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ABSTRACT

According to the Education Law of Latvia, every child in Latvia has the right to access
education including interest-related education. There are several interest-related education
programmes available for children and young people up to age 25. The research seeks to
discover the parent’s perspective on child and youth access to interest education. This paper
uses data from an on-line questionnaire developed and disseminated to parents through
social media. A sample of 124 parents with experience in interest education was used. The
small-scale research findings suggest the four most popular reasons why children are not
attending the interest-related education programmes are: lack of information, no interest-
related classes provided or conducted, children are too busy so overload can occur, and
there is no support stuff provided during the classes.

Although the majority of parents have had a positive experience concerning their children’s
accessibility to interest-related education, some parents have been refused access to an
interest education due to children/youth’s behaviour, a teacher’s refusal to work with the
child, social inclusion problems in the classroom, and a teacher’s negative attitude. Research
reveals that refusal to access is experienced more often by parents whose children have a
disability. Several other issues which emerged from the research are also discussed - what
are the barriers to accessibility to interest-related education and how to overcome them.

Keywords: parent’s opinion, interest-related education in Latvia, access.

Introduction

The access to education is one of the main objectives of Latvia’s
education policy to promote equality for all the children involved. The
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Law of Education of Latvia states that, every child in Latvia has the right
to access education (Education Law, 1998), including interest-related
education or so-called hobby education. The interest-related education
system in Latvia supports activities for the development of every personality
as individual to promote their talents. It is a long-term, curriculum-based
supervised education outside a formal educational setting. According to
the current information provided by the National Centre for education of
the Republic of Latvia (National Centre for Education, n.n.) interest-related
education provides a variety of activities outside a formal education,
which can also include extra-curricular activities and events. One of the
tasks is to promote useful and meaningful leisure time for children and
young people, considering their needs and necessities. It is a fact that an
interest-related education is providing a real impact on the development
of values in children and young people (Pavlovs, 2018). There are several
interest-related education programmes which are implemented in Latvia
in such areas as: cultural education, sports education, technical creativity,
environmental education and youth work.

Usually the local municipalities in Latvia are encouraged to provide the
interest-related programmes, as the Education Law (1998) stipulates that
every municipality has a duty to provide children living in its administrative
territory with the opportunity to implement interest-related education.
According to Paragraph 1 of Article 47 of the Education Law of Latvia
(1998), interest-related education is voluntary and it does not require a
particular level of education to enroll in the interest-related education
programmes. Interest-related education programmes are implemented
usually in the afternoon hours, either at educational institutions of
interest (hobby education institutions or interest education centres),
or in educational institutions (comprehensive schools) which are linked
with the formal education. The majority of interest-related programmes
are available free of charge or for a very small co-payment. One of the
most comprehensive in Latvia on interest-related education “Interest-
related Education in Latvia and the Role of Interest-related Educational
Institutions” (Kalnina et al., 2012) explains that social integration and
leisure and recreation programmes are also implemented in interest
education institutions for children with special needs, “street” children
and those who are juvenile offenders. The most recent research pointed
out that children from orphanages also utilise interest education (Nimante
et al., 2018). However, the study found that the participation of these
children in interest education is often limited due to the fact that every
municipality offers a different quantity of interest-related programmes
and the offer of interest-related education programmes may vary from one
municipality to another. Access to interest education is also limited if the
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children’s home is located far from the municipality centre. Those findings

are in line with what has been discussed in previous studies (Kalnina

et al., 2012). It means that in theory, interest-related education should
be accessible for all children, but it can be limited due to geographical
location.

Access is most often associated with logistics issues such as availability
of transport, buildings, services and information. The main criterion for
accessibility would be that the programme is easy and quick to reach, with
minimal obstacles and barriers. Very often the accessibility question is
raised in relation to persons with disabilities (United Nations Convention
on the Rights of Persons with Disabilities, 2006, Article 9).

In the context of education, several aspects should be taken in
consideration:

1. Physical accessibility — access to the building, freedom of movement,
access to the classroom, gym, or facilities (Ackah-Jn & Danso, 2019);

2. Access to information — accessibility by different users and barrier
free information (European Agency for Special Needs and Inclusive
Education, 2015);

3. Access to the programme - children and youth acceptance in the
programme or access to the programme (Beddow, 2012);

4. Individualized and personalized support - availability of support
and necessary resources (Cobb, 2015; Ramberg, 2013; Rose, Shevlin,
Twomey, & Zhao, 2017). By enhancing access to education all learners,
there are less barriers for those whose individual characteristics can be
viewed as challenging within the current educational system;

5. Geographical accessibility — geographical proximity to services (Kalnina
et al., 2012; Nimante et al., 2018).

Previous research on interest-related education has mainly focused on
the motives children and young people have to participate in interest-
related education (Kalnina et al., 2012; Pavlovs, 2018). However, there
were further research questions recommended by Kalnina and colleagues:
to find out what the reasons are for children to not attend interest-related
education and what are the barriers of participation of children and
young people in interest-related education. Although there is no research
specifically related to interest-related education, based on research on the
reasons why children and young people refuse to attend school, there is
not one particular reason, but rather there are several factors which drive
students away from the school: school factors (poor attendance, poor
discipline policies, consequences of bad behaviour, tests), non-school
factors (financial, employment, family needs, childbirth, health, illness), or
the students are disengaged from school (student apathy, non-completing
school work, insufficient educational support (European Agency for Special
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Needs and Inclusive Education, 2016). Children’s special needs are also
mentioned as one of the factors (European Agency for Special Needs and
Inclusive Education, 2016).

