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ABSTRACT

Quality in education is one of the main concerns for governments in order to make sure 
the students will be able to meet the work power needs of the sector, and be able to get 
a job that meets their expectations in career when they graduate. In other words, it can 
be summarized with two words; input quality and output equality. The study aimed to 
investigate Turkish academics’ perceptions about the quality in higher education in Turkey. 
The study adopted survey method based on quantitative data. The participants comprised 
53 academics from different universities in Turkey, and they were selected randomly on 
voluntary basis. The data were collected in distance using “The Questionnaire of Academics’ 
Perceptions of Quality in Higher Education” adapted from Rossner (2008) as a Google Form. 
The data were analyzed using descriptive statistics such as frequency and percentage. 
The results revealed that majority of academics in Turkey were in favor for accreditation, 
they were in the opinion that the curricula content should be designed in accordance 
with the 21st century skills and market needs, and certified programs should be offered to 
students in an educational environment where even academics should be observed by field 
experts to make sure about the quality of educational practices.
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Introduction

The concept of quality is associated with many parameters such as 
distinctiveness or desired characteristics or features by users of a prod-
uct or a service or third parties (Montgomery, 2012, p.  3). Quality can 
be defined and evaluated in accordance with various objectives (Téllez & 
Ramírez, 2012, pp.  183-196). The ultimate goal of many countries is to 
guarantee the optimum educational access rates for improving the quality 
in education.

Education quality requires a set of elements in the before, during, and 
after every single process of educational practices, satisfying the implicit 
and explicit strategic expectations (Dorrian & Wache, 2009, p.  161). 
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Educational quality is evaluated via various indicators, such as the budget 
allocated to education, test scores, student/teacher ratios, teacher qualifi-
cations, and the period of time students spend in their schools (Madani, 
2019, p. 104). Quality evaluation needs to respond to the issue of academ-
ics’ responsibility for enacting and improving academic standards, move 
away from acting as a mechanism of state surveillance. A point of depar-
ture is that quality evaluation needs to be turned into a support mechanism 
to encourage individual academic’s self-regulation of teaching and learning 
and to develop motivational forces for improvement. Education quality is 
believed to ensure the cognitive development of learners; building atti-
tudes, skills and values that are likely to enable individual well-being and 
social development; and equity. However, most focus still on the quanti-
tative aspects of education (Barett, Chawla-Duggan, Lowe, Nikel & Ukpo, 
2006, pp. 6–11). 

Just like in all the educational fields, higher education institutions are 
in need of taking initiatives to encourage academic staff to improve their 
teaching practice through promoting rewards activities (Cheng, 2017, 
pp. 160–162).

Quality in higher education
In relation to how the educational system facilitates or obstructs behav-

ior, quality seems to be linked to goal achievement and something that 
needs to be evaluated, audited and controlled in order to exist within the 
goal-and-result oriented education system (Mufic & Fejes, 2020, pp. 8–10).

The educational quality is based on the following principles (Nikel & 
Lowe, 2010, pp. 600–602):

• Quality in education is not to be seen as a definable end-state but 
as a commitment throughout the system to a continuous process of 
adjustment,

• Educational quality is a situationally grounded attempt to ‘co-opti-
mize’ the dimensions recognizing that they will be in continuously 
shifting relationships of tension and complementarity. 

And quality education includes (UNICEF, 2000, p. 3): 
• Learners who are healthy, well-nourished and ready to partici-

pate and learn, and supported in learning by their families and 
communities;

• Environments that are healthy, safe, protective and gender-sensitive, 
and provide adequate resources and facilities;

• Content that is reflected in relevant curricula and materials for the 
acquisition of basic skills, especially in the areas of literacy, numer-
acy and skills for life, and knowledge in such areas as gender, health, 
nutrition, HIV/AIDS prevention and peace;
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• Processes through which trained teachers use child-centered teach-
ing approaches in well-managed classrooms and schools and skillful 
assessment to facilitate learning and reduce disparities; and

• Outcomes that encompass knowledge, skills and attitudes, and are 
linked to national goals for education and positive participation in 
society.

Quality in higher education may even be more difficult to define than in 
most other sectors. The first important step would be to agree internation-
ally on terms such as levels, standards, effectiveness and efficiency. Such 
agreement on basic factors is also an objective for the so-called “Bologna 
process” of integration currently taking place in Europe” (Van Damme, 
2001, pp. 420–430). 

