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ABSTRACT

Referring to the results of the quantitative research, the article deals with how the primary
teachers of the town X of Lithuania establish conditions for the formation of students’ text
creation skills; how text creation activities are organized at their mother tongue lessons;
what teachers’ attitude towards students’ abilities to perform creative text tasks is. Referring
to the data of the research, primary teachers working according to the curriculum of mother
tongue education do not have enough time for the formation of students’ text creation
skills; only slightly more than a half of the teachers at least once a week give a lesson to
form students’ creative text skills and prepare students to create a text - they give a whole
lesson on that and assign creative text tasks to students to perform them in the classroom.
The fact that only about one-third of the teachers are satisfied with the outcomes of their
students’ creative texts, raises doubts about the following abilities of teachers themselves:
to prepare for a text creation lesson himself/herself, to assign preparation tasks to students,
to structure the lesson/process of text creation, etc.
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Introduction

Based on research (cit. Creativity Development in Children at Home, at
School and in Extracurricular Activities, 2014), both according to society’s
attitude towards creativity and the results of creativity, Lithuania’s
situation is one of the poorest in the EU, and the progress is not sufficient.
In Lithuania, the share of creative employees is one of the lowest in the EU
and the share of employees who are considered non-creative is much
higher than the average of the EU. There may be various causes of the gap
in creativity and limited progress, among which one of the main causes
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is insufficiently used possibilities while developing children’s creativity at
school (Ibid, p. 16).

In the process of mother tongue education, the creative tasks of a spoken
and written text are focused on creativity development in children to
the greatest extent.

According to the PIRLS (Progress in International Reading Literacy Study)
report of 2016, the general reading achievement of the fourth-graders of
Lithuanian general education schools has evidently increased eliminating
the decline that formed between 2001 and 2011. Meanwhile, the situation
of writing (text creation) remains a problematic area of education. In
the reports of the national research of students’ achievements (Subject
Report of the National Research of Students’ Achievements of 2014; Subject
Report of the National Examination of Students’ Achievements of 2017;
Subject Report of the National Examination of Students’ Achievements of
2018), the decreasing tendency of text creation of our primary graders is
emphasized. Moreover, in the Subject Report of the National Examination
of Students’ Achievements of 2018, it was pointed out that since 2017
the results of the eighth-graders’ writing test have significantly decreased
as well. It is possible to presuppose that text creation skills insufficiently
developed in primary grades cause difficulties in senior grades as well.
Such a presupposition would be confirmed by the insights of the scientists
of other countries (Genlotta, Gronlund, 2013) about the importance of
the development of literacy skills: if children do not develop writing skills
in their early years, later they will face bigger difficulties when they have
to create longer and more complicated texts. It presupposes the problem
question of the research — how is writing (text creation) development of
primary students organized at their mother tongue lessons?

Having in mind that primary teachers are educators, on whom children’s
further learning and their success in future depend to a great extent
alongside with the development of creative skills, the aim of the research
is to evaluate the attitude of the primary teachers of the town X of Lithuania
towards writing (text creation) development of students at their mother
tongue lessons. The research intended to find out: 1) how teachers evaluate
the conditions given by the curriculum of mother tongue education to
develop students’ creative abilities and to form text creation skills; 2) how
text creation activities are organized; 3) what teachers’ attitude towards
students’ abilities to perform creative text tasks is.

Methods of the research: scientific literature analysis, questionnaire
survey, descriptive statistics.

Sample and procedure of the research. The research on teachers’
attitude towards writing (text creation) development of students at their
mother tongue lessons presented in the article is one of the parts of
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the research “Assessment of Creativity of Primary Teachers of the Town X”
conducted in the academic year of 2018-2019.

According to the data of the department of education of the town X,
a total of 234 teachers work in the schools of the town X that deliver
the primary education curriculum for the academic year 2018-2019.
The permission to conduct the research was individually requested from
the administration of each school presenting them the problem context
of the research, the aim and objectives of the research, and defining
the principles of research ethics — goodwill, respect for the person’s dignity,
justice, and the right to receive precise information. After the permission
from the school administration was received, the potential research
participants were given paper questionnaires, which they could fill in
individually, at a convenient time for them, without the participation of
the researchers, having agreed on the date of their return.

In the schools that agreed to participate in the research, a total of
167 questionnaires were handed out. 138 primary teachers filled in
the questionnaires. Nine questionnaires that were filled in partially or not
following the instruction were not analysed. Consequently, in the research
report the generalized data of 129 questionnaires have been presented.

