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ABSTRACT

There is a  variety of methodological materials available nowadays; however, it might be 
difficult to evaluate whether the  materials are applicable in inclusive education settings 
as there is a  lack of specific criteria for evaluating methodological materials. From this 
topicality further research idea has arisen. The  aim of the  further research is to find out 
what useful and practically applicable methodological materials in inclusive education are. 
As there have not been developed theories on evaluating the methodological materials yet, 
the  research would be based on the  methodology of the  grounded theory. The  research 
base is 50 different methodological materials that are available in Latvia, collected within 
the  Erasmus+ Project “MyHub  – a  one-stop-shop on inclusion practices, tools, resources 
and methods for the pedagogical staff at formal and non-formal educational institutions”. 
In the  result the  product of the  research would be the  guidelines for inclusive education 
practitioners to enable the search for and selection of ready-made methodological materials 
and to encourage the development of new materials.

Keywords: inclusive education, methodological materials, evaluation of methodological materials, 
applicability of methodological materials.

Introduction

One of Sustainable Development Goals of the  UN for 2030 is to 
provide inclusive and quality education and to promote lifelong learning 
opportunities (United Nations General Assembly, 2015). The  project 
Competence-based Approach to Curriculum implemented by the National 
Centre for Education of the  Republic of Latvia also emphasizes that 
an  important principle of implementing the  improved curriculum is 
the  inclusive education approach, which also involves how to support 
teachers to implement inclusive education and how to improve their skills 
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working with children with diverse learning needs (Skola [School2030], 
2019). 

It must be admitted that not only in Latvia the  concept of inclusive 
education in pedagogical practice might seem intimidating and is a great 
challenge (O’Donnell, 2012, 69–70; Sandri, 2014; Tannenbergerova, 2013), 
because not all teachers have the necessary knowledge, skills and experience 
to provide inclusive education (Raščevska et al., 2017); therefore, various 
professional development courses, seminars and methodological materials 
are developed and offered (European Agency for Special Needs Education, 
2012; European Agency for Special Needs and Inclusive Education, 2016, 
2019; Beizītere & Grumolte-Lerhe, 2020).

What is more, continuous professional development of pedagogues is 
a must enforced by law in Latvia, and inclusive education is stated among 
one of the general competencies of pedagogues (Noteikumi par [Regulations 
regarding]…, 2018).

Another current trend in nowadays education is open education, which 
incorporates resources, tools and practices through an open sharing model, 
thus improving access to and efficiency in education (Haigler  & Owens, 
2018; Latvijas Universitāte, 2018). Combining the traditions of knowledge 
transfer and creation with the 21st century technologies and providing wide 
access to freely available educational resources, the  development of new 
knowledge, ideas and skills is fostered. “Open” means not only the access, 
but also the  ability to transform and to use the  materials, information 
and networks to personalize education for individual users or to bring it 
together in a  new way for large and diverse audience, such as students, 
educators, school leaders, researchers and members of the society (Latvijas 
Universitāte, 2018). Although the variety of educational resources available 
for teachers on the  Internet is huge, it is a  challenge to seize how useful 
and applicable the materials are, and not all the materials are easy to find.

The above mentioned has led to the research idea of the development 
of “The Guidelines for the Evaluation of Methodological Materials in 
Inclusive Education” within the  collaboration between the  students of 
the Master’s study programme “Educational Treatment of Diversity” Rasa 
Iesalniece and Agnese Gromova-Ķūrena and under the guidance of Dr.paed. 
Dita Nīmante (University of Latvia). Both authors are the  practitioners 
of the  general comprehensive and special education. Agnese Gromova-
Ķūrena’s two previous Bachelor’s researches are based on her experience 
and practice  – applying the  appropriate support measures and teaching 
methods (including multisensory strategies) to the  students of the  special 
education programmes in the  general education school. Rasa Iesalniece’s 
Bachelor’s Thesis is a  research of the  development of a  repository for 
methodological materials on the Internet, which corresponds to the idea of 



189Rasa Iesalniece, Agnese Gromova-Ķūrena. Methodological Materials for Inclusive ..

the MyHub project. The idea for the current research and the joint work of 
both authors arose within the Erasmus+ project “MyHub – one-stop-shop 
on inclusion practices, tools, resources and methods for the  pedagogical 
staff at formal and non-formal educational institutions” (MyHub, 2019) 
which has led to the  conclusion that in order to be able to analyse 
the methodological materials, precise guidelines are needed, which would 
also serve as an aid in the development of further methodological materials 
for inclusive education.