Quality in higher education comprises the following interrelated param-
eters of quality (Elten & Stensaker, 2018, pp. 189–202):

• Management
• Quality culture & notion of quality
• Sources of inspiration
• Employing institutional work
• Perspective to studying quality work
• Rationale for operation
• Actors’ roles
• Outcomes
• Underlying logic
• Power and authority

Educational Quality in Turkey
From the OECD Report in (2011) it could be understood that ten years 

ago Turkey was not in a promising position (See Figure 1). 

Figure 1. OECD Report in 2011
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The figure shows that Turkey is in the negative part of both quality and 
equity axes. The terms efficiency, effectiveness, equity and quality have 
often been used synonymously. Some may emphasize the quality of inputs 
to the education systems but others stress the quality of processes and out-
comes (Cheng & Cheung, 1997, pp. 452–454). In this perspective it can be 
said that the OECD report in 2011 could be one of the factors that awak-
ened interest in educational quality in the higher education system, and 
lead to the establishment of Higher Education Quality Council, Turkey in 
2015 (accessible at https://yokak.gov.tr/hakkinda) .

As for the time being, the meaning of quality in the area of higher 
education is debated as an important issue in the past few years in Turkey. 
For instance, an accreditation body called The Association for Evaluation 
and Accreditation of Teacher Education Programs (EPDAD), established in 
2014, accredits the programs in the Faculties of Education in every Turkish 
university (accessible at https://epdad.org.tr/index.php). However, what 
constitutes quality has not been thoroughly clarified officially in the higher 
education system, and consequently, academics are confused to consider 
how they can define quality in their own context. As a consequence, the 
research question of the study was formulated as “What are the academics’ 
perceptions of quality in Higher Education in Turkey?”

Method

The study adopted survey method based on quantitative data. Survey 
method is applied to describe behaviors and gather people’s perceptions, 
opinions, attitudes, and beliefs about a current issue in education (Creswell, 
2008, pp.  16–17; Lodico, Spoulding, & Voeltge, 2010, pp.  12–20). The 
other details of the method are as follows:

Participants
The participants of the study comprised 53 academics from different 

universities in Turkey, and they were selected randomly on voluntary 
basis. Once the Google Form of the data collection tool (a questionnaire) 
was created, the link of the form was shared with academics via some 
social media, such as LinkedIn and WhatsApp in Turkey. They were invited 
to respond to the questionnaire.

Data Collection and Analysis
The data were collected using “The Questionnaire of Academics’ 

Perceptions of Quality in Higher Education” through Google Form in dis-
tance. The questionnaire comprising 5 Likert type answers (Strongly disa-
gree, Disagree, Neutral, Agree, Strongly Agree) was adapted from Rossner 

https://yokak.gov.tr/hakkinda
https://epdad.org.tr/index.php


690 Human, Technologies and Quality of Education, 2021

(2008, pp.  24–26) with some modifications. Upon modifications, a draft 
version was developed, and then it was sent to two field experts for their 
opinions. Based on the experts’ opinions, it was finalized as a five point 
Likert type questionnaire containing two main parts and twenty-seven 
questions. The first part was composed of seven questions about the par-
ticipants’ demographic information, such as their gender, academic title, 
academic experience, type of institution, etc. The second part included 20 
items about the participants’ perception of quality in higher education. The 
obtained data were analyzed using descriptive statistics such as frequency 
and percentage via Excel program.

Results

Findings of the study are stated and illustrated as in the following:
• Findings based on the demographic information of the participants

The participants of the study comprised 53 academics in different state 
and private universities in Turkey. The demographic information about the 
participant academics is illustrated in Table 1 below. 

Table 1. Demographic information of the participants

Item Information Responses N %

1 Gender Male 24 45.30

Female 29 54.70

2 Academic Status Part-time 0 00.00

Full-time 53 100.00

3 Administrative 
Position

Coordinator 9 17.00

Head of Department 9 17.00

Dean 1 01.90

None 25 47.20

Other 11 20.80

4 Academic 
Experience

1-5 years 7 13.20

6-10 years 8 15.10

10-15 years 14 26.40

15+ years 24 45.30

5 Academic Title Instructor, PhD 8 15.40

Assistant Professor 18 34.60

Associate Professor 10 19.20

Professor 16 30.80
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Item Information Responses N %

6 Institution Type Faculty/college 43 82.70

Vocational college 3 05.80

English prep school 5 09.60

University center 4 07.70

7 Field of Study Social Sciences 47 90.40

Natural Sciences 3 05.80

Health Sciences 2 03.80

Fine Arts 0 00.00

As it can be seen in the table above; majority of the participants are full 
time academics, have administrative positions, have more than 15 years of 
academic experience, are Assistant Professors, work in a faculty or a  col-
lege, and are from the field of Educational Sciences. 