The demographic data of the research participants in fact reflect
the situation of teachers working in the Lithuanian general education
schools from the aspect of gender, age, and qualification. All the participants
of the research are women'. The largest group was aged between 51 and
60 years (44%) and the smallest group was drawn from 60 and more year-
olds (14%)?. Primary teachers with a high qualification® work in primary
grades of the town X: out of 129 teachers who participated in the research
75 (58%) have acquired the qualification of a teacher methodologist, one
teacher has acquired the qualification of a teacher expert. According to
the work experience in primary grades, the biggest group of the research
participants consisted of teachers, who have been working for 26-35 years
(37%), the smallest group consisted of teachers, who have been working
for the first five years (8%).

! In Lithuania the share of men who work in primary grades is only 5,5% (Lietuva.
Svietimas $alyje ir regionuose 2017. Mokytojas [Lithuania. Education in the Country
and Regions 2017. Teacher], 2017, 25).

2 Approximately a half of teachers who work in general education schools of Lithuania
are 50 years old and over: teachers under 30 years of age make up 3%, 30-49 years
old - 45%, 50-59 years old —39%, 60 years old and over — 13% (Ibid, 25).

3 In Lithuania teachers who have the qualification category of a methodologist or an
expert are considered teachers with a high qualification. In 2016 there were 36,4%
of teachers with such a qualification in Lithuania (Ibid, 26).
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Instrument of the research. The questionnaire of the teachers’ attitude
towards writing (text creation) development of students at their mother
tongue lessons consisted of 19 statements that permit to identify how
teachers evaluate the conditions given by the curriculum of mother tongue
education to develop students’ creative abilities; how text creation activities
are organized; how teachers evaluate their abilities to establish favourable
conditions for the formation and development of students’ writing (text
creation) abilities. Every statement was evaluated using a five-point
scale from “strongly disagree” to “strongly agree.” The overall indicator
of each scale is obtained summing up all the scores of the respective
scale. The internal consistency (Cronbach’s Alpha) of the questionnaire
of the teachers’ attitude towards writing (text creation) development of
students at their mother tongue lessons is 0,840.

Results

According to the Lithuanian language curriculum for primary education
(2016), primary students should learn various strategies of the creation
of a fictional text based on the elements of re-creation (reproductive
creativity) and original creativity, i.e., 1) to create a story based on one’s
personal experience and an imaginary one: according to the series of
pictures; according to the given beginning and end; independently changing
and remaking the plan given by the teacher; according to the guidelines of
the story; according to the example of the literary work they have read;
according to a self-made plan; 2) to write a retelling using questions,
outline, chain of actions; 3) to write a description of an object/event/
phenomenon.

Retellings are probably the most reproductive tasks. During the Soviet
times, various types of retellings (detailed, concise and selective) at
the lessons of mother tongue education were one of the most frequent types
of written assignments. In modern language teaching methodology, when
particular attention is focused on the creative expression of the student
himself/herself, the importance of retellings has evidently decreased (it
can be noticed from the data of the picture 1 as well — only slightly more
than a half of the research participants (64%) strongly agree / agree with
the statement that their students write retellings). Nevertheless, we tend
to think that this type of text tasks should not be underestimated — poor
retelling skills especially manifest themselves in senior grades when writing
essays, preparing independent written assignments, presentations, etc. It
means that: 1) when it is necessary to shorten the text written by others
or its fragment, good skills of concise retelling are obligatory; 2) when it is
important to emphasize important things, good skills of selective retelling
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are obligatory, 3) when it is necessary to present the content of the excerpt
of the text, good skills of detailed retelling are obligatory. Moreover, every
student combining intuitive and conscious understanding of a text must
acquire knowledge and practical skills necessary to meet the motivation for
self-expression, to create his/her own text. Having in mind that imitation
is a psychological basis for learning a language, referring to the thoughts
of one of the most famous specialists of the Lithuanian didactics Soblinskas
(1987), it is possible to give the following definition of the didactic
importance of retelling: retelling requires to be able to think logically, to
retain the consistency of the story, to distinguish between more important
and secondary things; by going deep into the content and structure of a text
written by others, a student learns practical linguistic activity, strengthens
his/her own text creation skills; gets accustomed to using words and their
forms not only correctly but also stylistically precisely; learns the ways
of rendering thoughts - narration, description, reasoning; when writing
retellings students more rapidly and to a greater extent feel the stylistic
specifics of particular genres.