Herewith the  authors are presenting the  idea of further research 
“The Guidelines for the Evaluation of Methodological Materials in Inclusive 
Education”, the  aim of which is to find out what useful and practically 
applicable methodological materials in inclusive education are.

Description of proposed Research Project

The guidelines based on certain criteria is the basis of any qualitatively 
developed materials and provide support for the  implementation of 
new ideas, as well as promote the  development of new methodological 
materials in inclusive education. Having searched for the  guidelines for 
the evaluation of methodological materials in inclusive education that are 
currently available, it was concluded that no system for the evaluation of 
methodological materials in the  context of inclusive education has been 
developed yet. On elementary level such search engine as Google Search 
(including Google Book and Google Scholar) was used, as to academic 
search – resources available on Primo Discovery (Library of the University 
of Latvia (UL) iCloud  – UL subscribed and test-used online databases, 
UL Library’s electronic catalogue and created databases (UL Database 
of Publications and History, UL Database of Graduation Papers)) and 
ScienceDirect were explored. During the  search following keywords 
and their various combinations were used both in Latvian and English: 
development / criteria / evaluation / assessment (of) methodological 
materials / educational resources / course books (in) inclusive education / 
special (needs; development  / mental  / learning disorders  / disabilities) 
education / global education.

Both in Latvian and in foreign languages there are criteria and guidelines 
for the development and evaluation of educational materials. There are also 
guidelines for developing methodological materials (VIAA  [SEDA], 2010), 
as well as guidelines for the development and evaluation of digital materials 
(LICTA, 2016) and the evaluation of course books. However, no criteria to 
evaluate methodological materials for teachers and pedagogical professionals 
have been found. Therefore, the aim of the planned research is to develop 
guidelines based on certain criteria that would enable to distinguish if 
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the  provided materials can be considered methodological materials and 
what methodological materials are useful and practically applicable for 
teachers in inclusive education. These guidelines would facilitate the build-
up of efficient system for the development of methodological materials in 
inclusive education, increasing the quality of their development, evaluation 
and systematization, as well as facilitating and promoting opportunities for 
teachers in the choice of the necessary methodological materials. 

Within the  framework of the  “My HUB” project (MyHub, 2019), 
50 different methodological materials available in Latvia have been collected 
and acquired during the period of July 2019 – January 2020. These materials 
cover such areas as global education, working with children with special needs 
(such as intellectual disabilities, visual and hearing impairments, behavioural 
disorders, learning disorders), managing inclusive classroom,  i.e., materials 
that facilitate inclusive education in Latvia. The authors of the methodological 
materials are both different state organisations and groups of co-operate 
authors within various associations and projects. To mention some examples, 
the  state institutions which have issued methodological materials in 
the  cooperation with several authors are National Centre for Education of 
the Republic of Latvia (Bethere & Līdaka, 2013; Tereško & Kondrova, 2013; 
Žalve  & Kursīte, 2013; Tūbele  & Šūmane, 2013; Prudņikova, 2019) and 
The State Inspectorate for Protection of Children’s Rights (Koknese Boarding 
Primary School  – Development Centre, 2019, Muceniece, 2018); there 
are also methodological materials developed by educational institutions 
and centres, e.g. Riga 1st Special Boarding School  – Developmental Centre 
(Cibiņa, Krauce, 2017), The Centre for Educational Initiatives (Tankersley, 
Brajkovic, 2016), which also collaborated with Preiļi Preschool “Pasaciņa 
[fairy tale]” (Center for Educational Initiatives, n.d.).

In order to analyse their applicability, as well as to summarize and 
structure them, it is necessary to establish certain criteria, which do 
not exist yet. Thus, the  planned research cannot be based on previously 
developed theories, but it can be made according to the research methods 
of the  grounded theory. Grounded theory is “an inductive, comparative 
methodology that provides systematic guidelines for gathering, synthesizing, 
analysing, and conceptualizing qualitative data for the  purpose of theory 
construction” (Charmaz, 2001). The  research of this kind is started with 
a wide range of questions on a specific topic and followed by the collection 
of the  data according to the  topic. The  materials obtained in the  data 
collection process are constantly reviewed, compared, contrasted, 
identifying common and different features, inductively developing a theory 
that explains the  observations (Charmaz, 2001; DePoy, Gitlin, 2016). In 
other words, grounded theory research is based on the  exploration of 
“social phenomena by looking at what people experience, what problems 
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are present and how individuals go about resolving these issues,” it is 
the inquiry of people to find and reflect on the patterns in these experiences 
(Engward, 2013). Grounded theory is an  action approach where it is 
important to avoid assumptions and adopt more natural views of human 
action; it consists of several stages:
1.	 A  “discovery” method at the  first stage is the  explanatory grounded 

theory – by studying the whole system with the help of rigorous set of 
procedures the researcher inductively gets at the real problems or issues 
in a system.