Table 2.  Perceptions of Quality in Higher Education

No. Statements Disagree Neutral Agree

N % N % N %

1 Educational standards and teaching 
activities should lead to developing 
21st century skills.

3 5.7 4 7.7 45 86.6

2 All academics should work under 
the supervision of an appropriately 
qualified academic manager

3 7.6 10 18.9 39 73.6

3 Premises and classes should be 
suitable for 21st century education.

3 3.8 4 7.5 47 88.7

4 Curriculum and syllabuses should 
take account of the needs of 
prospective employers.

1 1.9 7 13.2 45 84.9

5 Resources and materials should be 
appropriate to the needs students 
and the course objectives.

1 1.9 5 9.4 47 83.7

6 Teaching methods and techniques 
should be appropriate and effective 
in the teaching learning process.

1 1.9 2 3.8 49 94.3

7 There should be a regular 
observation of teaching activities.

3 9.5 7 13.2 41 77.3

8 There should be continuous 
professional development for all 
academics. 

1 1.9 2 3.8 50 89.4
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No. Statements Disagree Neutral Agree

N % N % N %

9 There should be opportunities for 
students to reflect their individual 
questions and concerns, and to 
obtain information and advice.

1 1.9 5 9.4 47 88.7

10 Administration and auxiliary 
services should be efficient and 
effective.

3 3.8 3 5.7 48 90.5

11 Evaluation of and feedback in the 
educational process should be 
regular and appropriate.

3 5.7 1 1.9 49 92.5

12 Students should be provided with 
additional certified educational 
activities. 

1 1.9 6 11.5 45 86.5

13 There should be platforms for 
students to give feedback on the 
educational process, and this 
should be analyzed and taken 
into account by academics and 
administrators.

3 5.7 4 7.5 46 86.8

14 Classroom size should not exceed 
25 students except for the lectures 
in large conference halls.

5 9.4 5 9.6 43 81.1

15 Students should be provided 
with activities to increase their 
multicultural awareness.

7 13.5 6 11.5 40 75.54

16 Students should be encouraged and 
provided with facilities to learn 
additional languages.

10 18.87 5 9.6 38 71.7

17 There should be one to one 
interview/ communication 
platforms for students to prepare 
for after university & career life.

7 13.2 7 13.2 39 73.6

18 There should be international 
contacts for both academics and 
students.

10 18.9 1 2 42 79.2

19 There should be pre-determined 
standards for both educational and 
administrative practices.

8 15.1 5 9.4 40 75.5

20 Academic publications and 
research projects should be 
promoted through university funds.

7 13.2 1 1.9 45 84.9

As the table illustrates, in terms of the quality, majority of participants 
agree on providing students with activities to increase their multicultural 
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awareness, motivating them to learn additional languages, preparing stu-
dents for after university career life, helping students for international 
contacts, introducing the educational and administrative standards, and 
promoting publications and research projects. 

Discussion

In order to understand the quality of higher education institutions, it 
is essential to collect data and evaluate the character of the educational 
processes of educational institutions and their elements; such as the rela-
tionships between academic and administrative staff at different levels and 
in different departments and between the staff and the students, as well 
as the extent to which the organization in general is prepared contribute 
to the educational quality of the institution and its practices (Zou & Du & 
Rasmussen, 2012, pp. 170–171; Barret, Chawla-Duggan, Lowe, Nikel, J., & 
Ukpo, 2006, pp. 1–9).

In the study, academics’ perception on the quality in higher education 
was obtained just like in the study conducted by Biggs and Tang (2011, 
pp.  1–418), in which each of the participants reflected their opinions in 
three domains or contexts (Biggs and Tang, 2011, pp. 120–125). The items 
in the questionnaire focused on academic, institutional, and administrative 
features in their institution. The study was based on the crucial information 
about quality by its internal processes including an element of externality 
(Brown, 2004, pp.  1–224). The results revealed that there was a consid-
erable influence of social and economic situations on the quality of edu-
cational provision as it was the case in the study conducted by Tavassoli, 
Welch, and Houshyar (2000, pp. 279–304).

Conclusions

In conclusion, based on the data obtained, it can be inferred that 
accreditation plays a significant role in the quality of a higher education 
institution. The curricula content should be designed in accordance with 
the 21st century skills and the needs of the prospective employers should be 
considered while planning the contents. In addition, certified programs can 
be one of the components to help students prepare for their future career, 
and in the educational process observing academics might be helpful to 
make sure about the quality of educational practices. It can also be rec-
ommended that students be provided with the activities to increase their 
multicultural awareness, motivating them to learn additional languages, 
guiding students for international contacts, and promoting publications and 
research projects in the university.
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