Strongly agree % B My students write
) various kinds of
ABree AR ? retellings
Neither 5 My students write
agree nor... various descriptions

Disagree ?

. My students create
Strongly disagree ? various stories

0% 20%40% 60% 80%

Figure 1. Distribution of the teachers’ opinion about the text creation strategies
they use (n = 129)

As the results of the present research show, one of the most frequent
strategies used at the mother tongue lessons in primary grades is a story —
85% of the primary teachers agree / strongly agree that they assign this
type of writing tasks to students (see Figure 1). Slightly smaller shares
of the respondents strongly agree / agree (69%), that their students
create fairy tales. From the linguistic point of view, a fairy tale is one of
the types of narration with a trinomial (the beginning, the process and
the climactic moment, and the end of the event) structure characteristic
of it. Nevertheless, in comparison with a story, a fairy tale is a much
more complex type of narration characterized by various levels of
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the relation between fantasy and reality, specific elements of composition.
In pedagogical and psychological literature, the importance of fairy tales
created by the child is especially emphasized: creating a fairy tale and,
most importantly, writing it is one of the most valuable ways of creative
self-expression. Nevertheless, the results of this part of the research
provoke ambiguous thoughts. Referring to the findings of the Report of
the National Research of Students’ Achievements of 2014, for our fourth-
graders it is the most difficult to create a fairy tale. The results of
the scientific research (Braziené, 2004; 2018) also show that the plots of
the fairytale texts created by primary students are very poor — primitive,
without the development of the action, in the fairy tales created by
students the aims, wishes, behaviour motivation of the main character
are not always clearly understood, the causal relations of the characters’
actions are not understandable, the narration of events lacks consistency
and completeness, there is a lack of imagination, the reproductive creative
resources to create fairy tales are predominant; the majority of the fairy
tales created by the third and fourth graders meet only the most minimum
criteria, referring to which foreign scientists (Applebee, 1989; Pitcher,
Prelinger, 1963; Preece, 1987) among other types of narration distinguish
fairy tales created by five-year-old children. Consequently, this context
suggests the idea about the organization of creative writing activities in
general — how much time is given for creative text tasks, how the students
are prepared to perform them and where they perform them, what
motivation to create texts students have and what teachers’ opinion about
the final outcome of the student’s creative writing is.

In Saylik’s (2014, 20) words, “creative writing skills of primary school
pupils are a physical and mental capacity to create an original, detailed,
flexible and fluent creative written text. The concept of creative writing
skills is a complex theoretical construct, which implicates in itself pupils’
abilities: to characterise the essence of a creative written text by creating
an appropriate title (originality), to create the content of a creative written
text and reveal its topic (elaboration), to create a structured creative written
text (fluency), to create an expressive, logical, integral and consistent
creative written text (flexibility)”.

In the Lithuanian language curriculum for primary education (2016, 27),
it is emphasized that creative writing should be treated as an activity
enabling to creatively express oneself while creating a meaningful,
interesting written text, to share thoughts, feelings, opinion with others.
In this document, the guidelines of the development of writing as a field
of linguistic activity are outlined. It should be noted that the General
Teaching Plan for the Primary Education Curriculum (2017) permits teachers
to decide how to organize the educational process and model the contents
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of education striving for the aims of the primary education curriculum;
it is possible to choose various ways of the integration of the contents
of education, etc., i.e., teachers are given freedom to creatively plan and
organize the educational process.

As it can be seen from the Figure 2, in the opinion of the majority
of the teachers, who participated in the research, the curriculum
of the Lithuanian language gives enough space for the development of
students’ creative abilities. Nevertheless, only almost one-third (26%)
of the teachers, who participated in the research, strongly agree /
agree with the statement that working according to the curriculum of
the Lithuanian language during the lessons there is enough time for
creative writing (disagree / strongly disagree — 39%). These numbers are
illustrated by the teachers’ comments, e.g.: Sometimes teachers are afraid
not to fit into the time of the lesson. We are glad that in our school there are
no bells, and, in case of inspiration, we can work longer; Teaching grammar
takes a lot of time, children do not memorize spelling and punctuation rules in
any way. And let us not forget teaching reading skills. There is simply no time
left for creative works in these 45 minutes of the lesson; Creative writing works
take time, and where should we get it from?; (...) I would like to give more
examples, creative thoughts, but the scope of the curriculum of the Lithuanian
language is very large. We have to “run gallop”; There is not enough time
to perform creative tasks because the scope and curriculum of the Lithuanian
language are very broad; The lesson is too short, therefore, the possibilities for
creation are limited.