2.	 The  operational theory informs what needs to be done to deal with 
the problem or issue of the system. 

3.	 The action plan uses the practicalities of a particular system figure out 
how to set the  operational theory in motion; at this stage it can be 
understood that some details of operational theory cannot be put into 
practice in real life.

4.	 The  action is doing, bringing or realization of the  action plan into 
practice.

5.	 Transformative learning  – an  ongoing process continuous discovering, 
learning, changing, adapting etc. (Simmons, 2006).
During the  research it is planned to collaborate with teachers and 

the specialists and students of education, to find out what the determining 
criteria for the  evaluation and development of useful and practically 
applicable materials are. The  methods of the  research are planned to be 
mixed both qualitative and quantitative. To start with, such qualitative 
methods as interviews with teachers and practitioners as well as discussions 
with future teachers groups could be carried out at the  explanatory 
grounded theory study level. Next at the  operational theory level such 
quantitative methods as questionnaires could be applied. 

The research questions are as follows:
•	 what useful and practically applicable methodological materials are;
•	 what a methodological material should consist of;
•	 what criteria characterize a  useful and practically applicable 

material;
•	 how proportionally long should the theoretical and practical parts of 

the methodological material be;
•	 what criteria increase the efficient applicability of the methodological 

material;
•	 what should the  language of the  methodological material be 

(scientific or simple).
The objectives of the research are:
•	 to get acquainted with the  criteria used for the  development and 

evaluation of educational materials;
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•	 to carry out the  focus group (teachers, specialists and students of 
education) discussions and interviews to clarify the  criteria for 
evaluating methodological materials;

•	 to develop the  guidelines for the  evaluation of methodological 
materials;

•	 to select the materials from the  research base that are appropriate 
for inclusive education;

•	 to analyse the  selected methodological materials according to 
the chosen criteria and developed guidelines. 

Having partly carried out the  first objective of the  research of getting 
acquainted with the  criteria for the  development and evaluation of 
educational materials, it can be concluded that every methodological ma
terial must have certain criteria to be sufficiently functional and to accomp
lish the initial idea of reaching certain educational goal. The methodological 
material should be of good quality, accessible to all, easy to understand. 
Thoughtfully structured content facilitates the understanding and mastering 
of the  methodological material, promotes purposeful and meaningful 
teaching and its management. This encourages the  development of 
the  guidelines that can provide the  directions, analysis and development 
of methodological material for inclusive education, as the  main purpose 
of the guidelines is to support teachers in implementing the curricula and 
learning content. 

Conclusions

The  first insight into the  methodological materials available in Latvia 
gives an idea of the progress towards and means of promoting the quality 
of inclusive education in Latvia. It must be admitted that the  variety of 
methodological materials gives and evidence of endeavours for creating 
an inclusive educational environment. 

However, the  accessibility and applicability of the  methodological 
materials in practice, as well as the meaningfulness and quality of them are 
still to be explored and analysed, which could be carried out by the proposed 
research. The  development of “The  Guidelines for the  Evaluation of 
Methodological Materials in Inclusive Education” could be not only 
the contribution to and support for teachers facilitating inclusive education 
setting, but also for other practitioners of inclusive education, authors 
of pedagogical materials, state institutions who plan the  provision of 
methodological assistance in inclusive education, and such open education 
repository projects as “My Hub” (2019).

By developing the criteria for the evaluation of methodological materials, 
real and useful instructions of what a good quality materials are would be 
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provided to a user by attracting the attention of the target audience. Thus, 
a  concept for further development of methodological materials would be 
presented for of professionals who could bring the knowledge into practice. 
Certain criteria would also facilitate the  categorization and organisation 
of materials in the  repository of “MyHyb” project, which would enable 
a better accessibility and higher quality search of the necessary materials 
for broader audience. 
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