to develop 
personal values and virtues for sustainable participation in the globalized 
world, as well as to promote the free development of a virtuous character 
(Harrison et al., 2016). 

The importance and topicality of character education and moral upbring-
ing in the context of education in Latvia is substantiated by the fact that 
these issues have been raised in the Guidelines of Education Development 
(Latvijas Vēstnesis [The Official Publisher of the Republic of Latvia], 2021, 
124), in the project “Competence-based approach in the teaching/learning 
content” (Skola2030, 2018), and the regulations of the Cabinet of Ministers 
No. 480, approved on 15 July 2016, “Guidelines on learners’ upbringing 
and the procedure of evaluating the information, teaching/learning mate-
rials, tools and teaching/learning and educational methods” (Latvijas 
Vēstnesis [The Official Publisher of the Republic of Latvia], 2016, 141), 
which define 12 virtues that must be cultivated in learners – responsibil-
ity, diligence, courage, honesty, wisdom, sincerity, empathy, temperance, 
self-possession, solidarity, fairness and tolerance.

In order to achieve the educational goals of the teaching/learning 
content set by the country, values and virtues are incorporated as one of 
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the three threads, along with the teaching/learning domains and transversal 
skills. Children and young people learn the values not only within the 
family or society, but also in the educational institution. Therefore, schools 
and teachers can help students to develop habits rooted in values, as 
well as form and consolidate them by creating the appropriate conditions 
(Skola2030, 2019). 

The results of the studies prove that schools which are based on values 
set high goals and show considerably higher success in the academic, 
professional and social field. As the body of the school’s moral norms, 
principles and ideals is defined by the display of the collective character of 
all the staff of the educational institution, then it is important that every 
member of the school’s community understands the nature of character 
to its core and is able to reflect it in the ways of thinking, attitudes and 
actions of the school (The Jubilee Centre for Character and Virtues, 2017).

In relation to the issue under study, it is important to note students’ age 
characteristics that could influence the understanding of academic integrity, 
as well as the ways in which it manifests and the factors affecting it. 

The educational institution during the youngest school age (6–11 
years) is a new environment and the student’s authority is a teacher who, 
while employing different activities, has to hold the student’s attention 
(Rayner et  al., 2005). It is essential that the teacher as an authority is 
also the example of academic integrity. Equally important for learners 
is the formation of relations with peers that can affect whether a child 
under the influence of others will start violating academic integrity (John 
& Robins, 2021; Lessard & Juvonen, 2018). At this age, the child develops 
the skills of problem solving and motivation. This is the time when the 
student has to form the opinion that academic dishonesty is not a solution, 
but avoidance of the problem and depends on motivation (Kalvāns, 2018; 
Pintrich & Schunk, 1996).

During adolescence and youth (11–16 years), in turn, the characteristic 
cognitive, psychosocial and emotional development explicitly shows how the 
individual has grown during the previous stages. This period is characterized 
by the beginning of puberty, which affects the student’s physical well-being 
and self-regulation of emotions (Sanders, 2013). Special attention should 
be paid to who is the student’s authority and with whom he/she develops 
relationships. Self-esteem consolidates at this age, so the teacher plays an 
essential role in promoting the student’s personality growth and self-respect 
(Brown & Larson, 2009; Coleman, 2011). With the increase in the volume of 
information and cognitive load at this age, an academically dishonest action 
could be advanced. Mechanical memory dominates in adolescents, so logic 
and the development of intentional memorization and reproduction are of 
great importance, because when memorizing in such a way, one can look 
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for interconnections among elements of information. Therefore, different 
strategies for systematizing the information and common requirements are 
important in the teaching/learning process (Latvijas Vēstnesis [The Official 
Publisher of the Republic of Latvia], 2018; Schneider, 2010).