£ E The curriculum of the
Lithuanian language
b gives enough space for

Strongly agree S

Agree @\%}Q the developme.nt of
students’ creative
. ) abilities
Neither
agree nor disagree S &

E B Working according to
Disagree the curriculum of the

3 Lithuanian language

7 during the lessons there

lv di is enough time to
strongly disagree SN develop students’

creative text skills

0% 10% 20% 30% 40% 50%

Figure 2. Evaluation of the curriculum of the Lithuanian language from
the aspect of the development of creativity in students: distribution of
the teachers’ opinion (n = 129)
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In this context, it could be pointed out that a bigger share (54%) of
the research participants are over 50 years old. Consequently, they
learned at school and the majority of them studied the didactics of mother
tongue during the Soviet times, when the process of the development of
the Lithuanian language was divided into separate fields, and at the same
time into separate lessons — reading, learning grammar, and coherent
language. Although in fact all the participants of the research are firmly
convinced that they have enough didactic knowledge to teach students
various text creation strategies, we tend to think that the experience of
previous times, didactic knowledge and skills learned and established
through many years of practical experience do not permit senior
teachers to refocus on the system of mother tongue teaching/learning
renewed after the restoration of independence, i. e., in the process of
mother tongue education to integrate all the fields of linguistic activity —
listening (understanding of a spoken text), speaking (production of
a spoken text, expressing thoughts verbally), reading (reading techniques,
understanding and using of the text that is read), and writing (writing
techniques, production of a written text). Therefore, in the integrated
lesson of the Lithuanian language, when the subjects of the knowledge
of the language structure, reading techniques, understanding literature,
writing and creativity training need to be combined, the teacher faces
problems in the consistent and purposeful development of students’ text
creation skills.

According to Daffern and Mackenzie (2015, 24), “specific writing
elements require systematic consideration in the teaching and learning
of writing, including text structure, sentence and grammatical structure,
vocabulary, spelling, punctuation, and handwriting or word processing”.
Creative writing is a thinking process that requires quite big intellectual
efforts from the child. In order to perform a text creation task well, it is
important for the student to have enough time to consider the stages of
the creative process / to make a plan of the essay, to work out the ideas,
to coherently, logically, precisely, and correctly write his/her thoughts,
to discuss the text with the teacher/peers, then to improve, correct, and
present it. Referring to the recommendations of the scientists (Calkins,
Ehrenworth, 2016), the ideal writing workshop includes ten minutes of
explicit instruction, at least half an hour of writing time, ending with
5-10 minutes of sharing and goal setting with a peer. Nevertheless, only
slightly more than a half (59%) of the research participants strongly agree /
agree with the statement that at least once a week they give a lesson to
form creative text skills and prepare students for creative text work — they
give a whole lesson on that (57%) (see Figure 3).
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Figure 3. Distribution of the teachers’ opinion about the time given for creative
writing (n = 129)

Moreover, in this context, it is important to point out that in the General
Teaching Plan for the Primary Education Curriculum for the academic year
2017-2018 and 2018-2019, the number of teaching hours for mother
tongue education per week is quite big: 1 grade — 8 hours, 2-4 grades -
7 hours. Consequently, it is likely that the teacher when planning the
lessons of mother tongue education could give a separate lesson for
the formation of students’ creative writing skills. This would not violate the
integration of the fields of linguistic activity because in the creative writing
lesson, listening, speaking, reading, and writing are inevitable.

As it can be seen from the picture 3, the teachers’ opinion about where
it is better for students to perform creative text tasks is twofold: some
of them are convinced (strongly agree / agree — 50%) that it should be
in the classroom, the others think (strongly agree / agree — 54%) that it
should be at home. The scientists from other countries (Shook et al, 1989;
Ritlyova, 2014) also notice that teachers ignore creative text tasks and
usually assign them for homework. It must be mentioned that students
have to be taught how to write: students must know how good they are at
using theoretical knowledge in practice, i. e., whether they suitably create
a text of one or another style, whether they consistently express thoughts,
choose correct words, spell them correctly, etc. Another important element
in the creative process is to encourage students to cooperate: to discuss
about creative ideas, plans of writing, and revise students’ work. If students
have an audience who would listen to their writing, their motivation rises
(Ritlyova, 2014). Therefore, it is possible to presuppose that when creative
writing tasks are given for homework, the risk increases that the students
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will face writing difficulties. When the students cannot cope with these
difficulties, their activeness decreases and this may provoke the motives
forming a negative attitude towards writing a creative text.