This research seeks to discover the parent’s perspective on child and
youth access to interest education curriculum. There are several research
questions:

+  What are the reasons for children/youth to not attend interest-related
education?

+ Have parents experienced a refusal to their children participating in
interest-related education which reduces accessibility for interest-related
education?

« Is the refusal related to the child’s disability?

+ What are the main barriers to participation and what are possible
solutions?

Methodology

The study was conducted between 10 February 2018 and 15 August
2018. A descriptive, survey research design was used. As part of the
survey, there was an opportunity for parents to respond by explaining or
adding information and there were two open questions provided: what are
the main barriers for participation in interest-related education and how to
overcome those barriers?

Questions discussed demographic information, information on children/
young people with and without disabilities, attendance of interest education
programmes at both educational institutions and interest education
centres, and reasons for not attending interest education classes. Parents
responded to several statements that were based on complex stories about
interest-related education in media and on social networks. The research
also analysed respondents’ experiences of access to interest education.
In total, 83 questions were put to the respondents; 22 were analysed in
this study.

The questionnaire was created and placed in Google sheets. Potential re-
spondents were reached online via Facebook and through the general school
e-mails. Data were collected and analysed quantitatively using mathemati-
cal statistical methods and qualitatively by summarizing respondents’ state-
ments into thematic groups. One hundred twenty-six parents responded,
120 of them were women, 6 were men, 107 were employed and 19 were
unemployed. All of them have had experience with interest-related educa-
tion as a parent and all of them have children between the ages of 2-25.
Twelve parents stated that they have children with a disability and two
parents stated that their children are in the disability assessment process.
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In Latvia, disability (invaliditate — Latvian), in accordance with Law of Dis-
ability (Invaliditates likums [The law of disability], 2010), is a long lasting
or permanent disability of a very severe, severe or moderate degree that
affects a person’s mental or physical abilities, ability to work, self-care and
social inclusion. The limitation of a person’s functioning is evaluated by the
doctors of the State Commission and disability status is confirmed by an
administrative act.

Results

The results of the survey show that most of the parents confirmed that
their children are involved in interest-related education, however 15% of
parents indicated that their children are not currently engaged in interest-
related education. The majority of parents surveyed had agreed with the
statement that their children most often attend interest education classes in
schools where interest education classes are offered. However, a relatively
large proportion of children also attend interest education classes in interest
education centres (see Figure 1).

Children are not engaged in interest-related education 1% 12% %

Children attend interest-related education both in school o
) . 6% 44% 0%
and at an interest education centre

Children attend interest-related education in an interest

0 0,
education centre ¥ g

Children attend interest-related education in school 1% 19% 0%

0% 10% 20% 30% 40% 50% 60%

[ Disability is defined [ Disability is not defined [ The disability determination process is currently underway

Figure 1. Attending interest education classes (%)

When answering the question about why children do not attend interest
education, the five most popular answers were: lack of information, there
are no interest-related classes conducted, have no interest in the interest-
related education classes that are offered, children are too busy so overload
can occur, and there is no support stuff during the classes who could assist
in interest-related education (see Figure 2).
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Figure 2. The reasons why children do not attend interest-related education
(%)

The researchers chose the five the most common reasons for the refusal
to educate children in the interest-related education classes (i.e., due to
health conditions, children/youth behaviour, a teacher’s refusal to work
with the child, social inclusion problems in the classroom, and a teacher’s
negative attitude; see Figure 3) and asked parents to provide their own
experience or other parents’ experience. The majority of parents supported
the idea that they did not have an experience of refusal due to the five
reasons mentioned above. Nevertheless, almost a fifth of respondents
agreed that they have experienced some cases when children were refused
access to interest-related education due to health conditions, children/
youth behaviour, a teacher’s refusal to work with the child, social inclusion
problems in the classroom, and a teacher’s negative attitude.
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Figure 3. Refusal of access to interest-related education (%)
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Researchers were interested in whether refusal was related to the child’s
disability. As illustrated in Figures 4, 5, 6, and 7, that parents whose
children have a disability experience a refusal more often than those who
do not have children with a disability.
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Figure 4. Refusal due to child’s behaviour (%)

Parents who have children with disabilities admit that in interest-
related education in school they have experienced refusal more often due
to the child’s behaviour and a teacher’s refusal to work with the child than
in interest education centres (see Figure 4, 5).
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Figure 5. Refusal due to teacher’s refusal to work (%)
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Parents who have children with disabilities state that the refusal due
to social inclusion problems in the classroom are more often experienced
in interest-related education in school than in interest education centres.
However, in both cases, more than a third in interest education centres and
almost half of parents in interest education centres who had children with
a disability admit that they were refused due to social inclusion problems
(see Figure 6).
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Figure 6. Refusal due to social inclusion problems in the classroom (%)

Parents who have children with disabilities state that in interest-

related education in school they have experienced refusal more often due
a teacher’s negative attitude towards the child than in interest education
centres (see Figure 7).
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Qualitatively summarized respondents’ statements were divided into
thematic groups outlining barriers to accessing an interest education and
suggestions to overcome them.