Different types of the manifestation of academically dishonest actions 
are well known among school and university students. They have been used 
in different periods for a long time and have been prevalent at all levels of 
education (Davis et al., 1992). When summarizing these methods, they could 
be divided into four main groups: assistance from other people, bodies and 
the surrounding environment, technologies and other methods. However, 
it should be mentioned that the rapid development of technologies has 
substantially increased the possibilities for learners’ academically dishonest 
actions. The use of technologies in cases of academically dishonest action 
has become especially topical during the remote teaching/learning process 
(Lederman, 2020; Newton, 2020). It is increasingly difficult for teachers 
to establish cases of academically dishonest action, which results in the 
received assessment not being objective (Bilen & Matros, 2020).

The academically dishonest action takes away the possibility from the 
learner to master what the teacher, who has prepared concrete learning 
content to be acquired or exercises and tasks, has intended. Based on the 
information available in theoretical literature, it is possible to state that reg-
ular cheating and academically dishonest action deceive that part of society 
which considers that the marks and diplomas received confirm a definite 
level of students’ knowledge, skills and achievements (Davis et al., 1992). 

Due to these reasons, the authors of this study consider that it is necessary 
to analyse the normative documents of Latvia to ascertain whether they 
comprise issues related to academic integrity only in the context of higher 
education or if there are some definite regulations and recommendations 
that also refer to the stages of preschool, elementary, primary and secondary 
education. 

Several documents that actualize and enumerate manifestations and 
motives, as well as the possible consequences of academically dishonest 
actions and recommendations for preventive activities, are available regard-
ing Latvia.

The Guidelines of Education Development in Latvia 2021–2027, “Future 
skills for the future society”, raise several important aspects: 

• strengthening the observance of principles of academic integrity in 
higher education; 

• the importance of the observance of principles of academic integrity 
for ensuring the quality and confidence of education, as well as for 
recognizing qualifications in Latvia and internationally; 
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• the necessity for establishing a system of academic integrity and 
information that would incorporate both the specification of legis-
lation and consolidation and development of technological solutions 
for improving the quality of students’ work (Latvijas Vēstnesis [The 
Official Publisher of the Republic of Latvia], 2021, 124).

The authors also conclude that in this document academic integrity is 
viewed in the context of higher education, but in terms of content it is more 
important because it reflects the topicality of academic integrity and its 
relationship with the European education space, as well as more precisely 
defining and actualizing the shortcomings of this issue and discussing 
necessary improvements in the education system of Latvia. 

The target audience of the “General guidelines of academic integrity” 
developed in the Erasmus+ project is not only students, but the whole 
academic community (Riga Technical University, 2020). 

The authors of the study conclude that a proportion of these guidelines 
are generalized, but they deserve a positive assessment as they give examples 
of characteristics and are appropriate for application to a country, as well 
as indicating the necessary adjustments for satisfying the needs of different 
study and research fields. However, these profoundly elaborated materials 
do not mention even once any other stage other than higher education. 
The only thread that links it with another stage of education is the term 
“academic person”, explained in the dictionary of concepts pertaining to 
academic integrity (Riga Technical University, 2020), which urges the 
reader to think that it refers to both the preschool and elementary school 
teacher and any other teacher or person who is engaged in educational 
and/or research activities. 

In the question for teachers “Have you in your professional work encoun-
tered the concept ‘academic integrity?’” 114 (72.6%) of 157 respondents 
114 gave the “yes” answer and 43% (25.5%) “No” (see Figure  1). The 
authors of the study consider the fact that ¼ of teachers in their previous 
experience have not encountered the concept of academic integrity despite 
being in the academic sector and representing an educational institution 
surprising. 

The teachers participating in the survey mentioned “verbal communi-
cation” as the most frequent way of manifesting academic dishonesty in 
the group of Grades 1–3 (42.9% selected “often” and 20% “very often”). 
As the second most common method in the same age group, teachers indi-
cated “looking into somebody else’s work” (54.3% “often”, 5.7% “very 
often”). In addition, 91.4% of respondents mentioned in their answers that 
in their pedagogical experience with Grades 1–3, they have never observed 
cases when students send/ask test questions to someone who is not in the 
classroom.
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Figure 1. Teachers’ responses

The most frequent method for academic dishonesty in the group of 
Grades 4–6 mentioned was verbal communication (50% selected “often”, 
and 16.7% “very often”). Teachers noted looking into someone else’s work 
as the second most common way (44.4% “often” and 16.7% “very often”). 
Of the surveyed teachers who work in this age group, 77.8% of respondents 
mentioned in their answers that in their pedagogical experience they have 
not observed cases where students use a recording that they have prepared 
in advance and listen to it using headphones. 