There are very few researches in Lithuania conducted more than
a decade ago that would evaluate primary students’ disposition to create
(Schoroskiené, 2000; Jasinskiené, Ramaneckiené, 2004; Schoroskiené,

and second graders have a disposition to create. Although third and
fourth graders’ creative dispositions are more distinct, however, a strong
negative attitude towards creative text tasks remains. It is possible to state
that it corresponds to the findings of the scientists from other countries:
referring to Grainger et al (2005), the children aged 7-9 years expressed
predominantly negative attitudes to writing, typically describing it as
boring, whilst a small, but worrying proportion of those aged 9-11 reflected
an indifferent, somewhat detached disposition. As the results of the present
research show, 42% of the respondents strongly agree / agree that primary
students like creative writing tasks (neither agree nor disagree — 43%,
disagree / strongly disagree — 15%). By analogy — only about one-third of
the teachers are satisfied with the outcomes of their students’ creative texts
(strongly agree / agree — 36%, neither agree nor disagree — 45%, disagree /
strongly disagree — 19%) (see Figure 4).
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S @ My students like text
. T creation tasks
Neither DT
agree nor disagree e
- I’'m satisfied with the
. outcomes of my students’
Disagree

ke

creative tasks

Strongly disagree g

0% 10% 20% 30% 40% 50%

Figure 4. Expression of the teachers’ opinion about the process of students’ text
creation and evaluation of outcomes (n = 129)

The results of this part of the research raise doubts about the following
abilities of teachers themselves: to prepare for a text creation lesson
himself/herself, to assign preparation tasks to students, to structure
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the lesson/process of text creation, etc. Consequently, here attention is
shifting towards the previously conducted research on the evaluation of
teachers’ creativity during the lessons of other subjects, in the conclusions
of which it is stated that teachers lack competences related to
the development of children’s creativity: teachers plan their own activity
during the lessons well but not the students’ activity, its meaning and future
outcomes; the main agent in the lesson is not the student but the teacher,
who only partially properly chooses teaching/learning methods, poorly
motivates students, does not establish conditions for students’ initiative
and creativity to unfold (according to Creativity Development in Children at
Home, at School and in Extracurricular Activities, 2014).

Conclusions

According to the primary teachers, who participated in the research,
their students learn various strategies of the creation of a fictional text
based on the elements of re-creation (reproductive creativity) and original
creativity. Most often primary students learn to create a story, least often
they learn to write a retelling.

The development of primary students’ writing (text creation) skills
should be a process of teaching/learning how to write, which is very well
thought over by the teacher and which is consistently and purposefully
organized. Nevertheless, referring to the data of the research, primary
teachers working according to the curriculum of mother tongue education
do not have enough time for the formation of students’ text creation
skills. We tend to consider the lack of time emphasized by the teachers as
the possible lack of the didactic competences of the teachers themselves to
work according to the system of mother tongue teaching/learning renewed
after the restoration of independence and use the freedom to creatively
plan and organize the educational process.

During the lessons of creative text writing, students must be taught
how to write, must be encouraged to collaborate; they must be provided
immediate help when they face writing difficulties. However, as it can be
seen from the results of the research, only slightly more than a half of
the teachers at least once a week give a lesson to form students’ creative
text skills and prepare students to create a text — they give a whole lesson
on that and assign creative text tasks to students to perform them in
the classroom.

It would be possible to state that the majority of teachers understand
that the success of the performance of creative text tasks depends both on
the teacher and the student. However, the fact that even less than a half of
the research participants admit that their students like creative writing tasks
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and only about one-third of the teachers are satisfied with the outcomes of
their students’ creative texts, raises doubts about the following abilities
of teachers themselves: to prepare for a text creation lesson himself/herself,
to assign preparation tasks to students, to structure the lesson/process of
text creation, etc.

The presented results of the quantitative research only partially
inform how the primary teachers of the town X of Lithuania organize
the development of primary students’ writing (text creation) at their
mother tongue lessons. The results of the present research presupposed
the perspective of our further qualitative research, i.e., to find out: 1) how
the teacher prepares for a text creation lesson himself/herself, how he/she
assigns preparation tasks to students and what kind of tasks it is, how he/
she structures the lesson/process of text creation; 2) what students’ opinion
about text creation lessons is; in the students’ opinion, what the necessary
preconditions are for the formation of students’ positive relation with
creative text tasks and how teachers could enhance students’ creative
attitudes so that the outcomes of students’ creative tasks could be better.
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