First, they defined barriers to access. Parents acknowledge that there
are several barriers to access. One of the most important barriers to access
is that the offer of interest-related programmes differs between large and
small cities. When living in the countryside, there is less availability and
fewer choices in interest-related programmes.

«In a small town the choice is not as great as I would like. Looking at
the offer in Riga, there is “envy” about the possibility of having so many
interesting things for the child there.»

«In rural schools the offer is critical, there are no “interesting” specialists.»

Although the majority of programmes are offered in afternoons, the
interest-related education programmes are generally still offered during
parents’ working hours.

«The desired changes could be related to the time — at what time the interest
education groups are available».

Parents stated that the offer of interest education does not meet the
demands of modern society and the interests of children.

«There is a feeling that the programme is from the Soviet era. They could
introduce classes on healthy eating or lifestyle lessons.»

In many statements, parents stated that there are limited interest-related
education offers for children with disabilities or for small children.

«For children with developmental disorders, there is a very small choice of
classes.»

«For young children up to the age of 3, there are very few classes offered at
municipal/Riga interest education centres. These centres are half empty in
the first half of the day, so there could be an opportunity to use them.»

Unfortunately, the parents believe that pedagogues are not prepared to
work with children with disabilities in interest-related education.

«Works only with children without disabilities.»
«There is a lack of staff and a lack of knowledge in how to communicate
with such a child and how to include them in the group.»

«After the third class, the teacher asked me to choose another group because
she could not deal with the discipline (with other children laughing at the
special childs behaviour in a non-standard situation).»



180 Human, Technologies and Quality of Education, 2019

There are problems with children having a lack of understanding
towards a child that is different.

«Do not want to dance or perform, because it should be explained to
others that it is not a punishment to learn with a child with FT (functional
disorder).»

Second, they made suggestions to overcome the barriers. Parents suggest
that the only solution to overcome barriers to accessing interest-related
education is the teachers’ education. There is also evidence that parent’s
must rely on the next generation of teachers.

«Teachers should also be encouraged to work and involve healthy children
in common lessons. It is difficult to be productive if teachers do not have the
competence. These children scare them.»

«The new generation of educators is more open, accepting and understanding.
They perceive everything more easily, do not complicate, and co-operation is
mutually stimulating. »

Discussions and conclusions

Recognizing the limitations of this small-scale study, the survey sample
suggests that whilst policy in Latvia promotes equality for all the children
involved, there are some barriers to accessing interest-related education.
From the parents’ perspective, there is a lack of information about interest-
related education, children are too busy (overload can occur) to participate
in interest —related education, there are no interest-related classes provided
or conducted in some cases and there is no support staff during the classes
that could assist in interest-related education. The findings correspond with
theoretical conclusions, namely that there are barriers to access connected
with accessibility of information (European Agency for Special Needs and
Inclusive Education, 2015), access to the programme (Beddow, 2012),
and availability of support (Cobb, 2015; Ramberg, 2013; Rose, Shevlin,
Twomey, & Zhao, 2017). A new aspect has also been discussed — child
overload, which can be related to the personal characteristics of the child/
young person.

Although the majority of parents have had a positive experience
concerning their children’s access to interest-related education, almost a
fifth of parents have had negative experiences or they knew somebody who
was refused access to an interest education due to child/youth behaviour,
social inclusion problems in the classroom and a teacher’s negative attitude
or a teacher’s refusal to work with the child. Research reveals refusal is
experienced more often by parents whose children have a disability. One can
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conclude that from the parents’ perspective, children with disabilities have
fewer equal opportunities to attend interest-related education programmes;
therefore, access to the interest education service is not provided equally to
all target groups of learners.

There are several barriers to accessing interest-related education
programmes. Similar to previous studies, this study found barriers to
accessing interest-related education in connection to the geographical
aspect and proximity to the municipal centre (Kalnina et al., 2012;
Nimante et al., 2018). However, there were some additional barriers: the
available interest-related education is “outdated”; inconvenient time for
interest-related classes (i.e., interest education classes are at the same time
as parents’ working hours); insufficient supply (both quantity and variety)
for young children and children/young people with disabilities; insufficient
readiness of teachers to work with children/young people with disabilities;
the inability to explain to other children/young people how to participate
in the classes with children and young people with disabilities; and the
negative attitude of other children towards children/young people with
disabilities. The solution to overcome those barriers is teacher education.

As this was a small-scale study, future studies would probably benefit
from exploring research questions in a wider range.
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