Teachers working with Grades 7–9 noted looking into the work of 
another person (58.1% have chosen “often” and 15% “very often”) as the 
most frequent way of manifesting academic dishonesty.

Summarizing the answers given by all 157 respondents about all age 
groups, the most frequently noted academic dishonesty activities during 
the primary education stage were “looking into someone else’s work” 
(54.1%  “often” and 12.7% “very often”) and “verbal communication” 
(42.7% “often” and 17.2% “very often”). 

Of the surveyed respondents, 36 or 22.6% answered that the educa-
tional institution they represent have developed documents for cases of 
academic integrity being violated, while 40 or 25.5% gave a negative 
answer. The majority of teachers (81 or 51.6%) are not informed as to 
whether their educational institution has such rules. The results prove that 
approximately ½ of the surveyed teachers are not aware of the existence of 
such documents. 

Through further analysis of the data, it was clarified whether and 
what type of any connection existed between the questions “Has your 
educational institution developed documents for cases of academic integrity 
being violated?” and “To your mind, does the educational institution need 
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a common procedure that defines the sequence of actions in cases of academic 
integrity being violated?” To discover the link, the authors included answers 
from respondents who had given only “Yes” and “No” to the question 
about whether there are such regulations in the educational institution. The 
outcomes reveal that such a connection exists and that teachers consider 
that such regulations or documents are needed. The independent samples 
T test was applied and the results obtained, Sig. (2-tailed) = 0.002 < 0.05, 
mean that the connection is statistically significant. The dictionary of 
academic integrity terms explains the concept of academic integrity, which 
notes that it is a consistent system of values, which serves as a guideline 
for decision making and performing actions (Riga Technical University, 
2020). Thus, the information included in the explanation of this concept 
has to be taken into account in the educational institutions of all levels in 
Latvia when developing the education policy of the school and the system 
of internal values, as well as the assessment procedure.

The most important factor affecting academic integrity mentioned in 
respondents’ answers, was “insufficiently timely preparation”, which was 
indicated by 142 respondents or 90.4%. In turn, the least influential one 
mentioned by 101 or 64.3% of teachers is “peers’ opinion”. 

The authors of the study wanted to find out whether the argument 
derived from the analysed scientific literature, relating to the fact that as 
the learner matured the risks of manifesting academic dishonesty increased, 
would be confirmed in the results obtained in the survey. When the results 
were transformed into numbers and visualized, the data confirm that the 
older the group of learners, the more frequently observed the manifestations 
of academic dishonesty (see Figure 2). 

Figure 2. Increase in academic dishonesty 
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In their answers about who should promote academic integrity, teachers 
stated that it should be class and subject teachers, as well as school 
administration and the education policy in the country, in addition to 
society in general and parents. The teachers’ answers emphasize that this is 
a topical issue on the national level. 

In response to the question “In which of the indicated age groups, in 
your mind, does the violation of academic integrity become topical?”, 
107  teachers (68.2%) stated that it becomes relevant in Grades 7–9, 
33 (21%) in Grades 4–6 and 9 (5.7%) in Grades 1–3. 

The results of the students’ survey representing Grades 4–6 and Grades 
7–9 of the primary education stage in different educational institutions in 
Latvia.

The question “Have you ever encountered the term “academic integrity?” 
found that 26 (14.9%) students in Grades 4–6 gave the answer “Yes” and 
148 (85.1%) “No”. In turn, in Grades 7–9, 25 (15.2%) have encountered 
the concept “academic integrity”, and the answer “no” was given by 140 
(84.8%) respondents. The obtained data prove that this issue is little 
actualized at schools (see Figure 3). 
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Figure 3. Students’ responses

To summarize the answers to the question about which of the mentioned 
violations is the most appropriate for the definition of academic dishonesty, 
students in Grades 4–6 indicated “asking the test question to somebody who 
is not in the classroom” and “leaving the classroom in order to crib”, noted 
by 91% and 88% of the respondents, respectively. According to them, the 
most inappropriate for this age group were “verbal communication” and 
“non-verbal communication”, indicated, respectively, by 38% and 41% of 
the surveyed respondents. In turn, students of Grades 7–9 mentioned “the 
work is done by someone else instead of the student” and “using the crib” 
as the most appropriate manifestations of academic dishonesty, as chosen 
by 49.7% and 46.7% students. Students of this age group described “verbal 
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communication” (27.3%) and “non-verbal communication” (23.6%) as the 
least appropriate. 

When answering the question “Do teachers at school act similarly if 
the student violates academic integrity?”, 37 (20.7%) students of Grades 
4–6 gave a positive answer “Yes”, 49 (27.4%) stated “No” and 93 (52%) 
answered “I am not informed”. Seventeen students (10.3%) of Grades 
7–9, in turn, responded “Yes”, 64 (38.8%) selected “No” and 84 (50.9%) 
respondents were not informed about it.

The question “Does the educational institution need a procedure which 
defines the sequence of actions in cases of violating academic integrity?” 
was answered as follows: 79 (44.9%) students of Grades 4–6 considered 
that it is necessary, while 15 (8.5%) responded “No” and 82 (46.6%) 
respondents indicated that they have not thought about it. In Grades 7–9, 
52 (31,5%) students stated “Yes”, 39 (23.9%) “No” and 74 (44.9%) had not 
thought about it (see Figure 4).
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Figure 4. Students’ responses

In response to the question “How often, to pass the assessment, do you 
act dishonestly?” 105 students of Grades 4–6 (58.7%) indicated that they 
have never done so. In turn, 57 (31.8%) students maintained that they act 
dishonestly approximately once a month, 11 (6.1%) approximately once a 
week, and six (3.4%) answered that they regularly do so (every time there is 
an assessment). In Grades 7–9, 63 (38.4%) respondents answered that they 
had never acted like that. However, 72 (43.9%) students claimed that they 
act dishonestly approximately once a month, 22 (13.3%) approximately 
once a week, and seven (4.3%) answered that they regularly do so (every 
time there is an assessment). 

The authors of the study wanted to clarify the factors affecting academic 
integrity (character features, lack of knowledge and skills, insufficiently 
timely preparation, motivation, peers’ opinion, that the set priority is the 
received assessment and not the knowledge and skills, values in the family). 
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The most significant factor in Grades 4–6 was “insufficiently timely prepara-
tion”, mentioned by 115 (63.9%) respondents (see Figure 5).

The least influencing one in this age group was “character features”, 
indicated by 80 (44.5%) students (see Figure 6). The most significant 
factor in Grades 7–9 was “insufficiently timely preparation”, noted by 
114 (72.6%) respondents. The lack of knowledge and skills as an equally 
influencing factor was mentioned by 112 (70%) students (see Figure 5). 
The two least important factors mentioned by students were “values in 
the family” by 84 (54.2%) students and “character features” by 87 (55%) 
students (see Figure 6).
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Figure 5. Students’ responses about the most significant factors
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Discussion

The analysis of the teachers’ and students’ survey pointed to some 
serious problems and challenges not only in school practices, but also 
in teacher education. The adult acting as an example is one of the most 
important means of pedagogical activity. If, according to the survey data, 
¼ of respondents (teachers) have not encountered the concept “academic 
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integrity” in their professional work, then they are not able to promote 
its understanding in students. Thus, the issue of academic integrity should 
receive more attention in the education process of future teachers. It is 
important to educate future teachers and acquaint them during their 
studies with the professional norms of teacher’s ethics so that when starting 
work the new teacher can act accordingly and meaningfully promote the 
understanding of honest actions in learners. 

It is necessary at the national level to establish a common code of aca-
demic integrity in primary schools. At present, there is no shared approach 
developed in the schools of Latvia for preventing dishonest action, thus 
students do not have a clear notion about the consequences. Similarly, a 
common approach should be developed to the question of what is con-
sidered dishonest action. The data obtained in the study show that one of 
the reasons for such behaviour is students’ lack of knowledge and lack of 
understanding about what is and what is not academically honest action 
(for example, the student is aware that the use of cribs is a violation of aca-
demic integrity but does it despite that). Not all students consider honesty 
a value. An answer given by a student in the questionnaire: “If students 
cheat smartly, then it’s cool”, opens this issue for discussion. One of the 
goals of the law on education is to ensure the possibility to develop one’s 
mental and physical potential in order to become an independent and intel-
ligent personality, a member of the democratic state of Latvia and of soci-
ety in general (Latvijas Vēstnesis [The Official Publisher of the Republic of 
Latvia], 1998). A member of society in whose system of values one such as 
“honesty” is not instilled, developed and refined cannot make decisions in 
the shared interests of the whole society. 

The authors of the study see the possibility to raise the issues of aca-
demic integrity in the context of elementary and primary education, con-
necting them to the characteristics of the children’s age, as well as the new 
competence-based approach in the teaching/learning content “Skola2030” 
and the virtues incorporated in it – responsibility, diligence, honesty, tem-
perance and fairness (Skola2030, 2018). 

Conclusion

The concept of academic integrity in Latvia is mainly discussed only in 
the context of higher education but, undeniably, it is topical in all levels of 
education and in the most diverse educational institutions. The relevance 
of this concept in Latvia is substantiated by the Guidelines of Education 
Development 2021–2027 and the project “Competence-based approach in 
the teaching/learning content” implemented by the National Centre for 
Education. Entering into the remote teaching/learning process in 2020 
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has promoted the importance of understanding of academic integrity and 
observance of it.
1.  The review of theoretical literature leads to the conclusions that academic 

integrity is influenced by character features, a lack of knowledge 
and skills, insufficiently timely preparation, lack of motivation, the 
emotional pressure made by peers, the view that the set priority is the 
received assessment, and values in the family. 

2.  Both teachers and students in the empirical study indicated insuffi-
ciently timely preparation as the most important factor affecting aca-
demic integrity. 

3. The analysis of theoretical literature allows for concluding that the 
ways in which academic dishonesty manifests can be divided into four 
main groups: assistance from other people, bodies and the surrounding 
environment, technologies and other methods that combine a set of 
different actions. 

4. Teachers mentioned “looking into someone else’s work” and “verbal com-
munication” as the most frequent manifestations of academic dishonesty 
in the primary education stage. However, students in Grades 4–6 claimed 
that they most frequently have performed such violations as “writing 
down the necessary information in a personally most suitable place” and 
“the use of a crib”, while students of Grades 7–9 indicated “writing down 
the necessary information in a personally most suitable place” and “par-
ticipation in another person’s violation of academic integrity”. 

5. A shared understanding of the importance of promoting academic 
integrity in the educational environment is needed. The data of the 
survey reveal that 27.4% of teachers have never encountered the 
concept of academic integrity in their professional experience, which 
serves as evidence that teachers lack information. Irrespective of this 
fact, the answers they have given confirm that the factors affecting 
academic integrity analysed in the literature review are relevant. 

6.  The majority of surveyed students do not consider all the ways of 
academic dishonesty listed in the questionnaire as dishonest actions 
and only note some of them, which can be explained by student’s age 
characteristics and their previous experience in performing academically 
dishonest actions. 

7.  A consciously made choice to act academically dishonestly increases in 
accordance with the age, yet the action is also affected by different 
factors. Respondents mentioned the following as the most relevant – 
a lack of knowledge and skills and insufficiently timely preparation. The 
student can prefer academically dishonest action, accepting it as the 
only logical possibility in order to receive a positive mark in a school 
subject and be moved to the next grade. 
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8.  Academic integrity is a topical and relatively little researched topic 
in Latvia. The authors of the study see a perspective in the in-depth 
exploration of this topic and consider that academic integrity should be 
put as a strategic and priority value in the educational institutions of all 
levels in Latvia.
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